KYPC «PEQEPUPOBAHME TEKCTA» ANA AUCTAHUUOHHOIO OBYYEHUA

Llenb ocBoeHMA Kypca: paclUMpeHWe 3HaHWIM CTyAeHTOB B 06/,1acTU IMHTBUCTMKM Ha OCHOBE
TpaHCchOPMaLUUM TEKCTOB Pa3HbIX *KaHPOB M CTU/IEM, HaMMCaHHbIX Ha aHIIMICKOM a3blKe. Kypc BeaéTca Ha
aHI/IMIACKOM fA3bIKe, BXOAHOW ypoBeHb BlageHua asbikom — Upper Intermediate. YacTb TeopeTuyeckmx
NOJIOXKEHWUI Kypca fiaHa B MaTepranax Ha PyCCKOM fi3bliKe.

Cxema paboTbl N0 ANCTAHLMOHHOMY Kypcy

B pamKax AMCTaHLMOHHOTIO Kypca «PedepupoBaHme TEKCTa» CTYAEHT LO/IKEH BbIMONHUTD:

1) paboTy MO CamMoOCTOATE/IbHOMY OCBOEHMIO TEOPETUYECKMX OCHOB  KypCa Ha PYCCKOM W
aHT/INMCKOM f3blKe;

2) cepulo CamMOCTOATENbHbIX 3aJaHUM A4 NOAYYEHMUA NPAKTUYECKUX HaBbIKOB MOHWMAHWUA,
aHann3a, MHTepnpeTauum 1 TpaHCPOPMaLMM TEKCTOB.

3) OTYéTHble 3afaHuA K 3a4éTy: pedepupoBaHME HOBOCTHOTO TEKCTA HA aHIIMNCKOM A3bIKe,
KOHCNEKT OTPbIBKA M3 aHI0A3bIYHOTO HAy4YHOTO TEKCTa Ha PYCCKOM A3blKe M KpaTKMI nepeckas

XYA0XeCTBEHHOro TEKCTa Ha aHrIMMCKOM A3bIKe.

KnioueBble Tembl Kypca:

BBeaeHwue B pedpepupoBaHme TEKCTA.

[MoHATHE O XaHpaxX n ctunax.

HOBOCTHbIe TEKCTbI, UX CTPYKTYpa.

PedepunposaHme npeccol.

PedepupoBaHue n aHHOTUPOBaAHME HAay4YHOTO TEKCTa.

KntoueBble c/10Ba, KAtOUEBbIe NPeA/IoKeHUA, IOTMYecKasa KapTa TeKCTa.

[loknaa, HTepnpeTauma Aoknaaa.

© N o Uk WN R

lpaduryeckmne opraHmsaTopbl MHGOPMALMK, UX MHTEPNPETALMA.

3agaHuAa ANAa camocToATeNbHOM PaboTbl OTMeUeHb! , BbICbL/1IaTb UX ANA NPOBEPKU He

HY}KHO.

OTueTHble 3a4aHuA K 3aueTy (AaHbl B KOHLE maTepuanos):

1) pedeprpoBaHMe HOBOCTHOrO TEKCTa MO BbIBOPY CTYAEHTa Ha aHI/IMINCKOM A3bIKe

2) KOHCNEKT OTPbIBKA M3 aHrI0A3bIYHOrO HAay4yHOro TeKcTa (M3 umcna npensioeHHbIX B
maTepuanax) Ha pyccKom A3biKe

3) KPaTKMIA MepecKas XyA0XKeCTBEHHOro TeKCTa (M3 Yncna nNpedsioReHHbIX B MaTepuanax) Ha

aHIIMMCKOM A3bIKeE.



Tema 1. BBEAEHUE B PEQEPUPOBAHUE TEKCTA.

BBoagHasa nexkuma.

PedepupoBaHue — MHTENNEKTYaNbHbIA TBOPYECKMIA NPOLLECC, BKAHOYAIOLMNI OCMbIC/IEHNE TEKCTa,
npeobpasoBaHme MHGOPMALMMU aHATUTUKO-CUHTETUYECKMM CNOCOBOM 1 co34aHNe HOBOro (BTOPUYHOTO)
TeKcTa.

PedepaTt — 3TO KpaTKoe U3/10XKEeHUEe B MMCbMEHHOM BUAe Uan B popme nybANUYHOrO BbICTYNAEHUA
CoAepKaHUs KHWUMKM, CTaTbW, Pe3y/bTaTOB WCCNeA0BaHUA KaKoM-1Mbo npobaembl, UTOrOB HayyYHOM
paboTbl. PedepaT oTparkaeT rnaBHy WHOOPMAUMIO, COAEPXKALLylOCA B MEPBOUCTOYHUKE, HOBblE
cBefleHun, CyllleCcTBeHHble AaHHble. MoarotoBka pedepatoB — OAMH U3 Hambosee CNOMKHbIX BUAOB
camocTonaTesibHOM paboTbl, pedepupoBaHMe NpUydvaeT YesioBeKa BAYMYMBO paboTaTb C ANTepaTypoMn,
OpMEeHTUPOBATbCA B HeW, BblbUpaa Heobxoammyo uHPopmauuio. PedepaT [o/iKeH 6ObITb
MHGOPMATMBHbBIM, OTINYATLCA NOHOTOM U3/10XKEHNA, 06 BEKTUBHO NepeaaBaTh COAEPHKAHNE NEPBUYHOTO

TEKCTa, KOPPEKTHO OLEHMBATb MaTepunasl, CoAepPKalNNcA B NepBONCTOUHMKeE.

BUAbl PEPEPUPOBAHUA:

Pedepat moxKeT 6biTb penpoayKTUBHbIM, BOCNPOU3BOAALWMM COAEPHKAHNE NEPBUYHOrO TEKCTa, U
NPOAYKTUBHbIM, COAEPKALLNUM KPUTUYECKOE UM TBOPYECKOE OCMbIC/IEHME pedepmnpyemMoro MCTOYHUKA.

PenpoayKktusHble pedepartsl:

e Pedepar-KoHCNeKT (notes) coaeput B 0606WeHHOM BuAe daKTUYeCKylo WHbOopmauutio,
WNNIOCTPATUBHbIN  MaTepuasn, CcBeAeHMA O MeToZax MWCCNefoBaHMA, MOJyYeHHbIX pes3yabTaTtax M
BO3MOXHOCTSX UX MPUMEHEHMUS.

e Pedepart-pesiome (summary) NpMBOANUT TONbKO OCHOBHbIE MONOXEHWUS, TECHO CBA3aHHble C
TeMOM TeKcTa.

MpoayKTMBHbIE pedepaTbl:

e Pedepar-0630p (digest) cocTaBnseTcs Ha OCHOBAHWM HECKONbKUX MEpPBMYHbIX TEKCTOB, AaeT
CONOCTaB/IeHUE Pa3NINYHbIX TOYEK 3PEHMSA NO KOHKPETHOMY BOMpPOCY.

e PedepaT-aoKknag, (report) umeeT pasBepHyTbI XapaKTep, HapAAy C aHa/M30M MHbOpMaLUN,

npuBeAEHHOM B NePBOUCTOYHMKE, AaeT 06 EKTUBHYIO OLEHKY COCTOAHUA Npobaembl.

¥aHpbl yueb6HOro pepepupoBaHus:

B 06uieobpa3oBaTesibHOM LWKOE M CpeaHMX cneumanbHbIX y4ebHbIX 3aBefeHNAX CaMblil LUMPOKO
pacnpocTpaHeHHbli y4ebHbI BWAO, BTOPUYHbLIX TEKCTOB — KOHCMeKT (student’s notes). Mpasuna
COCTaB/IEHUA YYeBHbIX KOHCMNEKTOB HE PeriameHTUPYIOTCA, Tak KaK NOTeHUManbHbIM YuTaTeiem y4yebHoro
KOHCNeKTa ABAAETCA ero aBTop.

Pedepar (précis, outline) — TeKcT, NOCTPOEHHbI Ha OCHOBE CMbIC/IOBOM KoMMpeccuu
NepBOUCTOYHMKA C Le/blo Nepesayn ero r1aBHOro cogeprkaHusa. Matepuan B pedepaTe msnaraercs ¢
No3nUUKN aBTOPa MUCXOAHOTO TEKCTA M HE COAEPKUT 31EMEHTOB MHTEPNPETALMM UAN OLEHKM (B OTIMYMe

OT UHAMKATMBHOIO UAN MHPOPMaTUBHOIO pedepaTta — yacTm bBubamorpadpuyeckon sanucu).

CuHoncuc (synopsis) — cOOpHUK cBeAeHUM, MaTepunanos, cTaTeid No Kakomy-ambo Bomnpocy, Yalle

BCEro pPacnosIOXKEeHHbIX XPOHONOrMYyeckn. TepmnH NpUMeHAEeTCA rNaBHbIM o6pa30M K UCTOpUn4eCKnm



COYNHEHMAM. TaKKe CMHOMNCMCOM NPUHATO HA3bIBATb aBTOPCKOE pe3tome Haquoﬁ CTaTbw, I'Iy6I1VIKy6MO€‘

oAHOBpPeMeHHO Co CTaTben.

¥aHpbl HayyHoro pedpepupoBaHus:

AHHoTauma (abstract) — npegenbHO KpaTKoe M3 BCEX BO3MOMKHbLIX W3/10KEHWE [NaBHOTO
COAEPKaHNA NEePBUYHOTO TEKCTA B HECKONbKUX CTPOYKaX, galolee NpeacTaB/leHne O ero TemaTuke.
AHHOTaUMs He OCHOBbLIBAETCA Ha CMbIC/IOBOMA KOMMNPECCUW, a BCEro Nulb PUKCUMPYET TEMATUKY
NnepBMYHOrO TEKCTA.

AsTopedepat (author’s abstract) — HayuyHoe uspaHMe B Buae 6polltopbl, COCTaBAAemoe
couckaTenem y4yéHoi CTeneHu KaHguaata HayK WM AOKTOpa HayK Mo CBOEWN AUccepTaumu, CoOepKuT
OCHOBHbI€ HAay4YHO-TEOPETUYECKME MOOKEHUA AMUCCEPTALNOHHOM PaboThbI.

Danpxect (digest, topic-focused summary) 6onee nsBecTeH He Kak TEKCT, CO34aHHbIM Ha OCHoBe
HECKOJIbKUX NMEPBOUCTOMHMKOB, @ KaK LMTaTbl, OTPbIBKM U3 pasHbIX cTaTel, nybankaunii, cobpaHHble n
onyb/MKoBaHHblE BMeCTe o, HOBbIM Ha3BaHWeM 6e3 MU3MeHEeHNst COBCTBEHHO TEKCTa NEPBOMCTOUYHMKA.

NOTE: B cdepe MHPOPMALMOHHO-aHA/IUTUYECKON [OEATENIbHOCTM TONKOBaHWE TEPMUHOB,
0603HaYaoLWMX BTOPMUYHbIE TEKCTbI OT/IMYAETCA OT TONIKOBaHMA TepMUHOI0rMK B chepe Bubanorpadpumn mn
HAY4YHbIX UCcCneaoBaHui. Mog summary B LULMPOKOM CMbIC/1€ MOHMMAETCA BTOPUYHbLIN TEKCT 11060ro BUAaA,

Kpome nepesoaa.

NMPAKTUYECKOE NPUMEHEHUE PE®EPUPOBAHUA

PedepupoBaHmne TekcTa o3Ha4yaeT Bbibop UHOPMALMKU U3 OAHOFO UCTOUYHMKA (3TO MOXKET bbiTb
TEKCT AOKYMEHTa, CTPaHULa Be6-canTa, ayaAnMopoIMK MAKn paclundpoBKa MHTEPBLIO) M NpeacTaBieHUe ee
B 3apaHee oOrpaHM4YeHHOM obbeme. Bo3moOXKHO pedepupoBaHME HA A3bIKE, OTAMYHOM OT A3bIKA
opurMHana.

B nepeBose pedepupoBaHMe TpebyeTca B Tex CAyYasx, KOr4a 3akasumky Heobxogumo
onpeaenunTbCA C LLenecoobpasHOCTbIO BbIMOAHEHWA NepeBoa Bcero o6bema MHGOpMaL MM UK TONIbKO ee
yacTu. MocMmoTpeB NepeBos, 3aKasuMK MOXKET cAenaTb YTOYHEHMeE, KaKoro poaa MHbopmaumto cnegyet
WCKaTb, @ KaKoM NOUCK NpeKkpaTuTb. PedpeprpoBaHmne TexHNMYECKOM MHDOPMALUM 0ObIMHO NpeacTaBaAAETCA
B BUAe 6,10KkoB TeKkcTa no 100-150 cnoB B KaxKaoMm.

PedepuposaHue npeccbl HEOBXOAMMO A/1A COCTaB/EHUA BbIDOPOUYHOW KapTUHbI TEKYLLLEN NOBECTKM
OHA ana npodeccroHana, NPUHUMAIOLWEro pelleHns — co3gaHue cxKaTol Bepcum Bosblworo o6bEma
MHbOPMaLUK BXOAUT B PYHKLMOHAN cekpeTapA-pedepeHTa, IMYHOIo acCUCTEHTA PyKOBOAUTENA.

Pap npodeccuin BKAtoUaOT pedeprupoBaHME Kak OCHOBHOM BUA AEATENbHOCTU — B U34aTe/IbCKOM
chepe, B bUbnmMoTeyHoM gene, B agMUHUCTPUPOBAHMM 6a3 gaHHbIX, B pedakumax CMU mn Hay4yHbIX

n3aaHuni.

OBLUAA KOMNO3MNLUUNA PEPEPATA

1. BctynneHuve. 3agaunm BCTYyN/eHUA MOTyT 6biTb cleaylolWmMMK: AaTb UCXOAHblE AaHHble TeKCTa
(Ha3BaHMe ucxoaHOro TeKcTa, rae onybavMKoBaH, B Kakom rogy), coobumtb ceBegeHusa o6 asTope
(bammnusa, nmsa, oTYECTBO, CNeUnanbHOCTb, yieHan CcTeneHb, y4eHoe 3BaHue), BCKPbITb CMbIC Ha3BaHMA

pa6OTbI, 4yemy OHa noceAllEHa, B CBA3U C YeM HanmcaHa.



2. NepeyncneHne 0CHOBHbIX BOMPOCOB M Npobaem, 0 KOTOPbIX FOBOPUTCA B NEPBOUCTOHHMKE.

3. AHaNM3 caMbIX BaXKHbIX BOMPOCOB, COAEPHALUMXCA B UCXOAHOM TeKcTe. MpoBoas Takoin aHanus,
HeobxoAnmo 060CHOBaTb Ba*KHOCTb BblIBpaHHbIX BOMPOCOB, KOPOTKO NepeaaTb MHEHMEe aBTopa No 3TUM
BONpPOCaM, BblPa3nTb CBOE MHEHME MO NOBOAY CYXKAEHUI aBTopa NepBOMUCTOUYHMKA.

4. O6wmnii BbIBOA O 3HAYEHUU BCEM TEMbI UM Npobaembl pedeprupyemMoro TeKCTa.

Takum obpasom, pedepaT UMeeT crieayoLme NPU3HAKK:

® cozeprKaHune pedepaTa NOMAHOCTbIO 3aBUCUT OT coAepKaHUsA pedepnpyemoro UCTOYHMKA;

® COAEPKUT TOYHOE U3/I0XKEHME OCHOBHOM MHPOPMALUM BE3 UCKAXKEHWNI N CYOBEKTUBHbBIX OLLEHOK;

® KNMeeT MOCTOSAHHble CTPYKTYpbl: 3aro/I0BOYHYIHO 4YacTb C 6ubavMorpaduyeckmm onmcaHuem,
cobcTBEHHO pedepaTMBHYHO YacTb, B KOTOpoK o606LiatoTca cBegeHus 0b aBTopax, HasblBaeTCcA OCHOBHas
Tema M npobsemaTnKa WUCTOYHWKOB, AAeTcs MNoApPOOHOE WM CXHKATOEe WU3N0MKEHME Haubosee BaXKHbIX

BONPOCOB, AeNakoTCA BbiBOAbI.

3TANbI PEGEPUPOBAHUA TEKCTA

Mpouecc pedpepnpoBaHNA TEKCTA NEPBUYHOTO AOKYMEHTa (KHUIM, CTaTbM, NaTeHTa M T.M.) NpoTeKaeT
B TpY 3Tana.

1-i 3Tan — 3TO YTeHMEe WCXOAHOro TEeKCTa U ero aHanu3 — 0bblMHO HECKONbKO pas — C Lenblo
OEeTanbHOro NOHMMaHWA OCHOBHOMO COAEpPXaHMA TEKCTa, OCMbICNIEHNA ero dakTuiyeckoln nHbopmaumm
(n3yvatoulee yteHue).

2-Ii 3Tan — 3TO oOnepauMM C TEKCTOM MEePBOMCTOYHMKA: TEKCT pas3buBaeTcs Ha OTAe/lbHble
CMbIC/10Bble HparmeHTbl C Le/1bio N3BeYeHUs OCHOBHOMN M HEOBX0AMMOMN NHPOPMALIUN KaXKA0r0 U3 HUX.

3-i1 aTan — 3TO CBepTbiBaHME, COKpalleHne, ob6obuieHne, KoMnpeccua BblAeleHHON OCHOBHOWM
dakTonornyeckon nHpopmaumm n opopmaeHre TekcTa pedeparta B COOTBETCTBUM C NPUHATON MOAENbIO

pedeparTa.

OCHOBHbIE HABbIKU PE®EPUPOBAHUA:

- BblAB/IEHME OCHOBHOWM GaKTOOrMYecKon MHGOPMALMKM B TEKCTE NEPBUYHOTO AOKYMEHTA

- pasgeneHune TeKCTa Ha CMbIC/IoBble GParmeHTbl

- BblY4/IEHEHWE OCHOBHOM W CYLLLECTBEHHOM MHPOPMALMN B 3TUX dparmeHTax

- KOMNpeccus A3bIKOBOro opopmaeHna nHdopmaumm

- NIMHrBUCTUYecKoe odopMieHMe TeKcTa camoro pedepata B COOTBETCTBUM C TpeboBaHUAMMU

AaHHOTO0 aHpa.



AHHoTauus (abstract) u pedepar (precis): pasnauuusa

CylWHOCTb aHHOTUPOBAHMA M pedepupoBaHMA 3aKIHOYAETCA B MAKCMMa/JbHOM COKpaLLeHUn
obbema MCTOYHMKA WHPOPMALMM NPU COXPAHEHUM €ro OCHOBHOIO cofep)kaHuA. OcylecTsnsas
KOMMNpPEeCccuo MNepBOMCTOMHUKOB, aHHOTauMA W pedepaT AenatoT 3TO NPUHUMUNNANBHO PA3AUYHbIMU
cnocobamu. AHHOTaUMA AUWDb NepedyncsisaeT BOMPOCbl, KOTOPble OCBELLEHbl B MEPBOUCTOYHMKE, He
pacKpblBas CaMOro CoAepKaHUA 3TUX BOMPOCOB.

AHHOTauma oTBeYaeT Ha Bonpoc: «O Yem roBopUTCA B MEPBUYHOM TEKCTE?»

Pedepat ke He ToNIbKO NepeyncaneT Bce 3TM BONPOChI, HO M COOBLLET CyLLeCTBEHHOE CoaepKaHme
Ka*K4oro 13 Hux.

OCHOBHOE OT/MYMe aHHOTaUUKM OT pedeparta COCTOUT B TOM, YTO aHHOTALMA AaeT, NpeacTaBieHme
TO/IbKO O FNAaBHOWM TeEMeE M NepeyvHe BOMPOCOB, 3aTparMBaeMblix B TEKCTE NEPBOMCTOUHMKA, a No pedepaty
MOKHO COCTaBUTb MHEHWE O COAEPKAHUMN, O CAMOW CyTM U3araemoro B opurmHane. Pedepart cTpounTca B
OCHOBHOM Ha A3bIKE OPWIMHANA, MOCKOJIbKY B HEro BK/OYaloTCA PparmeHTbl M3 NEpPBOMCTOYHUKA.
AHHOTaUMA B CMAY CBOEM NpeaenbHON KPaTKOCTM He AOMYCKAaeT UMTUPOBAHUA, B HEN HE MCNO/b3YHOTCS
CMbIC/IOBbI€ KYCKM OPUrMHaNa Kak TakoBble, OCHOBHOE COAEePKAHNE NEPBOUCTOMHUKA NepeaaeTca 34ech
«CBOMMM c/1IoBammn». OCOBEHHOCTbIO aHHOTALMN ABASETCA UCMO/Ib30BAHNE B HEl A3bIKOBbIX OLLEHOYHbIX
K/ULLE, KOTOPbIX HET B pedepaTte. AHHOTALMA, KaK NPaBUI0, COCTOUT U3 NPOCTbIX NPeaoKeHUNA.

Takum obpasom, ecin pedepaT — 3TO CKATOE M3/I0KEHME OCHOBHOM MHOpmaLMK
NMEepPBOMCTOMHUKA HA OCHOBE €e CMbICIOBOW MepepaboTKM, TO aHHOTAUMA — 3TO HaMKpaTyauwee
U3/I0KEHUE COAEPKAHMA NEPBUYHOIO JOKYMEHTA, Aatolee obLiee nNpeacTaBieHne O TeEMe.

Mpumep:

Tekcm: MopsiKam XOpOLIO M3BECTHO MECTO, KOTOPOE HAXOAUTCA K BOCTOKY OT Nobepexkba dnopuabl.
Ciofa 3axo4aT Kopaban, 4tobbl NONOSHWUTL 3anacbl NPECHOW BOAbl, KOTOPble UCTOLWMAUCL 33 Bpems
Jonroro nnaBaHuA. bepyT Boay 13 yawm gnametpom B 30 METPOB, KOTOPAS JIEKUT B MOPE CPeaM COMTEHbIX
BOZA. Ty 061acTb NpecHOM BoAbl 06pasyeT UCTOYHUK, KOTOPbIM PACNOIOMKEH HA AHE MOpPS Ha rnybuHe 40
MEeTpOB.

AHHOMGAUUA: B faHHOM TEKCTe pPacCKasblBAaETCA O TOM, KaK MOPSKM NOMOJIHAIOT 3anacbkl NPecHom
BOAbl B COJIEHOM MOpE.

Pegepam: B TeKCTe paccKkasblBaeTCs O TOM, YTO MOPAKM 3aMacaloT NPecHyto BoAy CO AHA MOps M3
MCTOYHMKa guameTpom 30 MeTpoB, HAXoAsALEeroca K BOCTOKY OT nobepexbsa dnopugbl Ha raybuHe 40

MeTpOB.



TOPIC 1.
TASK 1 FOR INDEPENDENT WORK: read the full lecture on English literature and take

notes on its main thoughts.

The source text is a lecture by the university professor J. R. R. Tolkien. The full text may be accessed
here: http://brainstorm-services.com/wcu-2004/fairystories-tolkien.pdf
TASK 2 FOR INDEPENDENT WORK: determine the type of rendering and the genre of the

target text in the following texts:

Text 1.
TOLKIEN'S FOUR FUNCTIONS OF FAIRY-STORIES by Dr. J. Michael Stitt jmstitt@unlv.nevada.edu

Fantasy. Tolkien's starting point is Coleridge's discussion on Imagination (ch. 13 of Biographia
Literaria, Shawcroft, ed., Oxford 1907). Coleridge spoke of the Primary Imagination as "a repetition in the
finite mind of the eternal act of creation in the infinite | Am." Secondary Imagination, for Coleridge, differs
guantitatively but not qualitatively. It is "co-existing with the conscious will." Fancy, for Coleridge, is very
different. It is merely a "mode of memory." Tolkien disagreed. For him, fancy (which, as Tolkien pointed
out, is a shortened form of fantasy) is not qualitatively different from Imagination. For Tolkien, fantasy
"combines with its older and higher use as an equivalent of Imagination the derived notions of 'unreality'
(that is, of unlikeness to the Primary World), of freedom from the domination of observed 'fact,’ in short,
of the fantastic."

Recovery. By recovery, Tolkien meant the rediscovery of the mundane. Temporary immersion into
the fantastic allows us to see the everyday world afresh -- to remember what we had known but forgotten.
(Compare to our discussion of the limin.) For Tolkien, though, the act of recovery is important. The creation
of a Secondary World is an act of sub-creation (Tolkien's term); by imitating God's act of Primary creation
we can recover God.

Escape. Tolkien's notion is akin to the concept of escapist literature. Tolkien sees it as a positive to
divert oneself from everyday reality when that reality is constantly changing in the face of modern
technology. It is good to escape to the unchanging verities of human existence. Tolkien says there are
ancient limitations from which fairy-stories offer a sort of escape. For Tolkien, escape is less a matter of
getting away than of returning to what was and is lost -- the glorious time before the Fall. He says "a vivid
sense of that separation is ancient" and we have "a sense that it was a severance; a strange fate and a guilt
lie on us."

Consolation. Intimately linked to escape is consolation. The fairy-story gives its audience the
consolation of the happy ending. Tolkien termed this the eucatastrophe, the "joyful overturning" in which
evil is overcome. The eucatastrophe can work only if there is the possibility of dyscatastrophe, of failure.
For Tolkien, the ultimate escape is death, and the ultimate consolation is eternal life - life after death.
Tolkien called this final Consolation the Great Escape. Tolkien says that the Christian Gospels contain "a
fairy-story, or a story of a larger kind, which embraces all the essence of fairy stories."

Text 2.
Fairy Stories with J. R. Tolkien

In “On Fairy Stories,” J. R. R. Tolkien explores the realm of Faerie, and considers “What are fairy-
stories? What is their origin? What is the use of them?” As you might expect, the essay is packed with deep
thought illustrated with examples from the best of fantasy literature, from Norse mythology to A
Midsummer Night’s Dream.

Lest a reader be deceived into thinking that fairy tales and fantasy are simply entertainment and
unworthy of study, Tolkien begins by reminding us that

“The realm of fairy-story is wide and deep and high and filled with many things: all manner of beasts
and birds are found there; shoreless seas and stars uncounted; beauty that is an enchantment, and an ever-
present peril; both joy and sorrow as sharp as swords.”

Tolkien crafts a beautiful and compelling argument in “On Fairy Stories,” and it is worth close study,
especially for budding writers and students of literature.

“On Fairy Tales” was originally a talk Tolkien delivered for the Andrew Lang Lecture Series at the
University of St. Andrews in Scotland, but was later published as an essay. It has appeared in compilations
including Tree and Leaf and The Tolkien Reader, and in The Monsters and the Critics and Other Essays,


http://brainstorm-services.com/wcu-2004/fairystories-tolkien.pdf
mailto:jmstitt@unlv.nevada.edu

edited by Christopher Tolkien (affiliate link at left). It has also appeared as a standalone text with additional
study material. A PDF copy is available to students at the link below.

Text 3.
Tolkien On Fairy-stories: Expanded Edition by Colin Manlove

Tolkien's essay "On Fairy-stories" had been through two public appearances and several versions
before publication. In 1938 Tolkien was asked if he would give the annual Andrew Lang Lecture at the
University of St Andrews, Scotland, and chose the topic of fairy tales, which had been very much a concern
of Lang's. Tolkien had already been thinking about the association of fairy tales with children, and the
lecture gave him the chance to argue that this association was in fact an accident. He was intending to write
a major fairy tale, and wanted to argue that such writing was and always had been matter for adults. A
public platform on which to demonstrate this came at just the right time. Immediately after the lecture he
resumed the writing of The Lord of the Rings, which he had begun in December 1937.

Though we have what is probably a draft of the lecture, we do not have a copy of the lecture itself,
only commentaries on it in two newspaper reports that are given here. In the chaos of the war beginning it
never saw print. Tolkien’s “On Fairy-stories” gives us a very full picture of the changing content of Tolkien's
essay, which was revised during the composition of The Lord of the Rings.



Tema 2. MOHATUE O }KAHPAX U CTUNAX B AHT/TMMCKOM A3bIKE.

BBogHan MHbOpMaLMA: O3HAKOMbTECH C BBOAHOW MHPOPMaLMel 0 KaHpax U CTUAAX B aHIIMACKOM si3blKe,
HanuMcaHHOM ANA npenojasaTesieil aHIIMACKOro A3bika WKonbl SkyEng: https://skyeng.ru/articles/vse-o-
stilyah-v-anglijskom-yazyke. B cnny HecTabunbHOCTU CCbIAKKU, TEKCT CTATbM NPUBEAEH HUKeE.

YT1o Takoe cTunb?

q)yHKLI,MOHaIIbeIﬁ CTUNb — 3TO NoACUCTEMA A3blKa, o6na,a,arou.|,aﬂ nHONBMAYanabHbIMU 0CcobeHHOoCTAMMU B
TOM, YTO KaCaeTCA /IieKCNYeCKUNX CpeactB, CUHTaKCUYECKUNX KOHCTPYKLJ,VIVI N axe d)OHETVIKVI. Bo3sHWKHOBEHUE
N cywecrBoBaHue CTWUNIEel CBA3AHO C ycnosnamm 06IJ.I,eHMﬂ B Pa3/IMYHbIX cd)epax Ye/IOBEYECKOM KU3HM.

CTMAN Pa3NnYaloTCA He TOMbKO Mo ¢aKTy, HO M MO 4acToTe MCMO/b30BaHUA MepPeYMCIeHHbIX Bbille
3/1eMeHTOB. Hanpumep, HEKOTOpble BbIPAXKEHUA MOrYT MPUCYTCTBOBATb B PA3roBOPHOM CTWU/JE, HO C
MeHblUEN BEPOATHOCTbIO, YEM B HAyYHOM CTU/IE.

Knaccudukaumsa ctmneir — oueHb CnoxKHaa 3agadva. Obpatmmca K mHeHuto WU. B. ApHonbg u W. P.
lanbnepuHa. Tak, lanbnepuH paccmatpmBaeT GyHKUMOHANbHbIE CTUAN KaK CBOMCTBA MUCbMEHHOTO A3bIK3,
TEM CaMbIM, UCK/THOYAA PA3rOBOPHbIN CTUb.

Ob6a y4yeHbIx CorallatoTcs, YTo KaxKabih GYHKLMOHANbHbIN CTU/Ib MOXKHO Pacno3HaTb No ogHOM uan bonee
KNto4yeBoi ocobeHHocTU. Mpu 3Tom lanbnepuH 6onblle BHUMaHUA yaenaeT KoopAuHauMK A3bIKOBbIX
CPeAcTB U CTUAUCTMYECKMX MPUEMOB, B TO Bpems Kak ApPHO/bA CBA3bIBAET YepTbl KaXaoro CTuasa C
0COBEHHOCTAMM €ro NUCMob30BaHUA B chepe obLeHus.

CornacHo lanbnepuHy, GYyHKUMOHANbHbIA CTWAb A3blKa — 3TO CUCTEMAa B3aMMOCBA3AHHbIX A3bIKOBbIX
CPeAcCTB, C/Ay)Kalian onpeaeneHHoN Leu B 4enoBedeckKom obLleHnn. PyHKLUMOHAAbHbIN CTUAb CTOUT
paccmaTpuBaTb Kak NPOAYKT KOHKPETHOM 3a4a4n, NOCTaBAeHHOM aBTOPOM MOCAaHUA.

®YHKUMOHANbHbIE CTUAM NPUCYTCTBYIOT, TNaBHbIM 06pasom, B /IMTepaTypHOM CTaHAapTe A3blika. OHM
npeacTaBAsatoT coboi pasiMyHblie BUAbI aBCTPAKTHOrO MHBApPMaHTa M MOTYT OTK/IOHATBLCA OT HETO UK aKe
NPOTUBOPEUUTL EMY.

Kaxapblt GYHKLUMOHANbHBIN CTUb — 3TO OTHOCUTE/IbHO CTabunbHaA cMCTEMA Ha KOHKPETHOW cTaguu
Pa3BUTMA INTEPATYPHOTO A3bIKA, O4HAKO OHA MOXKET NpeTepneBaTh 3HaUMTENbHbIE U3MEHEHMUA OT Nepuoaa
K nepuogy. Takum 06pasom, GyHKLMOHANbHBIN CTU/b ABASETCA MCTOPUYECKOM KaTeropuen.

K npumepy, B XVII Beke cunTanochb, YTO He BCe CNOBA MOXHO MUCMO/b30BaTb B MO33UM, N YTO CyLLEeCcTBYeT
OTAENbHbIN NO3TUYECKMI cTub. MNo3gHee, B XIX BeKe, pPOMaHTM3M OTBEPr HOPMbI MO3ITUYECKOrO CTUAA U
BBEJ1 B N033MI0 HOBYIO JIEKCUKY.

PasBuTME KarK4oro CTMAA npenonpenensiertca U3MeHeHUAMM HOPM CTaHAAPTHOMO aHI/IMACKOrO A3blKa.
Takxke 60/iblIOe BAMAHME HA 3TO OKA3bIBAlOT MEHAIOWMECS COLMA/IbHbIE YCN0BUSA, Hay4YHbI Nporpecc u
pasBUTUE KYNbTYPHOM KU3HMN.

Kaxabli QYHKLMOHANbHBIN CTU/Ib XapaKTepusyeTca 0CcobbiM MUCMOIb30BaHMEM A3bIKOBbIX CPEACTB U, TEM
CaMblM, YCTaHaB/MBaET COBCTBEHHbIE HOPMbI, KOTOPbIE, O4HAKO, NOAYMHAIOTCA MHBAPMAHTY HOPMbI U He
HapyLatloT 0bLLyto IMTepaTypHY HOpMy. M1caTeNn KOHKPETHOTO Nepuoaa IMTepaTypPHOro A3biKa BHOCAT
60/1bWWOI BKNAA, B YCTaHOBNEHME CUCTEMbBI HOPM 3TOTO NepUoaa.

CTOUT OTMETUTB, YTO UCCIEL0BAHMA A3bIKOBbLIX HOPM AaHHOTO Nepnoaa BO MHOTOM OCHOBbIBAIOTCA UMEHHO
Ha AnTepaTypHbIX paboTax. Oco3HaHHbIM BbI6Op CTUAA U cnocob obpalleHnn ¢ BbIBpaHHbIMKN 31eMeHTam
— r/71aBHble 0COHBEHHOCTU UHANBUAYANBHOTO CTUNA.

NuausugyanbHblli cTUAb


https://skyeng.ru/articles/vse-o-stilyah-v-anglijskom-yazyke
https://skyeng.ru/articles/vse-o-stilyah-v-anglijskom-yazyke

NHAMBMAYaNbHbIA CTUAb — 3TO YHUKANbHOE COYeTaHWe A3bIKOBbIX eAMHUL, BblPasuTe/bHbIX CPeACTB U
CTUZINCTUYECKUX MPUEMOB, CBOWCTBEHHbLIX AAHHOMY aBTOPY M AENalolWMX NPOU3BEAEHUS WM [arKe
BbICKa3blBaHWA 3TOr0O aBTOPA /1erKo y3HaBaembimu. (FanbnepuHx, c. 17)

ECTeCTBEHHO, MHAMBUAYANbHbLIA CTUNbL aBTOpPa HUKOr4A He MOMXKeT ObiTb MOJAHOCTbIO HEe3aBUCUM OT
IMTepaTypHbIX HOPM M KaHOHOB AaHHOro nepuoda. Ho aganTauma sTMX KaHOHOB Bceraa byaeT xapakTepHa
W, TeM CamblM, y3HaBaema.

MH,CI,VIBVILI,yHI'IbeIVI CTUNb OCHOBAH Ha JA0CKOHA/IbHOM 3HaHWMWM COBpPeMeHHOro A3blKa W MNO3BONAET
HEeKOoTOopble 0b60CHOBaHHbIE OTK/IOHEHUA OT CTpPOrnx HOpm. MH,D,MBVI,D,yaﬂbeIﬁ CTUNb ABNAETCA 0OBEKTOM
N3yv4yeHnA CTUINCTUKU, NOCKOJIbKY NCNOJIb3YeT NOTeHLU AN A3bIKOBbIX CpeACTB.

Kaxkapblt aBTOp MMeeT cneunduyecKkyo MHAMBUAYaNbHYIO MaHepPY MCMO/1b30BaHMUA A3bIKOBbLIX CPeACTB AN
OOCTUXEHUA Kenaemoro 3¢pdeKTa. ABTOP COBEPLUAET OCO3HAHHbIM BbIOOP A3bIKOBbIX CpeacTB. ITOT
npouecc HeobxoAMMO OTAMYATb OT MAMOJIEKTAa — OCOBEHHOCTEeN fs3blka, KOTOpble MNPOABAAIOTCS B
nosceaHEBHOMN PeYnN TOro UAN MHOTO YeNI0BEKaA.

Knaccudukauua ctunei
HeiiTpanbHbIii cTUAb

TepmMUH «HENTPasibHbIA CTUIb» WUCMNOb3YETCA, FNaBHbIM 06pa3om, 4TOObl 0OO3HAYMTL OCHOBY A5
peanusaumm 0ocobeHHOCTel CTUAUCTUYECKU OKpalleHHbIX 31eMeHTOB. [nA HeWTpanbHOro CTMAA
XapaKTepHO OTCYTCTBME CTMAMCTMYECKOM OKPaCKM U BbICOKAA BEpPOATHOCTb ynoTpebneHusa B nwoboi
KOMMYHUKaTUBHOM CUTyauUMn. ITO HAMEPEHHO YNPOLLEHHbIN CTU/Ib.

Pa3roBopHbIii CTUNIb

B TO Bpemsa KaK HeUTpanbHbIA CTUAb NpUemMIeM B 060N KOMMYHWKATUBHOM CUTyaLMM, PasroBOPHbIN
CTWAb CBOMCTBEH CUTYyaLMW CMOHTAaHHOTO NOBCEAHEBHOTO (HedopManbHOro) obLLeHus.

370 pasgeneHve He COBMAZAET C Pa3feseHMEM Ha YCTHYIO M MUCbMEHHYIO pedb, TaK KaK pasroBOPHbIN
CTWUIb MOXKET MCMO/Ib30BATbCA M B XYO0XECTBEHHOW NMTepaType, a HEKOTOPbIe BUAbI KHUMKHOIO CTUAA,
Hanpumep, OPaTOPCKMI, CYLLECTBYIOT TONbKO B YCTHOW ¢opme. B TO Ke Bpemsa HYKHO MOMHMWTb, YTO
pasroBopHas peyb B AuTepaType noABepraeTca onpeaeneHHbiM npeobpasoBaHMAM: MucaTenb, Kak
NPaBuIo, C3MUMAET JIMHIBUCTMYECKYIO MHDOPMALIMIO, BbIBUPAA TUMUYHbIE 3/1eMEHTbI U M3beras caydaiHbix.

Pa3roBopHbI CTUAb NOApPA3AeNAeTcs Ha BbICOKMI Pa3roBOPHbIN, OObIYHbIMA Pa3roBOPHbIA U HU3KMI
pa3roBopHbli. NocneaHne aga 0bnaaatoT cOGCTBEHHBIMM YepTamM, 3aBUCALLUMMU OT MECTa KUTENbCTBA,
noJia 1 BO3pacTa roBopsLLEro.

KHU»KHbIM cTUAb

KHUXKHbBIA  CTUNb  OXBaTbiBaeT Hay4yHbl, OPUUMANLHO-AEN0BOW, NyBAULMUCTMYECKUI (ra3eTHbIl),
OPaTOPCKMIN N MOITUYECKUI CTUAN.

ApHOl’Ibp, NMPUHAONEXKUT K rpynne ydeHblX, OTpUualWnX CywectBoBaHME XyOoXKeCTBEHHOINo CTUAA. Ee
MHeHMUe COCTOUT B TOM, 4YTO Kaxpaoe /nTepaTtypHoe npousseaeHne ABAAET coboit npunmep
MHLI,MBMAyaﬂbHOVI aBTOpCKOﬁ pedn n, Tem Cambim, cneayet CcBoMm COBCTBEHHbIM HOPpMaM. B ogHom
npounsseneHNMn aBTopPbl HaCTO COYETAOT Pa3/IMYHbIE CTUNN.

ApHoOnbf, BBOAUT NOHATUE d)yHKLl,MM A3blKa ANA Pa3/INYHbIX cTunen. MHTennekTyasbHO-KOMMYHUKaTUBHaA
d)YHKLI,Wr'I CBA3aHa C nepe,u,aqeﬁ UHTENNIEKTYa/IbHOIO coaepaHnA. BontoHTaTMBHaA d)YHKLI,Wr'I OTHOCUTCA K
BO3,El,el‘;ICTBVHO Ha BOJsien3bABieHNnE N CO3HaHWe caylwaTtena nan Yntartena.



DyHKUMA NHTennekTya BontoHTaTtHn ImoTKMB KoHTaKTO- 3cTeTtmyec
CTuns NIbHO- BHaA HaA yCTaHaB/MBaA Kan
KOMMYHMKATH fowan
BHasA
OpaTopcKui + + + + +
Pa3roBOpHbIN + + + + -
MoaTnyecKkni + - + - +
MNy6anumctnye + + + - -
CKUI
M ra3eTHbIn
OdurumanbHo- + + - - -
[,eN10BOM
HayuHbli + - - - -

YuunTbiBasa TOT GaKT, YTO GYHKLUMOHANBHbBIN CTU/Ib ABASETCA UCTOPUYECKOM KaTeropmeit, ApHO b, BblpaskaeT
COMHEHME, YTO B COBPEMEHHOM AHMIMMCKOM fi3blKE CYLLECTBYET OTAENbHbIA MO3TUYECKUA cTUAb. Kak
BUAHO M3 Tab/iMUbl, OPATOPCKUIM M HaAy4YHbIA CTUAM MPOTMBOMOJIONKHbI APYr APYry B TOM, YTO NepBbin
obnapgaet Bcemu GyHKUMAMM A3bIKa, TOrAa KaK BTOPON — TONIbKO OAHOIA.

CTpOrux rpaHuu, OTAENAIOWMX OAUH CTUNb OT APYroro, He cywecTteyeT. OpaTopCcKuiA CTUAb UMEET MHOTO
06LWMX YepT ¢ NybanuucTUYeCKUM. MyBANUMCTUYECKIUI Fa3eTHbI CTUAb 6M30K K pa3roBopHomy. OgHaKo,
€C/IY paccMOoTpPeTb 3Ty Npobiemy rnybiKe, CTaHeT O4EBUAHO, YTO Mbl UMEEM L,e/10 C COYETaHNEM PA3/IUYHbIX
CcTUNeil B pPeyM KOHKPETHOTO YesI0BEeKa, MOCKOJ/IbKY KaKAblA CTWUAb XapaKTepU3yeTcA KOHKPEeTHbIMM
napameTpamm NEKCUKMN U CUHTaKCuUCa.

Xypo3KecTBeHHbI CTUb

CornacHo W. P. FanbnepuHy, 3ToT TepMuH 06beanHAeT coboi Tpy NoACTUAA: A3bIK NO33UM, A3bIK SIMOTUBHOM
(xymorkecTBeHHOM) NPO3bl U A3bIK Apambl. Kaxabli U3 3TUX NoACTUNEN 0bnafaeT Kak obwumn ans Bcex
TPex YepTammu, Tak U MHANBMAYaAbHbIMUK. ObLLMeE YepTbl AaHHbIX NOACTUNEN TaKOBbI:

DCTeTMKO-NO3HaBaTeIbHaA d)yH Kumna

OHa obecneynBaeT nocTeneHHoe PaCKpbITUE 3aMbliC/la Nnepen YynTaTenem U B TO e BPpEMA BbI3bIBAET Y HEIO
4YyBCTBO YyA0B/1I€TBOPEHUNA, OTTONO YTO OH MOXET NPOHWUKAaTb B 3amMbiCenl aBTOpa U d)OpMMpOBaTb cBoun
COBCTBEHHbIE BblBOAblI.

Onpep,eneHHble JIMHIBUCTUYECKUNE YePTbI:
OpMI’MHaﬂbele HelwaboHHbIe O6p33bl, CO34aBaemMble YACTO JIMHIBUCTUYHECKUMU CpeacCTBaMM.
Mcnonb3oBaHMe CNOB B Pa3/IMYHbIX CMbIC/1aX, CUJIbHO 3aBUCALLNX OT IEKCUYECKOTO OKPYHKEHUA (KOHTEKCTa).

JlekcuKa, KoTopas, B onpeaeneHHOW CTEMneHW, OTpaKaeT JIMYHYIO aBTOPCKYH OLEHKY cobbITUit man
ABNEHUM.

Ocobblli MHANMBUAYANbHbIN BbIGOP IEKCUKKN N CUHTAKcKCa.



BHeapeHue ocobeHHOCTeN, CBOMCTBEHHbIX Pa3roBOPHOMY A3bIKY. B Hanbobluel cTeneHn 3To OTHOCMUTCA K
Apame, B MeHbLUel — K Mpo3e U B CAaMOM Masioli CTENEHU — K MO33UN.

Xy,ﬂ,O)KECTBEHHbIVI CTunb uvHOguBuAayaneH no cBoel CyTn. JT0 ABnAetcA OAHOI\/‘I M3 ero OCHOBHbIX
XapPaKTEPUCTUK.

A3bIK N033mKn

A3bIK MO33UM XapaKTepusyeTcs YnopsaaoYeHHOCTbIo (GOPMbl, OCHOBbLIBAIOLLENCA, MPeXae Bcero, Ha
PUTMUYECKOM U GOHETUYECKOM NoCTpoeHUU $pas. PUTMUYECKUI acneKT obycnaBanBaeT CUHTaKCUYeckne
M cemaHTMyeckme ocobeHHOoCTH.

OrpaHnyeHnsn, HaknagblBaemble CTUEeM, NPUBOAAT K KPAaTKOCTM BbIPayKeHUI, SNUrpaMMHOMY XapaKTepy
dpas M CcoO34aHMIO CBEXMX HEOMUAAHHbIX 06pa30B. CUHTAKCMYECKM 3Ta KPaTKOCTb Bblpakaetca B
SNANNTUYECKUX NPeaNoKeHUAX, 060CO0BAEHHbIX KOHCTPYKLUMAX, MHBEPCUN U T. 4.

OMOTMBHAA Npo3a

OMOTUBHaA Npo3a MMEET TE Ke O6LLI,ME 4YepTbl, HO B3aMMOCBA3b 3TUX YEPT NHAA, HEM B NMO33UN. 06pa3HOCTb
npo3bl meHee 60raTa, NPOLEHT C/I0B C KOHTEKCTYyasibHbIM 3HAYEHUEM He CTOJIb BbICOK. IMOTMBHAA Npo3a
coyetaeT J'IMTepaTyprIVI BapunaHT A3blKa C Pa3roBOPHbIM KaK B JIEKCUKE, TaK U B CUHTAKCUCE.

Ho pa3roBOpPHbI A3bIK B Xy40KECTBEHHOM CTWU/1IE — 3TO He NPOCTO BOCNPOM3BEAEHME eCTECTBEHHOW peun,
aBTop noagepraet ee 06paboTKe U AenaeT «MTepaTypHON».

B amMOTMBHOM Npo3e Bcerga NpUcyTcTBYOT ABe GOPMbl KOMMYHMKALMM — MOHOJIOr (aBTOPCKanA peyb) U
Avanor (peyb nepcoHaxkel). IMOTUBHAA NPO3a NO3BO/IAET UCMO/b30BaTb 3/IEMEHTbI APYrMX CTUNEN, HO BCe
3TU CTUAW, B ONpeneneHHON CTeneHu, MoABepratoTCcA BAUAHUIO SMOTUBHOM MNpo3bl. PparmeHThbl,
HanMcaHHbIe B APYrMX CTUAAX, MOTYT PaCCMaTPMBATBLCA /IMLLb KaK MHTEPNOAALMK TEX CTUEN, HO HE KaK MX
obpasupl.

A3bIK gpambl

A3bIK ApamMbl MOJHOCTbIO COCTOUT U3 AManora. ABTOPCKan peyb NPaKTUYECKU OTCYTCTBYET, 3@ UCK/YeHMEM
PEMapPOK WM CUEHMYECKUX YKasaHWW. Ho peuyb nepcoHaxkelr He B TOYHOCTM BOCMPOM3BOAUT HOPMbI
pa3roBOpPHOro A3blKa. /1lo6an pasHOBUAHOCTb XYLOKECTBEHHOIO CTUASA UCNOAb3YET HOPMbI INTEPATYPHOTO
A3blKa A4aHHOTO Nepunoaa. A3bIK Nbec Bceraa CTUAU30BaH M COXPaHAET HOPMbI INTEPATYPHOTO aHIIMIACKOTO.

MNy6anuymncrTnyeckunii ctunb

My6avumncTmyecknin ctnab ctan ob6ocobaeHHbIM A3bIKOBbIM cTUIeM B cepeaunHe XVIII BeKa. B oTanymne ot
OPYTUX CTUNEn, OH MMeeT ABe YCTHbIX Pa3HOBMAHOCTM, @ MMEHHO: OpPaTOPCKUIM MoACTUAb U NOACTUb
pagno- 1 TeneBM3NOHHbIX AMKTOPCKMX TeKCTOB. MMUCbMEHHble MoACTMAM — 3TO 3cce (dunocodckue,
JIMTepaTypHble, HPABCTBEHHbIE) M KYPHAJIMCTCKME CTaTbM (MOUTUYECKUE, COLMANbHbIE, SKOHOMUYECKME).

O6uwasn uenb Ny6ANLMCTMYECKOro CTUAA — BO3AENCTBOBaThL Ha 0bLlecTBeEHHOe MHeHue, ybeauTb untatens
AW cnywaTens, yto MHTepnpeTauus, AaHHasa aBTOPOM, eAMHCTBEHHO BepHa, U NobyauTb ero NpuHATb
n3faraemyto TOYKy 3peHus.

My6AULUCTUYECKUI CTUIb XapPaKTEPU3YETCSH YETKOM M IOTMYHOM CUHTAKCUYECKOW CTPYKTYPOI C OBLUMPHBbIM
MCMNO/b30BaHNEM COEAMHUTEbHBIX CI0B M TLWATENbHbIM pa3bueHmem Ha ab3aubl. Cuaa 3MOUMOHANbHOTO
Npu13biBa A4OCTUTAETCA UCMONb30BaHMEM 3MOLIMOHANbHO OKPALLEHHbIX C/IOB.

CTUANCTMYECKME NPUEMbl, KaK MNpaBuao, TPaAWLMOHHbI, U WUHAMBUAYA/bHbIA 3N1EMEHT He CAULIKOM
oyeBngeH. Ana nyb6ANLMCTUYECKOTO CTUAA TAKXKe XapaKTepHa JIAKOHMYHOCTb BblpaKeHWUi, MHoraa sTo
CTaHOBUTCA rNaBHOM ero 0cobeHHOCTbIO.

OpaTopcKuit noacTub



OpaTopcKUit CTUAb — 3TO YCTHAA nogKateropusa nybaMumMcTUYeckoro ctunasa. MNpsamon KOHTaKT co
CNywaTensaMmmn no3BosIAeT WUCMONb30BaTb COYETAHWE CUHTAKCUYECKUX, NIEKCUYECKUX WU POHETUYECKMX
0CcobeHHOCTEN KaK MUCbMEHHOM, TaK M YCTHOM peyun. TUnmMYHble 0COBEHHOCTM 3TOro CTUAA — npaMoe
obpalleHue K nybanKe; MHOTAa — UCMOJ/Ib30BaHUE CTAXKEHWI M PA3roBOPHbIX C/OB.

CTUnMcTMyeckMe npuembl, 3a4enCTBOBAaHHbIE B OPAaTOPCKOM CTU/e, ONpeaenatTcs KOMMYHUKaTUBHOM
cuTyaumen. TaK Kak nyb6amnKa nonaraeTcs To/bKO Ha NamsATb, FTOBOPALLMIA YacTo NpUberaeT K NOBTOPEHUAM,
yTobbI CNYLIATENN MOTAM CAEAUTb 32 OCHOBHbIMU MOMIOXKEHUAMU Er0 PeUMn.

rOBOpﬂLLI,VIﬁ 4aCTO UCMOZIb3yEeT aHaiormm u METad)Opbl, HO, KaK npaBuao, TpaguunmoHHblEe, NMOCKOJIbKY
nHanBunayaabHble CTUAUCTUYECKKUE NMPUEMbI 6b1nK 6bl TPYAHbI ANA BOCNPUATUA.

Scce

dcce — 370, B BoNbLIEl CTENEHU, IMYHbIE PA3MbILLNEHWA, YEM 3aKOHUYEHHOE M3/10KEHME AOBOAOB WU
Bceobbemtowee UccnefoBaHNe BONPOCa. XapaKTepHbIMU A3bIKOBbIMU OCOBEHHOCTAMM 3CCe ABAAIOTCA:
NIAKOHUYHOCTb; peyb OT MepBOro AnLa eAWHCTBEHHOrO 4MCNa; A0BOJbHO O6LWMPHOE MCNoAb30BaHWE
COEAMHUTENbHBIX C/10B; YacTOE WCMNO/Ib30BaHWE IMOLIMOHANBbHON NEKCUKW; UCMOSIb30BaHWE aHANorMi u
ycToMumnBbIX MeTadop.

A3bIK }KYPHANMUCTCKMUX CTaTell BO MHOFOM 3aBUCUT OT XapaKTepa ra3eTbl UM XKypHana, a Tak»Ke BblbpaHHOM
Tembl. JlutepatypHble 0630pbl CTUINCTUYECKM BAIMKE K 3cce.

la3eTHbIA NoACTUNb

MosABneHWe nepBbIX aHFAMMCKUX raseT gatupyetca XVII Bekom. CamMbiM pPaHHUM M3  @HIIMIACKUX
nepuoamnyeckux nsganunin cuntaetca «Weekly News», Bnepsble Bbllegwee B mae 1622 roga. MNepsble
aHrIMNCKMe raseTbl ObIAM AUWLbL CPEeACTBOM PacnpoCTpaHeHUAs MHOOPMaLMU, KOMMEHTapUn B HUX
noABUAMCL NO34Hee.

OpHako yxe K cepeanHe XVIII Beka GpuTaHCKMe raseTbl BO MHOFOM HanOMWHa/iM COBPEMEHHble U
cofeprKanu 3apyberkHble U MecTHble HOBOCTU, 06bABNEHUSA, PEKIAMY, @ TAK}Ke CTaTbM C KOMMEHTAPUAMM.

He Bce maTepuanbl, BCTpeYatoLwmecs B Npecce, OTHOCATCS K ra3eTHOMY CTU/I0. K Hemy MOryT npuHaanexartb
TONbKO MaTepuanbl, BbINOAHALOWME OYHKUMIO WHPOPMUPOBAHWUA uWUTaTeNs U [AlOWME  OLEHKY
ony6nMKoBaHHOW MHbOPMaLUK.

AHIIMACKMIA  TA3€THbIM CTUNb MOMKHO OMpefenuTb KaK CUCTEMY B3aUMMOCBS3aHHbIX JEKCUYECKMX,
$pas3eonornMyeckux W rpaMmaTUYECKUX CPeacTB, KoTopble BOCAPUMHMMAIOTCA KAk OTAefbHan
JIMHIBUCTUYECKAA egMHMLA W cayKaT Tomy, 4Tobbl MHPOPMMPOBATL UM MHCTPYKTMPOBATb 4YuTaTeNs.
NHbopmauma B aHIIMICKOM raseTe nepesaeTca NoCpeaCcTBOM:

KPaTKMX HOBOCTHbIX 3aMETOK;
penopTaken;

cTaTei, HOCALLMX YNCTO MHOPMATMBHbIN XapaKTep;
peKNambl M 06bABNEHUNA.

PwnN e

laseTa CTpeMUTCA BO3,Cl,el7ICTBOBaTb Ha OﬁLLI,ECTBEHHOE MHEHHME B NMOJIUTUYECKUX U OPYrnX BONpPOCax.
dNeMeHTbl OUEHKM MOryT Ha6}1POLI,aTbCFI B 0T6ope n cnocobe npeacrasneHnA HOBOCTEN; UCNO/Ib30BaHUM
CI'IeLI,Md)VI‘-IECKOﬁ NEKCUKMN; BblpaXeHNUN COMHEHNA B d)aKTaX,' CUHTAKCUYECKUX KOHCTPYKUUNAX, YKa3biBaOLW KX
Ha HEAOCTATOYHYIO YBEPEHHOCTb penopTepa B CKA3aHHOM U/ ero XKeJslaHne n3berkaTb OTBETCTBEHHOCTM.

OCHOBHble CpeAcTBa OLUEHKN U MHTepnpeTauMmM — 3TO ra3eTHas cTaTbA U, B 0COBEHHOCTU, peaakUuMoHHas
cTathA. PefakumMoHHas ctaTbs — 3TO NepeaoBas CTaThs, XapaKTepusylowaaca cybbeKTMBHOW nogaqeit
daKTOB. ITOM Ke uenblo 06ycnoBAEH BbIOOP A3bIKOBbLIX 3/IEMEHTOB, 6OMbLIEN YaCTbiO, SMOLMOHAbHO
OKpalleHHbIX.



[a3eTHbI CTUAb MMEEeT CBOMU CI'IELI,Md)VILIECKMG 0CODEHHOCTN NEKCUKU U XapaKTepunlyetca O6LUVIprIM
ncnonb3oBaHNeEm cneagyrowmnx cios:

cneumanbHbIX MOJUTUYECKUX U SIKOHOMMYECKUX TepMUHOB (president, election);
HETEPMMHONOTNYECKOM NONUTUYECKOM NeKcUKM (nation, crisis, agreement, member);
raseTHbIx Kaulue (pressing problem, danger of war, pillars of society);

coKpaweHui (NATO, EEC);

HEeO0/NI0rM3MOB.

vk wnN e

OduumnanbHO-Aen0BOI CTUNb
3TOT CTU/Ib HEOHOPOAEH U NPeACTaB/eH CeAyoLNMN NOACTUNAMM UAU PA3HOBUAHOCTAMMU:

A3bIK 4€N10BOM AOKYMEHTaUNK;
A3bIK IOPUAMYECKON AOKYMEHTALMMY;
A3bIK AUNAOMATUW;

P wnNe

A3bIK BOEHHOWN JOKYMEHTaLUMK.

Kak u gpyrve s3blKOBble CTW/IM, OH MMEeT onpeAeNneHHYD KOMMYHUKATUBHYIO UeNb U COBCTBEHHYIO
cMCTeMy B3aMMOCBA3AHHbIX A3bIKOBbIX W CTWAWUCTMYECKUX cpeacTs. [fnaBHas uenb 3Toro BuAa
KOMMYHUKaUUMM — ONpeaennTb YCA0BUSA, CBA3bIBalOLWIME ABE CTOPOHbI, U AOCTUYb COFNAlIeHMA MeXAay
ABYMA A0roBapuUBaIOLLMMMUCA CTOPOHAMM.

Camana obuaa ¢yHKUMA odULManbHO-4e10BOr0 CTUAA NpeaonpenenseT n ero ocobeHHocTn. Hanbonee
3aMeTHanA ero Yyepta — 3TO 0cobas cUCTeMA KauLle, TEPMUHOB M YCTOMNYMBBIX BbIPaXKEHWIA, MO KOTOPbIM
NIerKo pacno3HaTh Kaxablii U3 noacTuaei.

B ¢MHaAHCOBbLIX AOKYMEHTaX Mbl MOXEM BCTPETUTb TaKMe TEPMWHbI, Kak extra revenue, liability. Ons
OMNNOMATUKN XapaKTepHbl Takue BblpaxkeHua, Kak high contracting parties, memorandum, to ratify an
agreement. MNpumepsbl topuamnyeckoro asblka: to deal with a case, a body of judges.

Bce 3TM NoACTUAM MCNONb3yIOT abbpeBnaTypbl, YCI0BHbIe 0603HaYEeHUA U COKpalleHus, Hanpumep, M.P.
(Member of Parliament), Ltd (Limited), $. OcobeHHO 4acTo ab6peBmaTypbl BCTPEUAIOTCA B BOEHHOA
AOKYMEeHTauuu.

OHM MCMONb3YIOTCA He TO/bKO B KayectBe 0603Ha4YeHMI, HO M Kak 4yacTb BOeHHOro Koga. Euwe ogHa
0CO6EHHOCTb 3TOF0 CTUASA — WCNO/Ib30BaHME CNOB B UX NPAMOM C/0BapPHOM 3HayeHuUW. MNepeHOCHbIN
CMbIC/1 B HEM HE UCMO/b3YeTCA.



TOPIC 2.
TASK 1 FOR INDEPENDENT WORK: define the style of these example texts:

Text 1. European nations recognize Juan Guaido as Venezuela's interim president

By Eliza Mackintosh, CNN

(CNN)A group of major European nations recognized Venezuelan opposition leader Juan Guaido as
the country's interim president on Monday, urging him to hold free and fair elections.

The coordinated move came after President Nicolas Maduro ignored a demand set by some EU
nations last week to call snap elections by the end of Sunday. Spain, the United Kingdom, France, Germany,
Austria, Denmark, the Netherlands and Poland all said they would recognize Guadio as the legitimate

Venezuelan leader.

Text 2. Changing views on ESL reading comprehension

Research conducted over the last three decades has changed our view of reading as a mere process
of decoding. As Carrell and Eisterhold state EFL/ESL reading theory has been influenced during the past
decades by Goodman (from the mid- to late 1970s) who views reading as a “guessing game” in which the
“reader reconstructs, as best as he can, a message which has been encoded by a writer.” (1983, p. 554) As
Grabe describes Godman’s perception of reading which is seen as an active process of comprehending
[where] students need to be taught strategies to read more efficiently (e. g., guess from context, define
expectations, make inferences about the text, skim ahead to fill in the context, etc. (1991, p. 377) Paran
opposes Godman’s view of reading as an “activity involving constant guesses that are later rejected or
confirmed. This means that one does not read all the sentences in the same way, but one relies on a
number of words — or ‘cues’ - to get an idea of what kind of sentence (e.g. an explanation) is likely to
follow” (1996, p.25). Zhang (1993) explains that Afflarbach compares comprehension process to
hypothesis testing (or draft-and-revision) where the reader arrives at the main idea after revising the initial

hypothesis, provided the reader has adequate background knowledge.

Text 3. A Curious Letter

Ladies and gentlemen,

| believe you know that people who tell the truth while selling an apartment should be given a prize
for their honesty. If a house is described as “spacious” that means it is too large to live in. If an estate
agent calls a kitchen “cosy” it implies that it is too small. So, today you have a rare opportunity to get just
the right idea of the flat in a terraced house you are going to buy.

The house is situated in an unsafe dirty London suburb. It is in bad need of repairing. The porch is
old, the stairs are unsteady. There is a tiny living room, a terrible kitchen, and a disgusting bedroom in the
flat. Central heating is very expensive, and they cut it off every two days. There is no rubbish chute, so you
need to carry out your garbage every morning. There is a cellar on the ground floor, and rats used to live
there before any human foot could step into the house. Most of the sockets are out of order. The
chandelier hanging from the ceiling doesn’t work. The walls are white-washed, because no wallpaper can
stick to them. There is a little vegetable garden the size of a handkerchief behind the house. Only weeds

grow in it, because it is in the northern part.



The neighbours are awful. They are rude and unfriendly people, a family of four children, the eldest
of which plays the piano, or at least tries to. We have lived next door for seven years and are not
acquainted yet.

The cottage isn’t worth the money | ask for it, but | hope my honesty will make a good impression

on you.

Text 4. The European Union Constitution.

Article I-1: Establishment of the Union
1. Reflecting the will of the citizens and States of Europe to build a common future, this Constitution
establishes the European Union, on which the Member States confer competences to attain objectives
they have in common. The Union shall coordinate the policies by which the Member States aim to achieve
these objectives, and shall exercise in the Community way the competences they confer on it.
2. The Union shall be open to all European States which respect its values and are committed to promoting

them together.

Text 5.

The Gettysburg Address.

Four score and seven years ago our fathers brought forth on this continent, a new nation, conceived
in Liberty, and dedicated to the proposition that all men are created equal.
Now we are engaged in a great civil war, testing whether that nation, or any nation so conceived and so
dedicated, can long endure. We are met on a great battle-field of that war. We have come to dedicate a
portion of that field, as a final resting place for those who here gave their lives that that nation might live.
It is altogether fitting and proper that we should do this.
But, in a larger sense, we can not dedicate -- we can not consecrate -- we can not hallow -- this ground.
The brave men, living and dead, who struggled here, have consecrated it, far above our poor power to add
or detract. The world will little note, nor long remember what we say here, but it can never forget what
they did here. It is for us the living, rather, to be dedicated here to the unfinished work which they who
fought here have thus far so nobly advanced. It is rather for us to be here dedicated to the great task
remaining before us -- that from these honored dead we take increased devotion to that cause for which
they gave the last full measure of devotion -- that we here highly resolve that these dead shall not have
died in vain -- that this nation, under God, shall have a new birth of freedom -- and that government of the
people, by the people, for the people, shall not perish from the earth.
Abraham Lincoln
November 19, 1863

TASK 2 FOR INDEPENDENT WORK: analyze what stylistic peculiarities make the texts

above specific and different from each other.




Tema 3. HOBOCTHbIE TEKCTbl U UX CTPYKTYPA

THEORY 1. Essential Elements of News. Read and learn.

1. What is news and journalism?

If something happens, and there is no reporter to cover it, then is it news?

WHO WHAT WHEN WHERE WHY HOW

News satisfy the fundamental human need to know. You help people understand the world around them.
You are informing, alerting, connecting or entertaining. Free flowing news helps people in democratic
societies govern themselves better. The free access to the information what happens and how the
government helps or hinders it, helps people to make sound decisions. Journalism is what happens after the
event happened and before people know about it. The fundamental principles are fairness, accuracy,
context, truth.

Discussion: What will happen to the journalist if he or she violates one of the fundamental principles?

2. What makes an idea, an event or a tip newsworthy?
PROMINENCE IMPORTANCE HUMAN INTEREST PROXIMITY  TIMELINESS MEANING
Good stories have two or more dominant qualities of newswaorthiness.

Discussion: What do all of these criteria mean?
How can | increase the newsworthiness of my event, for example, if | want to hold a charity fair?

3. Verification.

Before you write a sound news story you need to dig up the information and verify your facts.
Unverified information is no better than gossip.

Reporters verify using direct observation, interviews, documents and databases, leaders, experts and
officials.

Discussion:

How can you check if | tell you that

a) there was a terrible car crash in Bolshevistskaya Street yesterday night?
b) There was a lovely flash mob in front of the university last Friday?

c) It is going to snow on the 15th of October?

4, Clarification

Reporters clarify the events. The make the news easy to grasp. They research, ask, think and translate.
Research: work with the sources and databases to get more info;

Ask: ask experts to put the things simpler.

Think: understand the info yourself and then articulate it to other people.

Translate: come up with a simple, direct, clear way to explain the matter.

Discussion: What help might you need to clarify the news about a) solar storms; b) zoo accident c) a murder
case in court?

5. Building a Story.

All news stories

- Invite: the lead invites the reader into a story

- Inform: this part tells the reader what’s going on

- Illuminate: illustrate the story with an example, picture, a graph, an analogy

- connect: tie the news to a larger context — history, culture, human nature, national agenda etc.

Theory 2. The structure of news stories.




The headline is the title of the story that typically gives the most important information. The headline may
be followed by a subhead or summary line which qualifies or elaborates the headline before the lead, and
by-line, which tells who wrote the story. An over-line can appear above the headline to clarify it.

The lead, which follows the headline, often in bold font, elaborates the headline but it is not an
introduction. It can contain the main idea of the news story, that is the focus of the story or what the story
is about. The event can begin at the point which is considered to be of the greatest interest. The lead should
also give some or all of the 5 W’s (who?,what?, where?, when?, and why /how?)

The satellites may add information or give causes and conditions. The satellites of hard news stories are
based on 5 W’s: who, what, where, when, how / why which are essential to news stories.

The wrap—up (the optional paragraph) of a story is not a conclusion, but it indicates a resolution.

Theory 3. The Inverted Pyramid

In general, news stories are organized using the inverted pyramid style, in which information is presented in
descending order of importance. This allows the audience to read the most crucial details quickly so they
can decide whether to continue or stop reading the story. From an editing perspective, using the inverted
pyramid style makes it easier to cut a story from the bottom, if necessary. Invented more than a century
ago, the inverted pyramid style remains the basic formula for news writing (Scanlan, 2003).

"The Lead": The most important info
Who? What? Where? When? Why? How?
Approximately 30 words (1-2 thin paragraphs)
May include a"hook" (provocative quote or question)

"The Body": The crucial info
Argument, Controversy, Story, Issue
Evidence, background, details, logic, etc.

Quotes, photos, video, and audio that
support, dispute, expand the topic

'"The Tail": extra info
Interesting/Related items

May include extra context
In blogs, columns, and
other editorials: the
assessment of the
journalist

It is important to note that some news stories do not strictly follow the inverted pyramid style, although the
lead for a hard news piece always does. Furthermore, not everyone in the journalism field embraces the
style; some detractors believe it is an unnatural way to engage in storytelling and present news to the
public. Yet, proponents believe it is an efficient way to organize and share information in a fast-paced
society (Scanlan, 2003).

This style of web writing or news story writing has many benefits:
e Readers can quickly assess whether they want to read the entire article.
e Readers can stop reading at any point and still come away with the main point of the article.
e By starting with the conclusion, the first few sentences will contain most of the relevant keywords,
boosting the views of the article.

An alternative approach is literary journalism. Literary journalism combines the research and reporting of
typical newspaper journalism with the writing style of fiction. While most newspaper journalists focus on
facts, literary journalists tend to focus on the scene by evoking voices and characters inhabiting historical
events.

A literary newspaper article may start like this:

Frank Sinatra, holding a glass of bourbon in one hand and a cigarette in the other, stood in a dark corner of
the bar between two attractive but fading blondes who sat waiting for him to say something. But he said
nothing; he had been silent during much of the evening, except now in this private club in Beverly Hills he
seemed even more distant, staring out through the smoke and semidarkness into a large room beyond the



http://www.poynter.org/2003/birth-of-the-inverted-pyramid-a-child-of-technology-commerce-and-history/12755/
http://www.poynter.org/2003/birth-of-the-inverted-pyramid-a-child-of-technology-commerce-and-history/12755/

bar where dozens of young couples sat huddled around small tables or twisted in the center of the floor to
the clamorous clang of folk-rock music blaring from the stereo.

TOPIC 3.
TASK 1 FOR INDEPENDENT WORK:

Read the example story and try to identify the elements and methods you have read about in this topic.
Example Story:

NEWS
Anyone for a mullet?

Canadian family living in 1986 are back to the future
30/04/14 15:28 CET

A Canadian couple born in 1986 decided to spend one year with their young family living back in the
year of their birth. No computers, Internet or Smartphones. Instead plenty of Whitney Houston, cassette
players and radio clock alarms, and the yellow pages.

Blair McMillan and his partner Morgan Patey decided to go back to a simpler time when their eldest
son Trey refused to play outside preferring instead to fiddle with his tablet.

However the family are now due to return to the present day.

Morgan Patey said their family had had an “awesome year and | think we have learned a lot as a family
about communication. All four of us have come so much closer from spending more time together”.

The boys all grew mullets, got out the Nintendo and turned up to appointments on time.

The family finds the experience very stimulating as the modern world with its distracting factors
definitely influences modern children too much. Growing parents’ anxiety has led psychologists to a number
of experiments over the influence of video games on attention span.

Copyright © 2015 euronews

Example Story KEY:
Headline Subhead Lead Satelllites Wrap-up

Anyone for a mullet?

Canadian family living in 1986 are back to the future
30/04/14 15:28 CET

A Canadian couple born in 1986 decided to spend one year with their young family living back in the
year of their birth. No computers, Internet or Smartphones. Instead plenty of Whitney Houston, cassette
players and radio clock alarms, and the yellow pages.

Blair McMillan and his partner Morgan Patey decided to go back to a simpler time when their eldest
son Trey refused to play outside preferring instead to fiddle with his tablet.

However the family are now due to return to the present day.

Morgan Patey said their family had had an “awesome year and | think we have learned a lot as a family
about communication. All four of us have come so much closer from spending more time together”.

The boys all grew mullets, got out the Nintendo and turned up to appointments on time.

The family finds the experience very stimulating as the modern world with its distracting factors
definitely influences modern children too much. Growing parents’ anxiety has led psychologists to a number
of experiments over the influence of video games on attention span.

Copyright © 2015 euronews

TASK 2 FOR INDEPENDENT WORK:

Read three fresh articles from https://www.bbc.com/ and analyze their structure. Pay special attention to
the lead paragraphs.



https://www.bbc.com/

TEMA 4. PEQEPUPOBAHUE HOBOCTHbIX TEKCTOB

Practical rendering guide:
I. Analyzing and rendering an article we typically follow the algorithm:
1) Scan the article to get the general idea of it, define the topic and the message.

2) Read the article slowly and carefully to understand it fully. If necessary, translate the unknown
words.

3) Do the search for all the specific information found in the article: dates, past facts, persons,
places, companies and products mentioned.

4) Analyze the headline, the subhead and the overhead (if valid). Is it dynamic or stative? Is the
action presented as controlled or uncontrollable? Is the headline clear or ambiguous to interest
the reader?

5) Analyze the structure of the story, find the elements; think about the role and the function of
every paragraph. If necessary, you can make a logical scheme of an article (e.g.: headline about
the crime, the lead about its details, 3 satellites — a quote from police, a detailed account of the
circumstances, a quote from a witness, a wrap up that gives the statistics of similar crimes in this
area).

6) Analyze the vocabulary of the text: terms, bookish words, stylistic devices like metaphors or
hyperbole, emotionally-marked words (like “rascal” instead of a neutral “criminal” or “terrorist”
instead of a neutral “separatist” ).

7) Analyze the grammar of the text: predominant tenses, inversion, specific constructions (like
complex object or existential there).

8) Define the focus of empathy (who the journalist sympathizes with).
9) Make your conclusion on the quality of the article.

Your perfect rendering is a coherent text that presents logically connected thoughts and proves
every thought with an example from the text.



Il. Cliches for rendering:

Structure

Clichés

1. The headline

The article is headlined / The headline of the article is / The article goes under the
headline...

The article under the headline... has the subhead...

The title of the article is... / The article is entitled...

2. Place of origin

The article is (was) printed / published in...

and time of The article is from a newspaper under the nameplate..

publication The publication date of the article is....
The article is dated the first of October 2014 / is printed on the first of October,
2014,

3. Author The article is written by.../ The author of the article is...

The article is written by a group of authors. They are...

4. Topic / theme

The article is devoted to... / deals with the topic of / touches upon the topic of...
The article addresses / raises/ brings up the problem of...

The article describes the situation in...

The article informs the readers about... / comments on...

5. Main idea The main idea of the article is...
The aim of the article / author is to provide the reader with some information
about... / to provide the reader with some material / data on.../ to compare
something..

6. Summary A short retelling of the article + important names, facts, figures + elements:

interviews, dialogues, pictures, reviews, references, quotations, figures, diagrams
etc.

7. Your analysis

The first paragraph is the lead, it attracts our attention with the help of....

The second / third / etc paragraph develops the topics / makes the episode a part
of a bigger picture / sets a new focus on the problem / puts the local event into a
nation-wide context / illustrates the idea / expresses the alternative opinion /
brings a similar case to light / is a quote from an expert who disagrees / gives more
detail about the event / appeals to the reader’s emotion / calls upon us to do smth
/ gives an optimistic conclusion / enumerates the likely consequences / gives the
reader several clues to the possible solutions, etc.

The author uses expressive / emotionally marked / derogative / pejorative
vocabulary

The event in the text is represented as dynamic / static, controlled / uncontrollable

8. Your opinion
on the article

The article deals with the burning problems in politics, economics, education,
marriage, etc.

The article is marked with pessimism/optimism.

The author's attention is focused on...

The author is evidently biased against multinational companies / people of color
etc.

| find the author’s argument weak / biased / well-based / reliable / fresh / out-of-
dated etc.

The author’s perspective looks authoritative / liberal / socialist / limited /
persuasive to me

Much attention is given to... Some factors are omitted (neglected) ...




EXAMPLE ARTICLE FOR RENDERING:

Journalists are becoming propaganda — and we must do more to protect them
Appearance of John Cantlie in Islamic State video highlight growing danger worldwide

Hannah Storm  The Guardian, Sunday 21 September 2014 19.15 BST

I met the photojournalist John Cantlie in 2012,
at a discussion of journalists’ safety. I was
struck by the passion with which he spoke
about the need to take safety seriously. It
seems ironic now that we were discussing how
the industry could better protect freelancers
like him. A few weeks later, John was
kidnapped in Syria for the first time. He was
later shot in the arm as they escaped. Weeks
after this and less than four months after his
first kidnap, he returned to Syria. He is
thought to have been seized for the second
time in November 2012.

Let’s make no mistake, journalism has and
always will be a job that is sometimes
dangerous. Most journalists know that conflict
zones, countries with civil unrest or torn apart
by natural disaster or the absence of law can
be unsafe. But most journalists do everything
they can to mitigate those risks. But this seems
to be one of the darkest periods. I don’t
remember a time when my colleagues were
being targeted with such frequency: detained,
kidnapped, beaten, assaulted, harassed and
subjected to threats against their families and
their lives. In a world where there is no longer
a sense of immunity but often outright
hostility.

On Thursday it emerged that a BBC team had
been attacked in southern Russia, their
cameraman beaten and equipment smashed,
as they investigated reports of Russian
personnel being killed near the border. The
BBC later lodged an official complaint, but

the attack showed that even those supported
by major broadcasters are not immune.

We don’t know the exact reasons for this
descent into insecurity, but several factors are
clearly involved. Since the start of the Arab
uprisings, there has been a steady increase in
the numbers of freelancers being kidnapped,
injured or killed. In part this is because there
are more freelancers in journalism and more
of them covering conflict. Sometimes they are
doing the work that staff journalists did
previously but often with less of the structure
and support of their employed colleagues.

Most news organizations take seriously the
issue of the safety of their employees and
those journalists who represent them. But the
safety environment is now so challenging that
even the most established companies have had
to review their procedures. Last year, for
instance, the Sunday Times told freelancers
not to submit photos from Syria because it did
not want to encourage them to take
“exceptional risks”.

This latest video showing John is an appalling
attempt by Islamic militants to intimidate
journalists like him who take extreme risks, in
order to shine light into the darkest recesses of
society and document the lives of those whose
stories need to be told. As long as his captors
are allowed to use him as a pawn in their
propaganda, they will continue to send a
message that journalists can be manipulated as
they see fit. It’s no longer enough, it seems,
for the detractors of journalists to be killing
the messenger. Now the messenger has
become the channel for someone else’s
despicable message.

Hannah Storm is the director of INSI



EXAMPLE RENDERING:

“Journalists are becoming propaganda — and we must do more to protect them”

The article under consideration was published in the Sunday issue of The Guardian, on the
21% of September 2014. It goes under the headline of “Journalists are becoming propaganda — and
we must do more to protect them”, which clearly states the topic and the message of the article. The
author of the article is Hannah Storm, both a professional journalist and an invited expert from INSI,
International News Safety Institute. This non-commercial organization was founded in 2003 by
working journalists and offers safety training for reporters all over the world. As a result, this is an
op-ed article written according to high professional standards.

The subhead of the article refers to the fact that served as an info reason for the general
argument on journalist safety: John Cantlie, a kidnapped British photojournalist, was shown in a
video from Syria, where unknown people threaten him and use him as propaganda. The author
considers this fact as already familiar to the audience, and does not give a more detailed account of
the video.

Hannah Storm starts with a paragraph that gives a personal touch to the story. She tells about
her own meeting with the photojournalist and stresses that he had been concerned with the problem
of journalist safety even before he was captured in Syria. She connects his story with a larger context
of journalism accepted as a dangerous job, but underlines the fact that recently journalists have been
in danger more often, and the journalist immunity is often violated now. To illustrate that, she refers
to a recent case from a different part of the world where a BBC team was attacked. This example
proves that even the biggest news companies are threatened and that it is not an Islamic world, but
international tendency.

The next two paragraphs are devoted to her ideas on the possible reasons for this growing
hostility. She connects it with the growing number of freelance journalists that go to dangerous
places with less company support and structure, and with general heat in the less stable parts of the
world.

In conclusion she pushes forward a thought that a video of John Cantlie is a method to frighten
other journalists, and it is now not enough to make a journalist keep silent. The attacks on journalists
now become propaganda themselves.

The article gives a valuable perspective on the problem. The author’s attitude is not given
directly, but we may understand it through the structure of the article which goes from a personal
memory to a dramatic world-wide issue. The article is very emotional and the author uses a lot of
emotionally expressive vocabulary (an appalling attempt, Islamic militants, extreme risks, to shine
light into the darkest recesses, a pawn in their propaganda, manipulated, despicable message). The
article analyses the tendency rather than report facts, this is why we find more present tenses in in,
except the paragraph where Hannah Storm tells the story of John Cantlie.

In my opinion, the problem of growing journalist unsafety is directly connected with the
successes of journalism and the growing power of public opinion. The numerous cases where media
coverage influenced the outcome of the situation mark a journalist as a potential danger for all the
people whose success depends on acting secretly. The stakes become higher in the modern world,
and a journalist’s power grows. I do support the general INSI position that journalists need to get
special instruction on safety rules.



TOPICA4.

TASK 1 FOR INDEPENDENT WORK: Read the example NEWS article and render it in the written form,
paying special attention to the peculiarities of the publicist style.

How a Russian Scientist Bred the First Domesticated Foxes

By Nathaniel Scharping | September 14, 2016

AW o e =2 2R
In just five decades, an experiment in Russia
has accomplished something that took

ancient humans thousands of years.

On a farm in Novosibirsk, Russian geneticist
Dmitry K. Belyaev selectively bred hundreds
of foxes over multiple generations, eventually
creating something never seen before: a
domesticated fox. His goal was to recreate the
process by which humans gradually turned
wild dogs into workers and friends, hopefully
learning something about the mechanism of
domestication in the process.

To accomplish his goal, he selected the most
docile foxes he could find from fur farms
around Russia. He then bred them in
successive generations, each time choosing
only the tamest individuals. This is similar to
the process today by which dog breeders
select for desired traits, or how ancient
farmers cultivated hardy crops with the
highest yields.

Belyaev found that the process worked for fox
domestication as well. His experiment started
in the late 1950s, and by the early 2000s
almost all of the foxes on the farm displayed
remarkable changes in behavior, according to
an in-depth report penned by Lucy Jones of
the BBC.

Foxes are considered notably hard to tame, but
Belyaev’s foxes seemed preternaturally
easygoing. They looked more like dogs than

wild foxes — they would wag their tails and
perk up in the presence of humans, and
displayed none of the skittishness or
aggressiveness usually associated with wild
animals. In addition, they enjoyed being
petted and would lick their handlers faces —
all behaviors that socialized dogs display.
And, all of this happened without any training
on the part of the researchers.

NPR spoke to Ceiridwen Terrill, a professor
of Science Writing and Environmental
Journalism at Concordia University in
Portland, Oregon, who visited the farm and
even got to pet the foxes. “They’re genetically
designed to crave human contact,” she says,
“so that fox loved having its belly scratched.”

It wasn’t only behavioral changes either. The
foxes started to look different over time: their
ears got floppier, their legs, tails and snouts
got shorter and their skulls got wider.

The physical alterations in the foxes, similar
to the changes that happened in dogs, are
likely a byproduct of behavioral selection.
The droopiness of their ears may be caused by
the slowing of their adrenal glands, says the
BBC, and the others physical disparities could
similarly be related to the differences in
hormone levels that lead to desirable traits.
Dogs likely went through much the same
process over the course of hundreds of
generations as they gradually adapted to living
with us.

Belyaev’s experiment is evidence that our
theories of domestication are spot-on; we’ve
bent the arc of evolution toward in our favor.
Moreover, the process of taming a species
affects more than their  behavior,
domestication alters their looks, and changes
the rhythms of their lives.
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NASA is developing the capabilities needed to send humans to an asteroid by 2025 and Mars in
the 2030s — goals outlined in the bipartisan NASA Authorization Act of 2010 and in the U.S.
National Space Policy, also issued in 2010.

Mars is a rich destination for scientific discovery and robotic and human exploration as we
expand our presence into the solar system. Its formation and evolution are comparable to Earth,
helping us learn more about our own planet’s
history and future. Mars had conditions suitable for
life in its past. Future exploration could uncover
evidence of life, answering one of the fundamental
mysteries of the cosmos: Does life exist beyond
Earth?

While robotic explorers have studied Mars for
more than 40 years, NASA’s path for the human exploration of Mars begins in low-Earth orbit
aboard the International Space Station. Astronauts on the orbiting laboratory are helping us
prove many of the technologies and communications systems needed for human missions to
deep space, including Mars. The space station also advances our understanding of how the body
changes in space and how to protect astronaut health.

Our next step is deep space, where NASA will send a robotic mission to capture and redirect an
asteroid to orbit the moon. Astronauts aboard the Orion spacecraft will explore the asteroid in
the 2020s, returning to Earth with samples. This experience in human spaceflight beyond low-
Earth orbit will help NASA test new systems and capabilities, such as Solar Electric Propulsion,
which we’ll need to send cargo as part of human missions to Mars. Beginning in FY 2018, NASA's
powerful Space Launch System rocket will enable these “proving ground” missions to test new
capabilities. Human missions to Mars will rely on Orion and an evolved version of SLS that will be
the most powerful launch vehicle ever flown.

A fleet of robotic spacecraft and rovers already are on and around Mars, dramatically increasing
our knowledge about the Red Planet and paving the way for future human explorers. The Mars
Science Laboratory Curiosity rover measured radiation on the way to Mars and is sending back
radiation data from the surface. This data will help us plan how to protect the astronauts who
will explore Mars. Future missions like the Mars 2020 rover, seeking signs of past life, also will
demonstrate new technologies that could help astronauts survive on Mars.

Engineers and scientists around the country are working hard to develop the technologies
astronauts will use to one day live and work on Mars, and safely return home from the next giant
leap for humanity. Follow our progress at www.nasa.gov/exploration
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Tema 5. PEPEPUPOBAHUE U AHHOTUPOBAHUE HAYYHOTIO TEKCTA.

Mpouutaitte uHpopmauuio no pedepupoBaHUI0 U aHHOTUPOBAHUIO HAYYHOrO TEKCTA Ha
PYCCKOM fA3blIKe, Aenas NOMETKU NOo XOA4Y YTeHUA.

PedepaT M aHHOTAUMS OTHOCATCA K BTOPMYHLIM [AOKYMEHTa/IbHbIM MCTOYHMKAM Hay4yHOM
MHPOPMaLUKN. ITO AOKYMEHTbI, KOTOPble COODOLLAIOT CBEAEHMA O NEPBUYHbIX AOKYMeHTax. Ha ocHoBe
MCMONIb30BaHUA BTOPUYHBIX AOKYMEHTOB KOMMNEKTYIOTCA MHOOPMaTUMBHbIE M3LaHMA, pedepaTusBHble
JKYpPHasbl, CNpaBoYHan MTepaTypa, HaydyHble nepeBogbl U T.4. PedepaTtbl M aHHOTALMM COCTaBAAIOT
OCHOBHOE cogeprkaHune pedepaTUBHbIX }KYPHA/OB.

Pedepar — 3TO TEKCT, NOCTPOEHHbIN HAa OCHOBE CMbIC/IOBON KOMMPECCUMN MEPBOUCTOYHUKA C
Lenblo nepesayn ero rnaBHoro coaep)kaHusa. Matepuan B pedepate M3naraetcs ¢ No3MuMii aBTopa
MCXOOHOTO TEKCTa M He COAEPKUT HUKAKUX IS/1EMEHTOB MHTEpnpeTauuMm WAM OueHKU. [aHHble
JIMHIBUCTUKM TEKCTA, MCUXONOTUU U MCUXONMHIBUCTUKM CBUMAETENbCTBYIOT O TOM, YTO MOHMMAHME TEKCTa
NPV YTEHUU OPraHUYECKM C/IMBAETCA C €r0 CEMAHTUYECKOM KOMNpeccueit 1 BblaeeHUEM CMbIC/IOBbIX
OMNOPHbIX MYHKTOB. B TO ke Bpema dopmupoBaHme U PUKCALMA TNaBHOMO COAEPKAHUA NPOYUTAHHOIO
COCTaB/AOT CcyTb pedepupoBaHMA U aHHOTUpoBaHMA. CnepoBaTenbHo, pedepupoBaHMe U
aHHOTMpOBaHWe o06nagatoT 6onblwiMm 0OyYaloWMM WM KOHTPOAUPYOWMM MoTeHUManom. Kpome
aKTMBM3aLMMN HABLIKOB Pa3/IMYHbIX BUAOB YTEHWUSA, AENCTBMA MO CMbICIOBOMY CBEPTbIBAHUIO TEKCTA
OCHOBAHbl Ha CEMaHTUYECKMX Ornepaumax, KoTopble cnocobCcTBYOT MOTMBMPOBAHHOMY YCBOEHMIO
MHOA3bIYHOrO MaTepuana B MPOLECCe MPUMEHEHUA MPaBU MOCTPOEHUA HEoBXOAUMBbIX A3bIKOBbIX
CTPYKTYP M NPEOAONEHNA BO3HUKAOLLMX NPU 3TOM SIEKCUKO-TPAMMATUYECKUX TPYAHOCTEN.

PedepuposaHue npeacTaBaseT coboi peLenTMBHO-PENPOAYKTUBHYLIO AeATeNbHOCTb. Ha nepsom
sTane npuema MWHOOPMALMM peyeBble [AEUCTBUA CTYAEHTOB HamnpaB/ieHbl Ha [AeKoAMpOBaHue
WHOA3bIYHOTO TeKcTa. BTopoM 3Tan cocTouT B CMbICI0OBOM nNepepaboTke uHPopmaumn. Kak
NPOAYKTMBHaA AeATeNbHOCTb pedepupoBaHne cnocobCcTBYeT pPasBUTUIO JOTUYHOCTU  U3JI0MKEHUS
MmaTepuana u GopMmmpyeT BeCb HEOOXOAMMbBIN KOMMIEKC peyeBbiX HaBbIKOB M ymMeHW. BnageHue
TEeXHUKOWN pedepupoBaHna — NoKasaTeNb CHOPMUPOBAHHOCTU YMEHUIN 3penoro yteHus. [ocTaTouHo
6bicTpan nepepaboTka MHGOPMALMM OpUTMHANA CBUAETENbCTBYET 06 ypOBHE BAALEHMA U3Yy4aeMbIM
A3blkoM. CamocTosaTenbHy0 paboTy No coctaBneHuto pedepaTa cieayeT paccMaTpuBaTb Kak 0b6paTHYLO
CBA3b, OCO3HAHME KOTOPOM CTYAEHTOM U COCTABAAET CYyTb CAMOKOHTPONS.

OCHOBHOW aHpoBOI 0COBEHHOCTbIO ABNAETCA MHPOPMATUBHOCTL pedepaTa, KOTOPYH MOXKHO
paccmaTpuBaTb KaK Ha YPOBHE NEKCMYECKOM, TaK W CUMHTaKCMYecKOM. Ha nekcuyeckom ypoBHe
OT/IMYUTENIbHOM YepTol pedepaTa ABAAETCA HaMune B HEM BONbLIOrO KOAIMYECTBa C/I0B € Hanbosbluein
CEMaHTMYECKOM Harpyskon, crneumduyeckoir 0COBEHHOCTbIO KOTOpPbIX ABAAeTcs 0606ueHne
CoAeprKaHMA LLe/blX CTPAHWML, TEKCTA OpUrMHana. B poan Takmx “EmKMx C10B” YaCcTO BbICTYNAOT TEPMUHDbI
UAN  TEPMMUHONOTMYECKME YCTOMUYMBBIE COYETAHMA, Hecylme TouHylo uHbopmaumio. MHorue
abCTpaKTHbIE CYLLECTBUTE/IbHbIE B KAYECTBE OMOPHbIX C/I0B CTAHOBATCA HAaCTO/IbKO EMKMMM MO CMbICAY,
yTO Kak bbl BOMpatoT B cebsa MHPopMaLmIo LLenblX NpesioXKeHunt.

B A3bike pedepaTa MaKCMManbHO BblparkeHa TeHAEHUMA K cybcTaHTMBM3aumKn. OHa cocTouT B
npeobnafaHnn CyLLeCTBUTENbHbBIX Hag APYTMMM YacTAMM peun U ocnabiaeHun poau rnaronos ¢
0C/1abNeHHON CeMaHTUKOM € obwmm 3HayeHuem Tuna “cumTaTh”, “paccmaTpuBats”’, “onucbiBaTtb”,

“nsobparkatb”’ U T.4. CUHTaKcUC pedepaTa XapaKTepmsyeTca 3HaunTeIbHbIM pasHoobpasnem. Matepuan



noJaeTcs He B PasBWUTUM, a B cTaTuKe. [MosTomy B TeKcTe pedepaTta npeobaafatoT KOHCTATUPYLOLLME
coobLweHna n nepevncaeHmns, obopMaeHHbIe B COCTaBE NPOCTbIX PACNPOCTPAHEHHbIX NPeaNoKeHUi. B
pedepaTte, Kak nNpasBuio, HeET 060CHOBAHUA UM OBCYXKAEHUA BblABUTAEMbIX NONOKEHUN, MPUMEPOB,
CPaBHEHMUI, CHOCOK W/ CCbIJIOK Ha NEPBOUCTOYHUKM. TOUHbIe AaTbl 0606LWatoTcA B yKasaHMe Nepmuosos,
KOHKPETHbIE MMEHa — B HAMMEHOBAHMA HAYYHbIX LWKO/, HANPABAEHUI U T.4,

NHPopMaTMBHOCTL pedepaTa ropasao Bbille, Yem B MEPBUYHOM [OKYMeHTe. YNAOTHeHWe
MHbOpPMauuKn gocTuraetca nytem 6osee EMKMX B CMbICIOBOM OTHOLIEHUM S3bIKOBbIX CPeaCTB U
WCKIIOYEHNEM  M3ObITOYHbIX 3nemeHToB. [lpu pedepupoBaHMM [ONXKHA KAK MOXKHO Wupe
MCNONb30BaTbCA CNOCOHBHOCTL CNOB abCcTparnpoBaTb M 0606WATb CMbICA, YTO HAaXOAMT BbipayKeHue B
paboTe ¢ TaK Ha3blBAaeMbIMW “KNOYEBBIMM COBAaMM W caoBocodeTaHMamM”. KntoueBble cnoBa
NO3BO/IAIOT C NPeaebHOM KPATKOCTbIO M HEOb6XOAMMOW NOIHOTOM BblPa3uUTb OCHOBHOE COAEprKaHue
NepPBOUCTOYHMKA. XapaKTepHbIMU 4YepTaMu  K/OYEBbIX CNOB  ABASETCA HOMWMHATUBHOCTb (3TO
CYLLECTBUTE/IbHbIE WM C/IOBOCOMETAHMA C CYLLECTBUTE/IbHBIMW), BOCMPOU3BOAMMOCTb (3TM ClOBa He
ABNAOTCA Pe3y/bTaTOM TBOPYECKOrO aKTa CO CTOPOHbl pedepeHTa, a UCMONb3YHTCA KaK roToBble
KOMMOHEHTbI TEKCTA), MOCTOSHCTBO 3HAYEHUSA U HEMPOHULLAEMOCTb (K/H0YEBble COMETAaHMA He A0MyCKaloT
paclMpeHnn 3a CYeT BBELAEHMSA B HUX HOBbIX 3/1eMeHTOB). Pedepatbl, Kak NpaBuIo, COCTaBAAIOTCA Ha
Hanbonee MHTEpPECHble U LieHHble PaboTbl, B KOTOPbIX COAEPMKUTCA HOBbLI MaTepuasn, AaHO HOBOe
ocBeuleHne Bonpoca M T.4. CyuecTBytoT pa3HoobpasHblie KnaccuduKaumm Tunos pedepatos. o
XapaKTepy MCXOL4HOro MaTepuana OHM MOTYT NOAPA3AENATLCA HA MOHorpaduyeckme n 063opHbIe; No
TMNAM OpraHM3auMM KAOYEBOTO MaTepumana: pedepaT-KoHCNeKT (MHPOopMaTMBHLIA pedepaT) U
pedepat-pestome (MHAMKATUBHbLIA pedepaT). PedepaT-KoOHCNeKT U pedepaT-pestome  MoryT
MCNO/1b30BaTbCA NPU KOHTPOE MOHUMaHUA YuTaemoro. PedepaTt-KoHCneKT npm3BaH AaTtb 6onee nosHoe
npeacTaBieHne O COLEepP)KaHUWU OpPUTMHANA, TOrAa Kak pedepaT-pestome COAEPKUT /INWb KpaTKoe
pe3toMe U FPaHNYUT C aHHOTaLMEN.

K pedepatam npeabasastoTca onpeseneHHble TpeboBaHMA, OCHOBHbIMM U3 KOTOPbIX ABAAOTCA:

1. TpeboBaHMe 06BLEKTUBHOCTM 3aK/OMAETCA, NPEXKAE BCEro, B TOM, YTO, Kak oTbop maTepurana,
nognexawero pedepupoBaHUIo, TaK U U3/0MKEHME CyWHOCTU paboTbl, 06bem pedepaTa, cTeneHb
AeTanmsaumMm U T.4., [AO/KHbl  ONpPefenATbCs TEOPETUYECKMM U MPAKTUYECKMM 3HayeHuem
pedepupyemoro TEKCTa, HAIMYMEM B HEM HOBOTO, @ HE IMYHbIMU B3T1A4aMM1, Hay4YHbIMU UHTEPECAMM U
No3HaHMAMKU pedepeHTa AU NPUHALNEKHOCTbIO aBTopa pedepupyemort paboTbl K TOM UAM WHOM
Hay4YHOW WKone. 3agayei pedepeHTa ABNAETCA HE KPUTMUECKOE peLeH3NpoBaHMe Hay4YHoW paboThl, a
yeTKas, TAaKOHMYHAA N 06bEKTMBHAA MHPOPMALMA O ee coaepKaHum

2. TpeboBaHWe noaHOTbI pedepata, T.e. NPaBUIbHOE OTPaXKEHME CYLLEecTBA M COAeprKaHuA
pedepupyemoit nybankaLmm, cooTBeTcTBytoLLEe 06bEMY, HA3HAYEHUIO U XapaKTepy pPaboTbl, TOYHOCTb
B Nepeaaye ee cogepkaHua. Ecam B opurnHane rnasHaa mMbicib CHOPMyNMpPOBaAHA HEAOCTAaTOYHO YETKO,
B pedepaTe OHa A0/IXKHA ObITb KOHKPETU3NPOBAHA U BblAeNEHa.

3. TpeboBaHuwe eauHcTBa @OpPMbl, MNOA KOTOPbIM MOHMMAKOT CcTUAb pedepata U ero
TEPMUHONOMMIO. 34ecb 0cobylo BaXHOCTb nNpuobpeTaeT cobaogeHMe eauHCTBA TEPMUHOB W
0603HavYeHun.

TeKcT pedepaTta cnesyeT CTPOUTb NO CAeayroLLeMy NaaHy:

a) uenb U MeToAMKa UccnenoBaHus (M3yyeHus) unmn paspaboTkuy;



6) KOHKpeTHble AaHHble 0 NpegMeTe uccnenoBaHuA (M3yyeHmna) Uam paspaboTKu, ero nsyyaemblx
CBOMCTBAX;

B) BpEMeHHble U NPOCTPAHCTBEHHbIE XapaKTEPUCTUKU UCCel0BaHNS;

r) pesynbraTtbl U BbIBOAbI.

CTpyKTypa pedepata M MEXaHM3M €ro COCTaB/EHUS 3aBUCUT OT JIOTUYECKMX CTPYKTYp
pedepupyemoro Tekcta. Cnocob cBepTbiBAHUA TEKCTA-ONUCAHUS U TEKCTa-paccyxaeHua 6Oyaet
pa3nunyHbIM. TeKCcT-onucaHue npeacTtasnseT cobon romoreHHyto cuctemy. B Tekctax aTtoro Tuna
nepeuncnaeTca pag oAHOPOAHbIX NPEeAMETOB WU UX CBOWCTB, MAET BblAe/IeHME KaKUX-TO OCHOBHbIX
ABNEHUM NN NPOLLECCOB U MX COCTABHbIX YacTel, a TaKXKe ONMCbIBAOTCA MX CBOMCTBA. B TakMx TeKcTax
MOXHO BbIAENUTb T[/N1aBHble W BTOPOCTEMEHHble LEHTPbl onucaHuAa. o 3TMM npu3HaKam
YCTaHaB/MBAIOTCA KPUTEPUM 3HAYMMOCTM MHOPMALMKM OMuMcaTeNbHOro TeKcTa. B gaHHom cnydae
OONYCKAeTCA COKpaleHne nHpopmaLmm nytem peayKumm HEKOTOPbIX 3/IEMEHTOB TEKCTa-OnMcaHus. B
TEKCTe-paccyKAeHUM BCe 3/IeMEHTbl PYHKUMOHMPYIOT Pa3HOTUIMHO, T.€. 3TO — reTeporeHHas cUcTema.
JaHHbIV TN TEKCTA COKpallaeTcs nytem 0606LuLeHMA OTAENbHbIX €r0 3/1IEMEHTOB.

Pedepat, He3aBUCUMO OT ero TMna, MMeeT e4UHYI0 CTPYKTYpY:

1. NpegmeTHas pybpurKa. 34eck yKasbiBaeTcss 061aCTb MAN Pa3gen 3HAHMUSA, K KOTOPbIM OTHOCUTCA
pedeprpyembli maTepuan.

2. Tema pedeparta, T.e. 6osee y3Kkaa NpeameTHas COOTHECEHHOCTb MCTOYHMKA (COBOKYMHOCTb
WCTOYHUKOB, b0 Tema 0630pa, NpoaenaHHoro pepepeHTom).

3. BbIxoAHble JaHHble UCTOYHWKA MM pada UCTOYHMKOB (aBTOp, 3arnaBue, N3OaTeNbCTBO, KHUIA
WU KYPHaN, MeCTo U3gaHus). Bce gaHHble NPUBOAATCA CHauana Ha A3blKe UCTOYHMKA, U HUXKe AaeTcs
NX NepeBos, Ha PYCCKUI A3bIK.

4. TnagHasa mbicab pedepupyemoro matepuana. ObbIHHO B CAaMOM MCTOYHMKE FNAaBHAA MbIC/b
CTAaHOBUTCA AICHOW /IUWb NOC/Ae MPOYTEHUSA BCero maTepuana. B pedepaTe Ke € Hee HayMHaeTcs
n3noxeHne  cogepxaumsa. OHa  npealecTByeT BCEM  BbiBOAAM U [0Kas3aTeNbCTBaM.
MocnenoBaTenbHOCTb U3/0XKEHMA Heobxoauma Aaa Toro, 4YTobbl C cCamMoro Hayasna W3/10XKeHuA
COPMEHTUPOBATb YMUTATENA OTHOCUTENbHO OCHOBHOMO COAEPKAHUA UCTOYHUKA M €ro NepcreKkTUBHOM
LeHHOCTU. PedepeHTy HEOHX0AMMO CYMETb CKaTo CHOPMYIMPOBATL MMaBHYH MbIC/b NEPBOUCTOYHUKA,
He BHOCSl B HEe CBOMX KOMMEHTapUes.

5. UsnoxkeHue copeprkaHua. CoaepraHue pedepupyemoro maTepuana MOMKET M3naratbCca B
nocnefoBaTe/IbHOCTU OPUNMHANbHOIO TEKCTa MO rfaBam, pasgenam, naparpadam. O6bIMHO paetca
dopmynnpoBKa Bonpoca, NPUBOANTCA BbIBOA, MO 3TOMY BOMPOCY U Heobxoaumas Lenb A0Ka3aTe1bCcTB B
WX NIOTMYECcKOolM nocnefoBaTeslbHOCTU. B 3Tom cnydyae, Kak npaBuno, aas obecrneyeHua CBA3HOCTU
KAtoueBbIX GparMeHTOB 3aMMCTBYIOTCA coeanHuUTebHble $pasbl, COO3HbIE C/10Ba M 060pOThI peyn 13
NnepBoOMCTOYHMKA. HO norvka usnoxeHus B pedepate MOXKET He COBNaAaTb C JIOTMKOW WU3N0MKeHUA
opurmnHana. Toraa pedepeHT BBOAMT B TEKCT pedepaTta Colo3Hble C/I0BA U TaK Ha3blBaeMble NepexogHble
anemeHTbl (Hanpumep, “Ho”, “ogHaKo” W T.4.), OTCyTCTBylOWME B UCXOAHOM MaTepuane. UHoraa
nepexoaHble 3N1eMeHTbl BbICTYNaloT HE B BUAE KOHCTPYKTMBHbIX 3/IEMEHTOB, @ MNOJIHO3HAYHbIX C/10B U
LenbiXx NpeanoXeHni. BBeeHne B COKPaLLEHHbIN TEKCT OTCYTCTBOBaBLUMX paHee 3/1IeMeHTOB nomoraeT
KaKk Obl “NposiBUTb” CMbIC/, 3KCAANLMPOBATb T€ MOTMBbI WU CMbIC/IOBble OTHOLUEHWA, KOTOpble B

opurnHane 6b11K nMnanuympoBaHbl.



6. BoiBoAbI aBTOpa Nno pedpepupyemomy matepuany. Cnegyet UMeTb B BUAY, YTO MHOTAA BbIBOAbI
aBTOpPA He BMOJIHE COOTBETCTBYHOT F1TABHOM MbIC/IY NEPBOUCTOYHUKA, TaK KaK MOTYT BbITb NPOANKTOBaHbI
daKkTopamm, BbIXOAALLMMM 33 Npeaebl U3naraemoro matepuana. Ho B 60/blIMHCTBE CyYyaeB BbIBOAbI
aBTOPA BbITEKAOT U3 1aBHOM MbIC/IM UCTOYHUKA, MO3TOMY BbISiIB/IEHWE FTaBHOW MbIC/TM MOMOTaeT NOHATb
1 BbIBOAbI aBTOpPa. ECv BbIBOALI aBTOPa B OpUIrMHaNe OTCYTCTBYIOT, TO 3TOT NYHKT pedepaTta oTnagaer.

7. KommeHTapuii pedepeHTa. ITOT NYHKT pedepaTa MMeeT MeCTO /iMWb B C/Ay4asax, Koraa
pedbepeHT ABNSETCA [OCTAaTOMHO KOMMETEHTHbIM MO JaHHOMY BOMPOCY M MOMKET BHECTU
KBanMdUUMPOBaAHHOE CyKAeHUe 0 pedepmpyemom matepuane. B KoMmeHTapuii BXOAUT KpUTUYECKan
XapaKTepPUCTMKA MEePBOMCTOYHMKA, aKTya/lbHOCTb OCBELLEHHbIX B HEM BOMPOCOB, CyXKAeHue o6
3 EKTUBHOCTU NPEASIONKEHHbIX PELIEHMM, YKa3aHUA, HA KOro paccunTaH pedepupyemblii maTepuan u
KOTo OH MOXET 3aMHTEPEeCOBaTb B HaLLEN CTpaHe.

Anroputm coctaBneHusa pedepata B 06LLEM BUAE MOXKET ObITb NPeACTaB/IeH TaK:

1. MpoyTuTe TeKcT

2. Bblgenute KnwouyeBble GpparMeHTbl TEKCTa M OTMeTbTe ab3albl, COAeprKaMe KOHKPETHYIO
nHpopmaumio No Teme, NPOHyMepyiTe 3K ab3aLbl.

3. MpoyTUTe TEKCT CHOBA, OCTaHaB/IMBasACb TO/NIbLKO Ha OTMEeYeHHbIX ab3alax, o3arnaBbTe 3TU
ab3aupl.

4. Coenalite NE€KCMKO-TPAaMMaTUYECKUI aHaIN3 HEMOHATHBIX NPEAJIOKEHNNA U NepeBeauTe ux.

5. CoKpaTuTe MafoCcyLLeCTBEHHYO MHGOPMALIMIO, HE OTHOCALLYHOCA K TeME:

® 3aMeHUTe B C/IOKHOMOAUYMHEHHDBIX MPES/IOKEHUAX BCe MPUAATOYHbIE MpPEeasIoKeHUn
NPUYACTHBIMU U UHGUHUTUBHBIMU 0BOPOTaMM MU CYLLLECTBUTENIbHBIMM C NPeaaoramm;

® yCTPaHUTE M3 TEKCTA BCE C/IOXKHbIE BpeMeHHble GOpPMbl CKa3yemoro, MogasibHble rnarosbl U UxX
SKBUBAJIEHTbI;

® 3aMeHUTE CNIOXKHbIE U PACNPOCTPAHEHHbIE ONpeaeneHnsa NPOCTbIMU;

¢ 06pasyinTe NpeasoKeHUa C O4HOPOLHBIMM YEHAMM.

6. CocTaBbTe /IOrMYECKMI NNaH 4NnA TekcTa pedepaTa:

e BblAe/IMTe CyTb Bonpoca (npobnembl, Tembl);

® BK/IIOYMTE HA3BaHWA O3arsiasaeHHbIX ab3aues;

® N3MEHWTE NOC/Ie[,0BaATE/IbHOCTL MYHKTOB M/1IaHa B 3aBUCMMOCTM OT CMbIC/IOBOTO BECA K/THOYEBbIX
dparmeHTOB.

7. CoctaBbTe 4YepHOBOM pedepaT No Aornmyeckomy naaHy Ha 6ase nonyyeHHon nHboOpmaLUK
(oTmMeyeHHbIx ab3aues).

8. 0606wWwMTEe NONYYEHHYIO MHPOPMALIMIO B €ANHDBIN CBA3HbIN TEKCT.

9. OTpepaKkTUpyiTe TEKCT pedepaTta 1 NepenmiumTe ero HauymcTo.

AHHOTauuMA npeacTaBnfeT coboil NpeaenbHO KPaTKOE W3/0MKEHWE COoAeprKaHUA MepBUYHOro
AOKYMeHTa, Aatollee obliee NnpeacTaBNeHMe O ero TeMaTuke. AHHOTaUMUA He MOKET 3aMEHUTb OPUTUHA
M ee HasHayeHMe COCTOUT B TOM, YTOObl OaTb BO3MOMKHOCTb CMeumasncTy COCTaBUTb MHEHWE O
uenecoobpasHocTn 6onee A4eTaNbHOIO 03HAKOMNEHMA C AaHHBIM MaTepuasom. B 3Tom coCcTOUT 0gUH U3
CYWLECTBEHHbIX MOMEHTOB OT/IMYMA aHHOTauuKM OT pedepaTta, KOTOPbIA, XOTA U B KpaTKoh ¢opme,

3HAKOMUT 4YUTaTeENA C CYTbHO U3/1araemoro B nepBoOUCTOYHUKE COoAepKaHWUA. B NPaKTuKe O6y‘-IEHVI‘r'I



CMbIC/IOBOW KOMMPECCUMN OPUTMHANBHOTO TEKCTA OnpeaeneH cpeaHnii pasmep aHHoTauum B 30-40 cnos
(3-4 npeanoxkeHun). OnmcatenbHan aHHOTaUMA BKAtoYaeT oT 3 go 10 npeanoxeHuii (ot 60 ao 100 cnos).
AHHOTaUMA, CYMMUPYIOLLAA TEMATUYECKOE COAEepPrKaHMe TEKCTa, MOXKET ObiTb NpenesibHO KPaTKon u
COCTOATb M3 1-2 NpeaNOKEHUN.

TpeboBaHMA K COCTaBAEHMIO aHHOTaUMKM U pedepaTta cBA3aHbl C PA3/IMYHbIM HA3HAYEHUEM ITUX
OOKYMEHTOB. AHHOTAUMA CAYKWUT TOMbKO [ANA OCBEAOMNIEHMA O CYLWECTBOBAaHUM [AOKYMEHTa
onpeaeneHHOro CoAep’KaHus M xapakTepa, B pedepaTe e M3naraeTca cogepkaHue AOKYMEHTa ¢
XapaKTepPUCTUKOM METOAOB McCefoBaHMA, C (GAKTUYECKMMM AaHHbIMM W uTOoramm pabotol. Mpwu
HanMcaHMM aHHOTaLMM HeobXoAMMO YMeHMEe NAKOHWYHO 0606WUTb CcopeprkaHne OpUrMHana,
pebepupoBaHmMe e nNpeanonaraeT BAALEHME MACTEPCTBOM COKPALLEHMA TeKCcTa MepBUYHOro
OOKYMeHTa.

TpeboBaHuWA, NpeabABASEMbIe K COCTAaBNIEHUIO aHHOTALLMM BK/OYAIOT caeayiollee:

1. JTaKOHWYHOCTb, T.e. MPOCTOTAa M ACHOCTb A3blKa TEKCTA aHHOTAUMW, KOTOpPasA, BblparkaeTcas B
NCNONb30BaHUM NPOCTbIX MPEA/IOKEHNI U MPOCTbIX BPEMEHHbIX GOPM B aKTUBE U NaccUBe, B OTCYTCTBUM
MOaNbHbIX [11aro/10B U UX 3KBMBAJIEHTOB, B 3aMEHE C/I0XKHbIX CUHTAKCUYECKUX KOHCTPYKUUI U T.4,.

2. lornyeckas CTPYKTypa aHHOTALMW BblpaXKaeTcs B Ae/IeHUN ee TEeKCTa Ha COCTaBHbIE YacTu.

3. CootBetcTBMe ¢popm aHHOTALMM, T.e. B TEKCTe aHHOTauuMu obasaTesibHO BBOAATCA Oe3nnYHble
KOHCTPYKLMU U OTAeNbHble C/I0Ba (Hanpumep, rnarosibl BbiCKasbiBaHMA: coobwaeTtcs o ..., noapobHo
OMUCLIBAETCA ..., KPAaTKO PacCMaTPUBAETCA ... U T.4.), C MOMOLLbIO KOTOPbIX NPOUCXOANUT BBEAEHUE U
onucaHue TeKCTa opurMHana.

4. YyeT BMAOB Hay4yHO-TEXHUMYECKOM NUTepaTypbl, KOTOPbIA Npexkae BCero Kacaetca odopmaeHus
TUTY/ILHOTO INCTa Hay4YHO-TEXHUYECKOM NyHAMKaLMM U ero OTPayKeHMsA B BBOAHOM YacTM aHHOTaLUMU.

5. ToyHOCTb NpY NepeBoe 3ari1aBusa OPUTrMHanNa, oTAe/bHbIX GOPMYINPOBOK U onpeaeneHnii.

6. Micnonb3oBaHMe 0OLLENPUHATLIX COKPALLEHWNIA, CI0B U T. 4.

7. EANHCTBO TEPMMHOB 1 0603HaYEHU.

ANrOpUTM COCTaB/IEHUA aHHOTaLMK B 06Lem BUAE BbIrNA4UT TaK:

1. MpouTuTe TeKcT.

2. OTBETbLTE HA BONPOCHI:

a) O uem coobuaeTtca? 6) Yto nogpobHO onuckiBaeTca? B) YTo KpaTKo paccmaTtpuaeTtca? r) Yemy
yaeneHo ocoboe BHMMaHue?

3. CocTaBbTe onucaTebHY0 aHHOTaLMIO HA 6a3e NosyYeHHbIX OTBETOB Ha BONPOCHI.

4. MNpo4yTnTe TEKCT CHOBA.

5. OTBeTbTe Ha BONPOCHI:

a) B uem cyTb Bonpoca (npobnembl)? 6) YTo coboit NnpeacTaBAsfeT AaHHAA KOHCTPYKLMA (MeToa,
TEXHONOTUSA, NOHATUE, ABNEeHNE)? B) KakoBbl 0COBEHHOCTU (TEXHUYECKME XapPaKTEPUCTUKMN) NPUHLMMA
paboTbl, MeToAa, cnocoba, sBneHUs, pakTa? r) KaKoBo MX HazHAYeHME N NPUMEHEHUE?

6. MpoaHanusmpyiite NoaydYeHHyo MHGopMmaLmio.

7. CoKpaTtute BCtO ManocyLecTBEHHYIO MHPOPMaALMIO, HE OTHOCALLYIOCA K TEME.

8. 06061WMTE NONYUYEHHYIO MHDOPMALMIO B €4UHbIN CBA3HbIN TEKCT.



TOPIC5.

TASK 1 FOR INDEPENDENT WORK: Read the handout about the peculiarities of scientific writing in
English intended for English students learning to right research papers. Take notes while reading.
Underline key thoughts in the text.

Scientific writing follows its own style conventions. According to these conventions, some ways of
writing are not useful when writing scientifically. Others are just plain wrong, even if the same words are
acceptable in other types of writing such as history or literature. We have compiled a list of tips and
common errors:

1. Sentence and paragraph construction. Aim for brevity. Avoid long sentences. Comprehension falls
rapidly as sentences exceed about 16 words. Try to avoid writing more than one thought per sentence.
Don't run on. A semicolon can serve as a period. Unless you have a good reason to use a semicolon, just
use a period.

Avoid overlong paragraphs. If you have fewer than two to three paragraphs per page, look for natural
breaks. If none exist, you are probably alternating between themes or ideas, and may need to
reorganize.

2. Passive vs. active voice. Active voice is usually clearer and more to the point. Replace "nests are

built" with "birds build nests". Write "l found" instead of "it was discovered". Don't be afraid to use the
passive voice if it really is clearer (as we do in this paper), but favor using subject, verb, object. One way
to avoid this problem is use firstperson pronouns (e.g., “I"”) where appropriate, after all it is your paper.

Passive: It is recommended by the authors of the present study that tribbles are not given to Klingons.
Active: We recommend that you do not give tribbles to Klingons.

Passive: The tribbles were exterminated by the Klingons. Active: The Klingons exterminated the tribbles.

3. Correct word use. Make sure that you understand the meaning of words that you use. The following
words are commonly misused in scientific writing:

Significant. Use in a statistical context only. The opposite of significant is "nonsignificant" (not
"insignficant"). Significance refers to differences, not results.

Correct: The differences between were nonsignificant.

Incorrect: The differences were insignificant. The results were nonsignificant. This theory
has significant implications for women as well as men.

Confound. A confound refers to some unplanned factor that may have affected the results of an
experiment. An uncontrolled factor that equally affects both experimental and control groups is not
usually seen as a confound.

Incorrect: The results were confounded because the thermostat failed during testing on a hot day, and
participants in both experimental and control groups expressed discomfort. (Does not describe a
confound.)

Correct: The thermostat failed and room temperature rose to uncomfortable levels only during testing
of the control group, which may have confounded the results.

Which vs. That. As a general rule, if changing "which" to "that" does not alter the meaning, then "that" is
probably correct.

Because vs. Since. "Because" is often clearer than "since".



Proves. In general we are cautious with our results. Since the word “prove” indicates that something
has been shown to occur beyond a shadow of a doubt, avoid using it. Since the scientific process of
Psychology relies on replication of results, results from a single study only “suggest” or “indicate”, they
never “prove”.

4. Correct verb tense. Verb tense can be tricky, so choose it with care. Keep verbs parallel. Use the
present tense for generalizations and stable conditions. For example, use present tense to describe a
theory that is currently held: "Theory of mind refers to". Use past tense for specific citations and when
referring to specific results; e.g., "Sudley (1969) showed", "We found". Never report descriptions of
behavior in the future or subjunctive tense; "The female will (would) vocalize" becomes simply "The
female vocalized". In general (there are always exceptions), these are the verb tenses typically used in
the following sections of a research paper:

Abstract: past tense Introduction: present tense Methods, Results: past tense Discussion: often
alternates between past tense (when discussing results of current study ("we found") and present tense
("our results are consistent with" or "the theory of natural selection predicts that").

5. Correct noun use. Nouns are regularly misused as adjectives. This habit leads to the ugly practice of
piling up nouns in front of the noun they modify, i.e., a "type Il motor skill nest construction behavior."

6. Needless words. "Vigorous writing is concise. A sentence should contain no unnecessary words...for
the same reason that a drawing should have no unnecessary lines and a machine no unnecessary parts.
This requires not that the writer make all her sentences short, or that she avoid all detail and treat his
subjects only in outline, but that every word tell." (Strunk & White, 1979, p. 23). This advice is true
about writing in general, but lean writing is particularly important in scientific writing, because of its
emphasis on conveying quantitative information efficiently.

Use superlatives sparingly or not at all. If a word expresses an absolute quality or condition, the

comparative has no place. You can almost always delete "very", "quite", "rather", "somewhat", and
similar words.

Avoid needless evasive wording. The construction "was dependent upon" has the same meaning as
"depended on". "There were two chicks that pecked" becomes "Two chicks pecked".

Don't use clichés (e.g., "plays a role"). Below we list examples of these and other words that are useless
or incorrect in scientific writing, with suggested alternatives:

Don'tuse Betterfact evidence prove  support plays an important role is important because
due to the fact that because a decreased number of fewer time period time longer time period
longer brown in color  brown round in shape round has been shown to be is it is possible that
may demonstrate  show exhibit show utilize use in other words thus/hence/therefore
adverbs  eliminate in this experiment/study eliminate it is interesting to note that eliminate it
would thus appear that eliminate it may seem reasonable to suppose that eliminate Interestingly
eliminate

7. Proofread. Remember, your paper has your name on it. It represents you. Don’t trust that the
spellchecker in your computer knows what you intend to write!

This handout was adapted from “Style Points for Scientific Writing” University of Washington,
Psychology Writing Center, 2004.



TASK 2 FOR INDEPENDENT WORK: Read the annotation to a research article and compare it

with the translation.

Live Blogging and National Identity: Images of Now and Here

In the introduction the authors describe and analyse practices of national identity in the medium
created in live blogging, a new form of online news now employed by the world’s leading news editions.
The authors introduce the definition of live blogging as a digital article that covers a developing situation
live by arranging small pieces of text or visual content in reverse chronological order. The purpose of the
article is to explain the linguistic aspect of the narratives constructed in this genre. The authors suggest
that live blogging brings forward group identities and actualizes them through a set of perception effects
determined by the stylistic features of the form. The methods and materials include exploratory case
study and content analysis of a sample of forty randomly selected live blogs, their readers’ feedback and
their audience measurement. The interdisciplinary approach allows the authors to pinpoint the stylistic
peculiarities of the new genre and interpret the effect in terms of social philosophy. The results prove
that the consistent characteristics of live blogging include division into lead parts in reverse chronological
order with separate headlines and bylines, employing both reader-produced and professional graphic
content, short paragraphs, emotional neutrality of the editor’s contribution and a set of linguistic features
characteristic of publicist style in its newspaper variety. In conclusion the authors state that the possible
effects of such texts on the practices of national identity include four aspects: shared group solidarity,
unfolding simultaneousness of the event, identification with opinion leaders, accentuated importance of
the event for group existence.

Keywords: national identity, civic nation, identification practice, live blogging, unfolding event,
group solidarity, news text, mass media, social agents

O6HoBAsAEMbIE CTaTbM U HALLMOHA/bHAA UAEHTUYHOCTb: 06pPa3bl aKTyaZIbHOTO NoAA

Mpo6bnema u uenb. Cratba NocBAWEHa Npobieme MPAKTUK HALMOHANbHON MAEHTUYHOCTU B
MHbOPMaALMOHHOM cpese 06HOBAAEMbIX CTaTe — HOBOM GOPMbI 3/IEKTPOHHbIX HOBOCTEM, HbIHE LUMPOKO
NPUMeHseMOoM BeyLWMMN MUPOBbIMU M3AAHUAMM, ONUCAHMIO U aHANMU3Y ITUX NPAKTUK. ABTOPbI AatoT
onpefaeneHne MNOHATMA «OBHOBAAEMas CTaTbA» KaK 3/IeKTPOHHOW  CTaTbM, OCBeLllatollei
pa3BopaumnBatoeecs cobbiTre B NPAMOM 3pupe NyTEM COeaMHEHNUA OTAENbHbIX HOBOCTHbIX (TEKCTOBbIX
W ayaMoBM3YyasibHbIX) 3/1EMEHTOB B OOPAaTHOM XpPOHOJ/IOrMYeckoM nopsake. CTaTbA CTAaBUT Lefbio
06BACHUTL JIMHIBUCTUYECKYIO CTOPOHY HApPATUBOB HALUMOHANbHOM MAEHTUYHOCTH, BOCNPOU3BOAMMbIX B
3TOW *KaHpoBoi ¢opme. ABTOpbI NPeANOAraloT, YTo 0OHOBAAEMbIE CTaTbW 0OpaLLLAtOTCA K rPynnoBoOW
WAEHTUYHOCTU U aKTyaM3MpYytoT eé yepes pag 3o PpeKToB BOCNPUATMA, CO343aBAEMbIX CTUAUCTUYECKMMMU
cpepcresamu. Metogonorua. MeTtoabl Uccief0BaHUA BKAKOYALOT TEMaTUYECKOe UCCIeA0BaHNE N KOHTEHT-
aHanuM3 penpeseHTaTUBHOM BbIBOPKKU M3 COPOKA NPUMePOB 0OHOBASIEMbIX CTaTEN, YATATE/IbCKMX OT3bIBOB
N UX PefaKTOPCKUX METPUK. MeXaMCLMNIMHAPHbIN NOoAX0o4 NO3BONAAET aBTOPAM BblAE/UTb *KAaHPOBO-
CTUANCTUYECKME O0COBEHHOCTU OBHOBASIEMbIX CTATEN U MHTEPNPETMPOBaTb MX 3GPEKT B COLMANbHO-
dunocopckom B3rnsae Ha HAUMOHANbHYIO UAEHTUYHOCTb. Pe3ynbTaTbl CCef0BAHMA [OKA3bIBAKOT, YTO
YCTOMUYMBO MOBTOpAOWMECA B Npeaenax BbIOOPKM KaHPOBO-CTUANCTUYECKME OCOBEHHOCTU AAHHOTO
HOBOCTHOIO pOpMaTa BKAOUALOT pasae/ieHNe Ha CaMOCTOATE/IbHbIE HOBOCTHbIE 3/1eMEHTbI C 3aro/1I0BKamm
M yKasaHMeM aBTOPCTBA, BKAOYEHWE NPOPECCMOHANbHBIX U NHOOUTENbCKUX FpadUUecKUx 31eMEHTOB,
KOpOTKMe ab3aupbl, IMOLUMOHANBHYIO HEWTPANbHOCTb PeAaKTOPCKMX PEMAPOK, U MHBEHTApb A3bIKOBbIX
0Co6EeHHOCTEN, XapaKTepPHbIX 414 Ny6ANUNCTUYECKOTO CTUAS B FrAa3eTHOM pa3HOBUAHOCTU. B 3aKaoueHuun
aBTOpPbl BbLIAENAIOT YeTblpe acrneKTa BO3MOMKHOIO 3¢p¢deKTa M3y4aeMblX TEKCTOB Ha MPAKTUKM
HaLMOHANbHON WAEHTUYHOCTU: aKTyasbHOEe MoJie TPYnnoBOM COMMAAPHOCTM, PA3BOPAYMBAOLLLAACS
COOLITUMHOCTb, WMAEHTUOUKAUMA C NMAEPAMM MHEHUM, MNOAYEPKHYTAA BAXKHOCTb COObLITUA ANs
CYLLLECTBOBaHMA rpynnbl.

Knwouesble cn068a: HAYUOHAAbHAA UOEHMUYHOCMb, 2PaH(OOHCKAA  HAuusA, M[PAaKmuka
udeHmueghurkayuu, obHoensemaa cmames, cobbimuliHocms, 2pynnosas coaudapHOCMb, HOBOCMHOU
mekxcm, cpedcmea maccosoli UHGPOPMayUU, cCoyuasnbHsie d2eHms!



TASK 3 FOR INDEPENDENT WORK: Find a research publication on linguistics and attempt to

read it to get familiar with the style. You may choose the suggested one (http://beauty-review.nl/wp-

content/uploads/2014/06/The-pervasiveness-and-persistence-of-the-feminine-beauty-ideal-in-

childrens-fairy-tales.pdf) or choose your own.

Here are some of the links you may find necessary to find research publications in English in the
future:

1) Google Scholar https://scholar.google.com/ - academic part of the google search that allows
you to find articles available online in your sphere. Pay attention to the instruments "Cited by", "Related
articles" and "Cite".

2) Google Books https://books.google.com - the world's biggest database of searchable online full
texts.

3) Purdue Owl https://owl.english.purdue.edu - a great guide to writing, including instruction on
citation styles, punctuation, structure etc.

4) Purdue ESL https://owl.english.purdue.edu/owl/section/5/ - resources for ESL students and
teachers to guide us through the difficulties of academic writing in English

5) E-library http://elibrary.ru/ - the biggest Russian database of research works published during
the last twenty years. You need to register, but it is worth it, as there is plenty of full-text sources that
are absolutely free.

6) JSTOR http://www.jstor.org/ - a fantastic database of good research articles where you my start
a free MyJSTOR account and read three good academic publications every two weeks by adding them
to your "shelf". Requires registration.

7) EBSCO Host https://www.ebscohost.com/ - an expensive and profound database that is

available for free from the American Corner computers in Research Library (Novosibirsk, Sovetskaya, 6).


http://beauty-review.nl/wp-content/uploads/2014/06/The-pervasiveness-and-persistence-of-the-feminine-beauty-ideal-in-childrens-fairy-tales.pdf
http://beauty-review.nl/wp-content/uploads/2014/06/The-pervasiveness-and-persistence-of-the-feminine-beauty-ideal-in-childrens-fairy-tales.pdf
http://beauty-review.nl/wp-content/uploads/2014/06/The-pervasiveness-and-persistence-of-the-feminine-beauty-ideal-in-childrens-fairy-tales.pdf

Tema 6. K/TIOYEBbBIE C/TOBA, K/TIOYEBbDIE NMPEANTOXEHUA, TOTMYECKAA KAPTA TEKCTA

I. KnioueBble cnoBa M KAaloueBble NpeaNoXeHUA — CYObeKTUBHbLIN JIMHIBUCTUYECKUIA daKTop
TekcToobpasoBaHMA. Kntouesble coBa ABAAKOTCA ONOPHbIMK "BEXxaMKn" B NOPOXKAEHMU U BOCMPUATUN
TEeKcTa.

Ux BbibOop onpegenserca: 1) aBTOPCKOW WHTeHUMEN; 2) TBOPYECKMM 3aMbICNIOM aBTopa; 3)
KOMMYHMKaTUBHOM CTpaTernei TeKCTOBOro pa3sepTbiBaHMA.

KntoueBble C/10Ba Yyalle BCEro HaxoaAaTcsA B CU/IbHOW MO3ULMM TeKcTa: 1) B 3ariaBuu; 2) B HayasibHOWM
MO3MLUN U B KOHLE.

KntoueBble cnoBa OBbIMHO aKTyanM3MpPYlOTCA aBTOpOM: 1) NOBTOPAIOTCA; 2) OTpaXkaktoT cTpaTeruto
KOHTpacTa; 3) cTpaTernto 06MaHyToro oXKmMaaHus; 4) COBMeLLatoT pasHble TUMbl BblABUKEHMA.
KntoueBoe cnoBO — C/I0BO B TEKCTE, CMNOCOOGHOE B COBOKYMHOCTM C APYFMMMU KNHOYEBLIMM CIOBAMM
npeacTaBAATb TEKCT. Habop KatoueBbIX COB 6/IM30K K aHHOTaUMK, NAaHY U KOHCMEKTY, KOTOPbIe TOXe
NpeacTaBAAOT LOKYMEHT C MEHbLUEN AeTann3aumen, Ho IMWEH CMHTAKCUYECKOM CTPYKTYpbI.

B KayecTBe OCHOBHbIX CMbIC/IOBbIX €AMHWL, BblAENAEMbIX U3 UCXOAHOTO TEKCTa, MOTyT BbiCTynaTb: 1)
uesible KNoYeBble NPeaNoXKeHUA; 2) KAOYeBble CIOBOCOYETAHMA U CNOBaA.

KntoueBoe (ONOpHOE) CNOBO — 3TO TEPMMWH, OTHOCALLMWACA K OCHOBHOMY COAEP)KAHWUIO TeKcTa U
NMOBTOPAIOWMIACA B HEM HECKOJIbKO pa3 (C y4yeTom BCeX BO3MOMHbIX CMHOHMMOB). Knlouesoe
CNoBOCOYETaHME — 3TO COMEeTaHUe C/10B, CPeAN KOTOPbIX €CTb OAHO MM HECKOJIbKO KNHOYEBbIX.
KntoueBbIM NpeasioxKeHNEM CUMTAETCA NPeS/IoKeHMe, coaepKallee ABa U Bonee KNtOYEBbIX CNOBA UK
KNHOYEBbIX C/IOBOCOYETAHUS.

T.0., 1) KNOYEBLIMM CIOBAMU CUMTAIOTCA TaKMe 3HAMEeHaTe/IbHbIe C/I0Ba TEKCTA, KOTOPbIE C y4EeTOM BCex
CMHOHMMOB BCTPEYAIOTCA B TEKCTE Hambosbluee YUCNo pas3; 2) KAYEBbIM NMPesoKeHMeM CUMTaeTCs
npeanoXeHne TeKCTa, KOTopoe:

a) MMeeT HECKOJ/IbKO K/TH0YEBbIX C/10B;

6) coaepKUT KNtoyeBble C/I0Ba Ha HEBO/IbLLOM PACCTOSHUM APYT OT Apyra.

KntoueBble cnoBa 061a4at0T PSAOM CYLLECTBEHHbIX MPU3HAKOB:

1) BblcOKan cTeneHb NOBTOPAEMOCTM AAHHbIX C/IOB B TEKCTE, YaCTOTHOCTb UX ynoTpebaeHus

2) cnocobHOCTb 3HAaKa KOHAEHCUPOBATb, CBEPTbIBaTb MHGOPMALMIO, BbIParKEHHYIO Le/IbiM TEKCTOM,
06BbeANHATL «ero OCHOBHOE COAEPKAHUEY; 3TOT NPU3HAK 0COHBEHHO SAPKO NPOABAAETCA Y KHOYEBbIX CNOB
B NO3MLMM 3arnaBums.

OaHaKo BbIOOP KAOUEBDLIX COB ABNAETCA OMEHb HEMPOCTOW onepaunelt n TpebyeT cepbe3HOro Noaxoaa.
Cnepnyet BbIOMpaTb Te KNOYEBbIE C10BA, KOTOPbIEe Hanbo1ee TOUHO OTPAXKAKT CNeLnPUKy UMEHHO BaLlei
Tembl. Mpn 3Tom HeobxoaMMo M3beraTb caydailHbIX U 0b6WMxX ¢pa3 M He peKomMeHAyeTCsA MOBTOPATb
HECKOJIbKO pa3 OAHM U Te Ke K/toyeBble cN0Ba. TO eCTb NPOLLECC BbIAENEHNA KAHOYEBbIX C/IOB ABSETCA

ewe n aHaIMTUu4eCKMM.

MeToauKa BblAeNeHUA KAUeBbiX cI0B. baarogaps MHOTMM JIMHIBUCTUYECKMM UCCeL0BaHUAM Obin
BbIAB/IEH aNropUTM «HOPMaNbHOTO onpeaeneHmsa 30H Hanbonee BEPOATHOIO PACMONOKEHNA KNHOUYEBbIX
CNoB B TeKcTe». MmeHHOo Tak ob6o3Hauyan ux J1.B. CaxapHbin [3]. Bo-nepBbix, Mbl BbiiBAsemM Hanbosnee
4acTo NOBTOPSAIOLLEECA C/IOBO B TEKCTE. BO-BTOPbLIX, BbIAENAIOTCA MECTOMMEHMUA U CUHOHUMbBI K HEMY.

TpeTVIl‘/‘I war — HeO6XO,EI,MMO YCTAaHOBUTb UHTEpPBa meXay OCHOBHbIM C/IOBOM U CZ1I0OBaMU C/NeBa U CrpaBa



OT Hero. ONTUMa/IbHbIM MHTEPBA/IOM 0ObIMHO ABMAETCA MHTEPBaa B TPM C/IOBA, 3TO TaK HasblBaemas
TemaTuyeckasa 30Ha. 3aTem M3 3TUX C/IOB BbIOMPAIOTCA 3HaMeHaTe ibHbIe C/I0Ba, UIN e TOJIbKO MMeHa
cywecTBuTebHbIe. 3TO 3aBUCUT OT 33434 UccneaoBaHuA. B-naTbix, BbIbOp NagaeT Ha noc/ieaHuMe c/ioBa
npeanoXKeHua, KOTOpble uYalle BCEro W OKasblBAKOTCA KAOYEBbIMW. ITO pemaTuyecKad 30Ha
pacnosioXeHUA KA4veBbIX CNOB.
MecTo U KOANYeCcTBO KAKYEBbLIX CIOB B TeKCTe. Kntoyesble cnoBa, NOBTOPAACL, MOTyT BCTpeYaTbCA B
Nto6ON YacTU TeKCTa M He UMetoT OUKCMPOBAHHOM, ECTKO 3aKpenseHHOM B Hem Mo3ULUMn.
MccnepoBatenn 3ameTusin, YTO OHU HepeaKo KOHUEHTPUPYIOTCA B Hayane NpoM3BeLEeHMA, a TaKXKe
OTHOCUTE/NIbHO 4acTo (YHKUMOHMPYIOT KaK 3arnasua. OpgHaKo 3TO /vWb TeHAEeHUMA, KoTopas
NpoABNAETCA AaNEKO He Bcerga. Kntovesble cnoBa NO-Pa3sHOMY pacnpeaenatoTca B KOHKPETHbIX TEKCTAX,
4aCTO He coBMadatoT C 3arsiaBuem. I'Io—pasHomy (B 3aBUCUMOCTU OT XapaKTepa TeKCTa) pewaeTca n sonpoc
06 nx Konunyectse.
Mpumep 1: BblaeneHne KAoYeBbIX C/IOB B CKa3Ke «300yLWKa»:

CINDERELLA

Once upon a time there was a very beautiful and kind girl who had lost both her parents, and was left with
her stepmother. This woman had two very ugly daughters, but their mother spoiled them and always made
Cinderella do all the difficult housework. Because of this, Cinderella found herself often kneeling on the floor,
covered in dirt and ashes, exhausted and with her clothes torn to rags. What’s more, she was left no time for any
other activities. Since she was always dirty from ash and cinders, the townspeople called her Cinderella.

In her tiny room in the attic, Cinderella treasured the beautiful dreams she had while she slept of a better
life. “A dream is a wish your heart makes while you’re fast asleep,” she explained to her only friends, the mice who
lived in the attic with her.

One day, the prince announced a grand ball, and invited all young women who would like to marry him so
that he could choose the most beautiful and make her his princess. The stepmother prepared her two daughters
with the best ball gowns and made them up so that they would be pretty, but she prohibited Cinderella from
attending the ball. She ordered her to stay at home mopping the floor and preparing dinner so that it would be
ready when the three of them returned home.

Cinderella obeyed, but as she watched her stepsisters leave for the ball at the royal palace, she couldn’t
help but feel miserable and began to cry.

Suddenly, her Fairy Godmother appeared, telling her she didn’t have to worry. She would be able to go to
the ball too, but with one condition: she must return home before the palace clock struck midnight. Cinderella
looked down at the rags she was wearing. “I can’t go to the ball wearing this,” she cried. The Fairy Godmother
waved her magic wand and said the magic words, “Bippidy boppidy boo”, and transformed Cinderella’s ragged
clothes into a beautiful ball gown with a pair of glass slippers on her feet. She was exquisitely beautiful.

“But how will | get to the royal palace?” Cinderella asked.

Her Fairy Godmother waved her magic wand again and turned a pumpkin into a beautiful golden carriage,
and turned four white mice into horses to pull the carriage. Cinderella climbed into the carriage and left for the
palace. As the carriage rolled away, her Fairy Godmother shouted a reminder. “Don’t forget, you must return before
the clock strikes twelve!”

When Cinderella arrived and entered the ballroom, everyone gazed at her in awe. The prince, seeing her
incredible beauty, approached her and danced the whole night with her. Nobody recognized her, not even her

stepsisters. It was just like her most beautiful dreams.



Suddenly, the palace clock rang out. It was midnight already! Cinderella dashed across the room as her
ballgown began to transform back into rags, and she ran so fast that she lost one of her glass slippers on the palace
stairs. The prince found the slipper and kept it, intent on finding the mysterious young woman again.

The next day, the prince announced that he would marry whoever fit into the glass slipper. All of his heralds
searched the kingdom for the woman to whom the shoe belonged.

Finally, they arrived at the house of Cinderella’s stepmother. Her first step sister’s feet would not fit into
the shoe, and the second step sister couldn’t fit either. When the herald asked if there were any other young women
in the house, the step sisters laughed and said, “Only Cinderella, the girl who is covered in soot and ash”. But when
Cinderella arrived, they saw that her foot fit perfectly in the glass slipper. The step sisters were furious.

The prince was overjoyed and decided to marry Cinderella. They had a beautiful wedding at the palace

and lived happily ever after.

Mpumep 2: BbiaeNeHne KAoYEBbIX NPEAIOKEHNN B CKa3Ke «30/1yLIKa»:
CINDERELLA

Once upon a time there was a very beautiful and kind girl who had lost both her parents, and was left
with her stepmother. This woman had two very ugly daughters, but their mother spoiled them and always made
Cinderella do all the difficult housework. Because of this, Cinderella found herself often kneeling on the floor,
covered in dirt and ashes, exhausted and with her clothes torn to rags. What’s more, she was left no time for any
other activities. Since she was always dirty from ash and cinders, the townspeople called her Cinderella.

In her tiny room in the attic, Cinderella treasured the beautiful dreams she had while she slept of a better
life. “A dream is a wish your heart makes while you’re fast asleep,” she explained to her only friends, the mice who
lived in the attic with her.

One day, the prince announced a grand ball, and invited all young women who would like to marry him
so that he could choose the most beautiful and make her his princess. The stepmother prepared her two daughters
with the best ball gowns and made them up so that they would be pretty, but she prohibited Cinderella from
attending the ball. She ordered her to stay at home mopping the floor and preparing dinner so that it would be
ready when the three of them returned home.

Cinderella obeyed, but as she watched her stepsisters leave for the ball at the royal palace, she couldn’t
help but feel miserable and began to cry.

Suddenly, her Fairy Godmother appeared, telling her she didn’t have to worry. She would be able to go
to the ball too, but with one condition: she must return home before the palace clock struck midnight. Cinderella
looked down at the rags she was wearing. “I can’t go to the ball wearing this,” she cried. The Fairy Godmother
waved her magic wand and said the magic words, “Bippidy boppidy boo”, and transformed Cinderella’s ragged
clothes into a beautiful ball gown with a pair of glass slippers on her feet. She was exquisitely beautiful.

“But how will | get to the royal palace?” Cinderella asked.

Her Fairy Godmother waved her magic wand again and turned a pumpkin into a beautiful golden carriage,
and turned four white mice into horses to pull the carriage. Cinderella climbed into the carriage and left for the
palace. As the carriage rolled away, her Fairy Godmother shouted a reminder. “Don’t forget, you must return before
the clock strikes twelve!”

When Cinderella arrived and entered the ballroom, everyone gazed at her in awe. The prince, seeing her
incredible beauty, approached her and danced the whole night with her. Nobody recognized her, not even her
stepsisters. It was just like her most beautiful dreams.

Suddenly, the palace clock rang out. It was midnight already! Cinderella dashed across the room as her
ballgown began to transform back into rags, and she ran so fast that she lost one of her glass slippers on the palace

stairs. The prince found the slipper and kept it, intent on finding the mysterious young woman again.



The next day, the prince announced that he would marry whoever fit into the glass slipper. All of his
heralds searched the kingdom for the woman to whom the shoe belonged.

Finally, they arrived at the house of Cinderella’s stepmother. Her first step sister’s feet would not fit into
the shoe, and the second step sister couldn’t fit either. When the herald asked if there were any other young women
in the house, the step sisters laughed and said, “Only Cinderella, the girl who is covered in soot and ash”. But when
Cinderella arrived, they saw that her foot fit perfectly in the glass slipper. The step sisters were furious.

The prince was overjoyed and decided to marry Cinderella. They had a beautiful wedding at the palace

and lived happily ever after.

Ill. Jlornyeckan KapTta TeKcTa.
Jlornyeckaa KapTa TeKcTa npeactaBaseT coboil ynpoLeHHY CTPYKTYPY CloXKeTa MamM uHbopmauuun B
TEKCTe, KOTOpas NOMOraeT BblAe/INTb CYLLECTBEHHOE U HeCyLLecTBEHHOE Npu pedeprupoBaHnu.
Jlornyeckan KapTa XyA,0XKeCcTBEHHOIO TeKCTA byaeT oTpaxkaTb Caeayrowme MOMEHTbI:
1) KntoueBble nepcoHa)ku, 6e3 KoTopbIX CHOXKET TepsAeT y3HaBaemocTb (3o/ywka, madvexa, ¢es,
npuHL).
2) [naBHble XapaKTEPUCTUKU NepcoHakel, obecneumBatowime passBuTUe crlokeTa (3o0ayWKa -
£06pas n Kpacuean cMpoTa, Madexa 3n1an, des fobpas, NPUHL, NPeKpPacHbIi).
3) B3aMMOOTHOLIEHMA MEXAY NEPCOHAXKaMM, CO34at0LLME OCHOBY CIOXKETA (Naavepuua u Mmavexa —
TeprneHne W aHTArOHU3M, KPEeCTHMLA M KPecTHaa — pPagoCTb M KenaHwe nopasosathb,
TaMHCTBEHHaA KpacaBuLa M NPUHL, — C/TYYaHOCTb U MOMUCK).

4) OcHOBHble cObbITMA, MPMBA3AHHbIE K CTPYKTYPE ClOXKeTa:

\ Q

lot Diagram er Cinecleralls

The stepsisters try to force their feet
into the slipper, but it fits Cinderella.

The prince says he will marry the
women who the slipper fits.

Cinderella leaves hurriedly at
midnight and loses a slipper.

Cinderella goes to the ball and

dances with the prince.
A fairy godmother appears and Cinderella and the prince
provides Cinderella with clothes, marry.
coach, and footmen.

The stepsisters prepare for and go

to the ball.
Cinderella lives e
o Aninvitation to a
unhappily with her i p
stepsisters and their baI_I at the palace They live happily ever after.
arrives.
mother.
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TASK 1 FOR INDEPENDENT WORK: find the key words and the key sentences in the following
text. Make a logical map of the story.

The Dinner Party
by Mona Gardner

| The country is India. A large dinner party is being given in an up-country station by a
colonial official and his wife. The guests are army officers and government attaches and their
wives, and an American naturalist who entertains the guests with stories of wild animals.

At one side of the long table a spirited discussion starts between a young girl and am old
colonel. The girl insists women have long outgrown the jumping-on-a-chair-at-the-sight-of-a-
mouse era, that they are not as fluttery as their grandmothers, that women can be brave and quiet
in the face of danger.| The colonel says they are just as easily scared, explaining women don’t have
the actual nerve control of men. The other men at the table agree with him.

"A woman's unfailing reaction in any crisis, " the colonel says, "is to scream. And while a
man may feel like it, yet he has that ounce more of control than a woman has. And that last
ounce is what counts. You are in danger, you are afraid, but you stay calm and a woman can never
do that."

The American scientist does not join in the argument but sits and watches the faces of the
other guests. As he looks, he sees a strange expression come over the face of the hostess. She is
staring straight ahead, the muscles of her face are contracting slightly. With a small gesture she
summons the native boy servant standing behind her chair. She whispers something to him. The
boy's eyes widen: he nods, turns quickly and leaves the room. No one else sees this. The boy
returns and he puts a bowl of milk on the verandah outside the glass doors, and nobody notices
him again but the naturalist.

With a start, the American understands what is going on. In India, milk in a bowl means
only one thing. Itis bait for a snake. If a snake is in the house, you put a bowl of milk outside,
the snake smells it and moves out of the house. He realizes there must be a cobra in the room,
and the boy is trying to make it leave on its own.

He looks up at the rafters - the likeliest place for a snake — and sees nothing. Three
corners of the room, which he can see by shifting only slightly, are empty. In the fourth corner a
group of servants stand, waiting until the next course can be served, and they would see a cobra
and stand in some other place. The American realizes there is only one place left — under the table.

His first impulse is to jump back and warn the others. But he knows the noise and the
movement will frighten the cobra and it will strike. They are all in danger right now, because if
someone moves a leg, the cobra may attack. He has a sudden idea and speaks quickly, the quality
of his voice so arresting that it attracts everyone’s attention.

"I want to know just what control everyone at this table has. 1 will count three hundred —
that's five minutes — and not one of you is to move a single muscle. The persons who move will
lose 50 rupees. Now! Ready!"

The twenty people sit like stone images while he counts. He is saying ". . . two hundred and
eighty . . ." when, out of the corner of his eye, he sees the cobra emerge and make for the bow! of
milk. Four or five screams ring out as he jJumps to slam shut the verandah doors, leaving the snake
outside.

"You certainly were right, Colonel!" the host says. "A man has just shown us an example
of real nerve control.”

"Just a minute," the American says, turning to the hostess, "there's one thing I'd like to know.
Mrs. Wynnes, how did you know that cobra was in the room?"

A faint smile lights up the woman's face as she replies.

"Because it was lying across my foot."




TASK 2 FOR INDEPENDENT WORK: find the key words and the key sentences in the following

text. Make a logical map of the extract from the essay.

What’s the language of the future?

By HENRY HITCHINGS

No language has spread as widely as English, and it continues to spread. Internationally the
desire to learn it is insatiable. In the twenty-first century the world is becoming more urban and
more middle class, and the adoption of English is a symptom of this, for increasingly English
serves as the lingua franca of business and popular culture. It is dominant or at least very
prominent in other areas such as shipping, diplomacy, computing, medicine and education. A
recent study has suggested that among students in the United Arab Emirates “Arabic is
associated with tradition, home, religion, culture, school, arts and social sciences,” whereas
English “is symbolic of modernity, work, higher education, commerce, economics and science
and technology.” In Arabic-speaking countries, science subjects are often taught in English
because excellent textbooks and other educational resources are readily available in English. This
is not something that has come about in an unpurposed fashion; the propagation of English is an
industry, not a happy accident.

English has spread because of British colonialism, the technological advances of the
Industrial Revolution, American economic and political ascendancy, and further (mostly
American) technological developments in the second half of the twentieth century. Its rise has
been assisted by the massive exportation of English as a second language, as well as by the
growth of an English-language mass media. The preaching of Christianity, supported by the
distribution of English-language Bibles, has at many times and in many places sustained the
illusion, created by Wyclif and Tyndale and Cranmer, that English is the language of God.

The history of English’s global diffusion is littered with important dates: the planting of the
Jamestown colony in 1607; Robert Clive’s victory at the Battle of Plassey in 1757, which ushered
in the dominion of the British East India Company; the creation of the first penal colony in
Australia in 1788; the British settlement at Singapore in 1819 and establishment of a Crown
Colony in Hong Kong in 1842; the formal beginning of British administration in Nigeria in 1861;
the foundation of the BBC in 1922 and the United Nations in 1945; the launch by AT&T of the
first commercial communications satellite in 1962. This list is condensed. It takes no account, for
instance, of the various waves of Anglomania that swept much of Europe in the eighteenth
century. But it will be apparent that the diffusion of English has had a lot to do with material
reward, the media, and its use as a language of instruction. A fuller list might intensify the
impression of a whiff of bloodshed.

Wherever English has been used, it has lasted. Cultural might outlives military rule. In the
colonial period, the languages of settlers dominated the languages of the peoples whose land
they seized. They marginalized them and in some cases eventually drove them to extinction. All
the while they absorbed from them whatever local terms seemed useful. The colonists’ languages
practised a sort of cannibalism, and its legacy is still sharply felt. English is treated with suspicion
in many places where it was once the language of the imperial overlords. It is far from being a
force for unity, and its endurance is stressful. In India, while English is much used in the media,
administration, education and business, there are calls to curb its influence. Yet even where
English has been denigrated as an instrument of colonialism, it has held on —and in most cases
grown, increasing its numbers of speakers and functions.



TEMA 7. AOKNAL. UHTEPNPETAUUA OOKNALA

I. Read the theory on what a report is and how it is typically structured. Take nptes on the peculiarities
of the genre.

A report is a specific form of writing that is organised around concisely identifying and examining
issues, events, or findings that have happened in a physical sense, such as events that have occurred
within an organisation, or findings from a research investigation.

Pre-defined structure

At a very basic level, a report can be distinguished from an essay by the creation of headings into
which information is organised. Broadly, these headings may indicate sections within a report, such as an
introduction, discussion, and conclusion. Within the main section(s) making up the body of the report
(the discussion in the example just given), there is often an opportunity to create your own structure
according to the literature you have sourced, your development of ideas, and the task assigned.

Example structure
1. Introduction
2. Discussion
2.1 Technological benefits
2.1.1 Efficiency
2.1.2 Access to monitoring
2.2 Technological weaknesses
2.2.1 Disconnections
2.2.2 Lack of face-to-face support
3. Conclusion

In the body of the report, the difference between main sections and sub-sections may be
indicated through changes in numbering and / or heading font style.

Reports are a very common genre of writing at university across many subjects, including the
sciences, business and professional degrees, because they are an effective way of communicating
information. Unlike essays, reports usually have a formal structure broken down into sections and sub-
sections. Depending on your subject, you may be asked to write reports that have a pre-defined structure
(such as a lab report) or reports in which you define and name the sections (such as some business
reports). Whatever structure your report has, its main aim is to order and communicate the relevant
information in an easily navigable way.

As reports are an informative genre of writing, they usually have a specific purpose and an
intended audience who has reasons for reading the report. The audience (even if it is just your lecturer)
will expect the information to be ordered in a certain way and each section to be written appropriately
in order to play its role in communicating that information. This is why it is important to check any
guidance you have been given on the structure and content of your report and to put the right
information in the right sections.

Each section in a report is typically written as a stand-alone piece, so the reader can selectively
identify the report sections they are interested in, rather than reading the whole report through in one

go from start to finish.



Il. Read the theory on report writing and apply it to report reading.

Writing academically means writing in such a way that your information sounds credible and
authoritative. It does not mean using long words or writing complicated sentences with lots of semi-
colons and colons.

Some suggestions for writing academically:

Be objective — report what the evidence tells you even if it isn’t what you hoped to find. Don’t
present unsupported or personal opinions: for instance, ‘Unsurprisingly, participants who recycled their
refuse more regularly were also nicer people’. Take a balanced view.

Be accurate — give clear non-subjective descriptions (‘light blue’ is better than ‘sky blue’) and
definite figures (‘after twenty five minutes’, ‘80% of the participants’). Avoid vague or ambiguous terms
like ‘a long period of time’, or ‘most of the participants’.

Be direct — don’t leave it to your reader to work out what you are saying! Putting the emphasis
on a strong verb can help the reader to see the important points: for instance, ‘an analysis was performed
on the results’ is not as direct as ‘the results were analysed’.

Be critical — evaluate your own work as well as that of others. Have the confidence to say if
something could have been done better if it had been done differently.

Be appropriate — identify the purpose of your communication and the audience you are

communicating to. Give them the information they need to understand your work.

A report traditionally has the following structure:

1. Methods and Data/Results: As a rough guide, the more factual the section, the earlier you
should write it. So sections describing ‘what you did and what you found’ are likely to be written first.

2. Introduction and Literature Survey: Sections that explain or expand on the purpose of the
research should be next: what questions are you seeking to answer, how did they arise, why are they
worth investigating? These will help you to see how to interpret and analyse your findings.

3. Discussion: Once you’ve established the questions your research is seeking to answer, you will
be able to see how your results contribute to the answers, and what kind of answers they point to. Write
this early enough that you still have time to fill any gaps you find.

4. Conclusions and Recommendations: These should follow logically from your Discussion. They
should state your conclusions and recommendations clearly and simply.

5. Abstract/Executive Summary: Once the main body is finished you can write a succinct and

accurate summary of the main features.



TOPIC7.
TASK 1 FOR INDEPENDENT WORK: Read the report on book reading in 2016
(http://www.pewinternet.org/2016/09/01/book-reading-2016/) and answer the following questions:

=

What are the methods used to do the research?
What is the goal of the research?

What are the limitations of the research?

What are the results of the research?

Who might need the results of the research?

What commercial companies may use them in their work?
What conclusions will these companies draw from the report?

Pew does public research. Why does the society need this particular information?
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Do you think the results would be different if this kind of research were conducted in Russia?

10. How can you summarize the basic results of this report?

TASK 2 FOR INDEPENDENT WORK: Read the official report and take notes about its structure,

terminology, method, conclusions, the means for its clarity and for its reliability.

Choose one report from the list:
a) Young Adults Living Arrangements Research

http://www.pewsocialtrends.org/2016/05/24/for-first-time-in-modern-era-living-with-parents-edges-
out-other-living-arrangements-for-18-to-34-year-olds/

b) Demographics of Social Media: http://www.pewinternet.org/2016/11/11/social-media-update-
2016/

c) Public Interest in Science and Health: http://www.pewinternet.org/2015/12/11/public-interest-

in-science-and-health-linked-to-gender-age-and-personality/



http://www.pewinternet.org/2016/09/01/book-reading-2016/
http://www.pewsocialtrends.org/2016/05/24/for-first-time-in-modern-era-living-with-parents-edges-out-other-living-arrangements-for-18-to-34-year-olds/
http://www.pewsocialtrends.org/2016/05/24/for-first-time-in-modern-era-living-with-parents-edges-out-other-living-arrangements-for-18-to-34-year-olds/
http://www.pewinternet.org/2016/11/11/social-media-update-2016/
http://www.pewinternet.org/2016/11/11/social-media-update-2016/
http://www.pewinternet.org/2015/12/11/public-interest-in-science-and-health-linked-to-gender-age-and-personality/
http://www.pewinternet.org/2015/12/11/public-interest-in-science-and-health-linked-to-gender-age-and-personality/

Tema 8. TPAOUHECKUE OPTAHU3ATOPbI UH®OPMALIUN

I. Definitions of a Graphic Organizer
A graphic organizer is a visual display that demonstrates relationships between facts, concepts or
ideas. A graphic organizer guides the learner’s thinking as they fill in and build upon a visual map or

diagram.

The main purpose of a graphic organizer is to provide a visual aid to facilitate learning and instruction.
Most graphic organizers form a powerful visual picture of information and allow the mind 'to see'
undiscovered patterns and relationships. Although they have been applied across a range of curriculum
subject areas, reading is by far the most well practiced application. Science, social studies, language arts,

and math are more recent areas in which graphic organizers are being applied.

Il. Graphic organizers in education:
In 1992, Jay McTighe in his book Graphic Organizers: Collaborative Links to Better Thinking outlined
three main ways teachers may use graphic organizers in their teaching and a number of ways that

students can use them to aid in the learning process.

Before instruction, teachers may use a graphic organizer to attempt to provide structure for the
presentation of new material while indicating relations between ideas. Teachers can elicit information
from students by creating a graphic organizer on the blackboard to get an accurate idea of students’ prior

knowledge

During instruction, graphic organizers can help students to actively isolate, process and reorganize
key information. This is because graphic organizers allow students to approach subjects cognitively
because they assist thinking. The student must take an active role in learning while processing and
reorganizing information. Modifying an organized structure of information gives students an opportunity
to learn from their own mistakes. It also allows students to construct maps that are appropriate to their

individual learning styles.

After instruction, students can construct their own organizers using the full text to isolate and
organize key concepts. This summarization technique is a tool to see if students can interpret what was
being taught and state it in concise, accurate terms. Post-instruction graphic organizers also encourage
elaboration. If a student can connect prior knowledge with what was learned and identify relationships

between those ideas, they are actively learning.

When introducing students to a new graphic organizer, you should describe its purpose, model its
use, and provide students with opportunities for guided practice. Once students become comfortable
with using the organizer, more independent applications are appropriate. In the end, you should

encourage and assist students to create their own organizers.



Graphic organizers guide learners’ thinking as they fill in and build upon a visual map or diagram.
Graphic organizers are some of the most effective visual learning strategies for students and are applied
across the curriculum to enhance learning and understanding of subject matter content. In a variety of
formats dependent upon the task, graphic organizers facilitate students’ learning by helping them
identify areas of focus within a broad topic, such as a novel or article. Because they help the learner make
connections and structure thinking, students often turn to graphic organizers for writing projects.

In addition to helping students organize their thinking and writing process, graphic organizers can
act as instructional tools. Teachers can use graphic organizers to illustrate a student’s knowledge about

a topic or section of text showing areas for improvement.

Graphic organizers are tools that can be used to visualize and organize information. Because
graphic organizers are often used as prompts for students to fill in the blanks, graphic organizers provide
many benefits to students who use them including:

Helping students structure writing project

Encouraging students to make decisions

Making it easy for students to classify ideas and communicate
Allowing students to examine relationships

Guiding students in demonstrating their thinking process
Helping students increase reading comprehension

Making it easy to brainstorm

Encouraging students to organize essential concepts and ideas
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Making it clear how to break apart a story into the main elements (intro, rising action, climax)

Used across the curriculum, teachers use graphic organizers to teach many things, including but not
limited to:

Cause and effect

Note taking

Comparing and contrasting concepts

Organizing problems and solutions

Relating information to main themes and ideas

Organizational skills

Vocabulary knowledge
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Sequencing



lll. Common types of graphic organizers

1. A storyboard: a EXPOSITION CONFLICT RISING ACTION
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A chart: the most
conventional way to Belllg an mst
represent shares or
degrees of some
phenomenon.
. fighting art block
trying to make up
your own style
|:] crying over other
artists' works
. searching for tablet
pen
. ing over clothing
folds
. suppressing your
emotions with junk
food
. crying over anatomy
. actually drawing
A map: representing

information via space.
Not necessarily a real
space. Very good for
representing  routes.
“The Little Red Riding
Hood”,

may be represented as

for example,

a map of the forest

with Grandma’s house,
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Venn’s diagram:

overlapping circles that Mammals Reptiles

show the common
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differences of two or

more concepts.
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A concept map:
representing the
information as the
series  of  limited

choices.
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An infographic: a

professional way to
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aspects and various
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TOPIC 8.

TASK 1 FOR INDEPENDENT WORK: represent one fairy tale from the list in the form of at least
three different graphic organizers:
. Cinderella

. Red Riding Hood.

. The Little Mermaid.

. Hansel and Gretel.

. The Sleeping Beauty.

. The Grog Prince.

. Aladdin and the Magical Lamp.

. The Ugly Duckling.

. Puss in Boots.

10. Bluebeard.
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TASK 2 FOR INDEPENDENT WORK: write down the information from the following graphic

organizers in complete sentences. Define the type of each graphic organizer.
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OTyeTHble 3aAaHMA K 3ayery.

pedepnpoBaHMe HOBOCTHOIO TEKCTa MO BbIBOPY CTyAeHTa HA AaHIMMUCKOM A3biKe (0bpasel,
CM. B Teme 4, orpaHnyeHne ob6bEma: He meHee 1 cTpaHuubl Ad, 12 wpudrT;

KOHCMEKT OTPbIBKA U3 aHINI0A3bI4HOIO HAY4YHOro TEKCTa (M3 YMcna NPeasioXKEHHbIX HUXKE) Ha
PYCCKOM fA3blKe, orpaHnyeHne obbéma: He bonee 1 ctpaHnubl Ad, 12 wpudT;

KPaTKWIN Mepeckas XyOOoMKeCTBEHHOro TeKcTa (M3 uMcna npeasioXKeHHbIX HUXKe) Ha

AHIINICKOM A3blKe, orpaHuyeHme o6béma: He 6onee 10 npeanoxKeHui.



MpunoxkeHune 1. BapraHTbl Hay4YHbIX TEKCTOB AN KOHCNEKTUPOBAHUA:

TEXT 1.

JANUARY 13, 2017 BY KRISTEN BIALIK

More Americans say government should
ensure health care coverage

As the debate continues over repeal of the Affordable Care Act and what might replace it,
a growing share of Americans believe that the federal government has a responsibility to make
sure all Americans have health care coverage, according to a new Pew Research Center survey.

Currently, 60% of Americans say the government should be responsible for ensuring health
care coverage for all Americans, compared with 38% who say this should not be the government’s
responsibility. The share saying it is the government’s responsibility has increased from 51% last
year and now stands at its highest point in nearly a decade.

Just as there are wide differences between Republicans and Democrats about the 2010 health
care law, the survey also finds partisan differences in views on whether it’s the government’s
responsibility to make sure all Americans have health care coverage. More than eight-in-ten
Democrats and Democratic-leaning independents (85%) say the federal government should be
responsible for health care coverage, compared with just 32% of Republicans and Republican
learners.

The survey also finds continued differences on this question by race and ethnicity as well as
income. A large majority of blacks and Hispanics (85% and 84%, respectively) say the government
should be responsible for coverage, while non-Hispanic whites are split on the issue (49% agree,
49% disagree). And while about three-quarters of those with family incomes of less than $30,000
per year (74%) say the government should ensure coverage, only about half (53%) of those with
incomes of $75,000 or higher say the same. The belief that the government has a responsibility to
ensure health coverage has increased across many groups over the past year, but the rise has been
particularly striking among lower- and middle-income Republicans.

Currently, 52% of Republicans with family incomes below $30,000 say the federal
government has a responsibility to ensure health coverage for all, up from just 31% last year. There
also has been a 20-percentage-point increase among Republicans with incomes of $30,000-
$74,999 (34% now, 14% last year). But there has been no significant change among those with
incomes of $75,000 or more (18% now, 16% then).

Those who think government should ensure health coverage for all are divided on a follow-
up question about whether health insurance should be provided through a mix of private insurance
companies and the government (29% of the overall public), or if the government alone should
provide insurance (28% of the public).


http://www.pewresearch.org/author/kbialik/
https://www.washingtonpost.com/politics/whitehouse/gop-hesitancy-grows-on-health-law-repeal-without-substitute/2017/01/09/ffc6698e-d6d7-11e6-a0e6-d502d6751bc8_story.html?utm_term=.8880665828a8
http://www.people-press.org/2017/01/10/negative-views-of-trumps-transition-amid-concerns-about-conflicts-tax-returns/
http://www.pewresearch.org/fact-tank/2016/10/27/health-care-law-partisan-divide/
http://www.pewresearch.org/fact-tank/2016/10/27/health-care-law-partisan-divide/

Few say they want no government involvement in health care

Is it the federal government’s responsibility to make sure all Americans have health care coverage?

Yes, government is responsible No, government is not responsible
Single national Mix of govt and Continue Medicare/  No govt involvement
govt program private programs Medicaid af any kind
r ]
-
Total 32 5
AMONG REPUBLICANS/ REPUBLICAN LEANERS...
All Rep/Lean Rep 56 10
Conservative 63 12
Maoderate,/Liberal a4 6

AMONG DEMOCRATS, DEMOCRATIC LEANERS. ..

All Dem,/Lean Dem

Conservative/Moderate

Liberal
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Overall, 43% of Democrats and Democratic leaners support a so-called single payer
approach, but this approach is more popular among liberal Democrats (51%) than among
conservative and moderate Democrats (38%).

Most of those on the other side of the issue — people who say the government does not have
a responsibility to ensure health coverage — say on a subsequent question that the government
should continue Medicare and Medicaid (32% of the overall public), while just 5% of the public
says the government should have no role in health care.

Among Republicans and Republican learners, most of whom (67%) say the government does
not have a responsibility for ensuring health coverage, there is very little support for the
government not being involved in health care at all. Just 10% of Republicans favor no government
involvement, while 56% say it should continue Medicare and Medicaid.

While Republicans in Congress have already taken the first steps toward repealing the ACA,
Americans remain largely divided on what Congress should do with the health care law. Overall,
in a Pew Research Center survey in December, 39% said it should be repealed, while an equal
share (39%) said the law should be expanded. Just 15% of Americans said the law should be left
as is.

A December Kaiser Family Foundation survey shows repealing the law is not the public’s
top health care priority for President-elect Donald Trump and the next Congress. Lowering the
amount individuals pay for health care tops the list, with 67% of Americans saying it should be a
top priority for the next administration. This is followed by lowering the cost of prescription drugs
(61%) and dealing with the prescription-painkiller addiction epidemic (45%). Only 37% of the
public says repealing the law should be the administration’s top priority, though views differ

widely by party.


https://www.washingtonpost.com/business/republican-led-senate-to-move-forward-on-obamacare-repeal/2017/01/11/6370597e-d87a-11e6-a0e6-d502d6751bc8_story.html?utm_term=.da0eca2dcf10
http://www.pewresearch.org/fact-tank/2016/12/08/partisans-on-affordable-care-act-provisions/
http://kff.org/health-costs/poll-finding/kaiser-health-tracking-poll-health-care-priorities-for-2017/
http://www.pewresearch.org/fact-tank/2017/01/13/more-americans-say-government-should-ensure-health-care-coverage/ft_17-01-13_healthcare/

Text 2.
Maria C.M. de Guerrero and Olga S. Villamil
Inter American University of Puerto Rico

Metaphorical conceptualizations of ESL teaching and learning
I Introduction

Recently, there has been a heightened awareness of the role metaphors play in second
language learning theory and in applied linguistics research (Block, 1999; Cameron and Low,
1999a, 1999b; Lantolf, 1996; Oxford et al., 1998). Metaphors are recognized not only for their
pervasiveness in the language teaching profession but also for their ability to capture complex
constructs in the field and their utility as vehicles for reflection and consciousness raising among
educators. This paper explores metaphorical conceptualizations of the ESL teacher and learner,
teaching and learning.

In our study, we adopt a socio-cultural approach to conceptual metaphor. This theoretical
perspective allows us to view metaphor as both a cognitive and social phenomenon, rather than as
a purely cognitive or purely social one (Cameron, 1999: 4). The need for a comprehensive
approach to metaphor is recognized by Cameron: ‘Vygotskyan notions of the interactive nature of
the relation of language and thought, and “the social formation of mind” . . . can be used to
construct theory-level frameworks for metaphor that integrate the socio-cultural and the cognitive’
(1999: 12). The theoretical approach to metaphor as cognition, traditionally associated with the
work of Lakoff and Johnson (1980), holds that language and, consequently, metaphor impose
structure on thought. Metaphors organize thought and shape the way we perceive the world and
reality. According to Lakoff and Johnson, most of the metaphors in everyday language are
conventional in nature, that is, they are stable expressions systematically used by people. For these
researchers, conventional metaphors are created in a culture to define a particular reality. The
influence of culture can also be seen in novel metaphors. To Lakoff and Johnson (1980: 142), the
meaning of new metaphors will be determined in part by the culture and in part by the personal
experience of the user.

As L2 researchers and teacher educators, we are interested not only in identifying the
particular metaphors that dominate our field but also in recognizing the socio-cultural origin of L2
teachers’ metaphors and their importance in structuring beliefs in L2 teaching and learning. The
purpose of this study was thus to observe to what extent metaphors were appropriated by a group
of ESL teachers and used for the construction of their own personal belief systems and to find out
the basic conceptualizations of ESL teaching and learning reflected in the teachers’ metaphors.

Il. Method

Specifically, we asked ourselves:

1. How did the participants metaphorically conceptualize themselves as ESL teachers?

2. What were the views of the ESL learner, teaching and learning entailed in the metaphors?

3. What were the assumptions and theories underlying the teachers’ conceptualizations?

Data for this study were elicited at a workshop titled ‘Teachers’ Beliefs about the Teaching of
ESL: What Their Metaphors Say’. Twenty-two participants (six males, sixteen females)
constituted the sample of the study. Even though they were all currently teaching ESL in Puerto
Rico, years in practice varied among them. Seven participants reported more than 15 years of
teaching experience, while six others ranged between six and 15, and nine between one and five.
During the workshop, the participants went through a process of deconstructing their own
metaphors. This process involved asking the participants to identify various elements entailed by
their metaphors, such as teacher, learner, teaching process and learning process.

Our approach to the data followed the methodology of metaphor analysis, a method that
systematically examines elicited or spontaneous metaphors in discourse as a means for uncovering



underlying conceptualizations. Our first step in the analysis was to make a list of the linguistic
metaphors supplied by the participants. Most of the metaphors were extended metaphorical
expressions in the form of similes with detailed qualifying statements. We then proceeded to break
down the metaphors into analysable parts, looking for salient features, common elements and
similarities. Our aim was to generalize from the exemplar metaphors to the conceptual categories
they represented. Conventional teacher metaphors discussed in the literature were also taken into
account. For instance, the metaphor that represented the teacher as ‘a potter who models clay into
unique works of art’ revealed the conventional role of ARTIST attributed to the teacher in the
literature.

111 Results
28 metaphors were produced in response to the cue ‘An ESL teacher is like . . .
Results are organized below into the eight conceptual categories.

Table 1 Metaphorical conceptualizations of the ESL teacher and entailed learner, teaching and learning concepts

Conceptual Exemplar metaphors Metaphor entailments
category The learner is. . . Teaching is. .. Learning is. ..
COOPERATIVE N=6 guide, coach, Active participant Guiding, directing, Moving or
LEADER movie director, helping working toward
instrument of God a goal
PROVIDER OF | N=6 moon, wire, | Recipient Dispensing Receiving input
KNOWLEDGE TVset, apple tree knowledge and processing it
CHALLENGER N=6  lion  tamer, | Object of change Creating challenges | Change and
shooting star, window advancement
NURTURER N=4  Mother bee, | Developing organism | Fostering the | Growth
gardener, nature potential
INNOVATOR N=2 explorer, | Resistor Implementing the | Resisting change
convertible car new
PROVIDER  OF | N=1 tool carrier Constructor Assisting Constructing
TOOLS
ARTIST N=1 potter Raw material Molding into works | Being shaped
of art
REPAIRER N=1 mechanic of the | Defective individual | Correcting problems | Becoming better
mind

Most of the similes produced appeared to be quite original, as was requested.Yet, all of
them reflected conventional metaphorical conceptualizations of teaching and learning that are
present in the culture of ESL educators. In many ways, thus, the metaphors in our data represent
novel extensions of conventional metaphor. The majority of the exemplar metaphors were
complex constructs with ‘overlapping entailments’. The fact that so many culturally sanctioned
beliefs underlying metaphors were detected in this study is supported by a sociocultural theory of
the mind in which metaphors are seen as psychological tools shaped by, as well as shaping,
interactions with the social medium. Our findings lead us to hypothesize on the process of
appropriation whereby ESL teachers acquire the metaphors and beliefs of their professional
culture. We submit there is a heavily metaphorical language that ESL teachers are exposed to: the
language in textbooks and reference books teachers read as part of their academic training and
daily work; the speech teachers learn as students from their teachers and mentors in the process
known as ‘apprenticeship of observation’ (Lortie, 1975).

This research suggests metaphor might be effectively used a tool to increase self-reflection
and critical awareness among working and prospective L2/FL teachers.



Text 3.
TESOL QUARTERLY, Vol. 21, No. 1, March 1987
JOY M. REID
Colorado State University

The Learning Style Preferences of ESL Students

During the past decade, educational research has identified a number of factors that account
for some of the differences in how students learn. One of these factors, learning styles, is broadly
described as “cognitive, affective, and physiological traits that are relatively stable indicators of
how learners perceive, interact with, and respond to the learning environment” (Keefe, 1979a, p.
4). Research on cultural differences in learning styles indicates, for example, that members of
industrialized societies and members of nonindustrial societies respond to visual illusions quite
differently (Glick, 1975).

If, indeed, learners outside the mainstream of American culture exhibit unique learning style
characteristics, then ESL students may use most of their time and effort trying to adjust to their
new learning situations. Therefore, identifying the learning style preferences of nonnative speakers
(NNSs) may have wide-ranging implications in the areas of curriculum design, materials
development, student orientation, and teacher training.

This article describes the results of a self-reporting questionnaire designed to determine the
perceptual learning styles of ESL students. The questionnaire was administered to 1,234 ESL
students in 39 intensive English language programs and to 154 native speaking university students,
and the responses were statistically analyzed to identify the relationship of learning style
preferences to such variables as language background, major field of study, level of education,
TOEFL score, age, sex, length of time in the United States, and length of time studying in the U.S.

LITERATURE REVIEW

Thirty years ago, educational theorists and researchers were investigating the concept of
cognitive style: how the mind actually functions, how it processes information or is affected by
each individual’s perceptions. Various groups of researchers have worked with pieces of this
complex cognitive profile; each group has its own taxonomy and terminology, though some appear
to overlap.

In the mid- to late 1970s, paradigms began to be developed to identify the more external,
applied modes of learning styles. Style refers to a pervasive quality in the learning strategies or the
learning behavior of an individual, “a quality that persists though the content may change” (Fischer
& Fischer, 1979, p. 245). Seminal research by Dunn and Dunn (1972) resulted in a self-reporting
questionnaire that enables public school students to identify their learning style preferences.
Among the 21 identified learning styles, the authors have reported on perceptual learning styles, a
term that describes the variations among learners in using one or more senses to understand,
organize, and retain experience.

Research with U.S. school children (R. Dunn, 1983, 1984; Reinert, 1976) has demonstrated
that learners have four basic perceptual learning channels (or modalities):

1. Visual learning: reading, studying charts

2. Auditory learning: listening to lectures, audiotapes

3. Kinesthetic learning: experiential learning, that is, total physical involvement

4. Tactile learning: “hands-on” learning, such as building models or doing laboratory
experiments

THE SURVEY: DESIGN, SUBJECTS, AND PROCEDURES

A self-reporting questionnaire was developed on the basis of existing learning style
instruments, with modifications suggested by NNS informants and U.S. consultants in the fields
of linguistics, education, and cross-cultural studies. The survey, which was constructed and
validated for NNSs, consisted of randomly arranged sets of 5 statements on each of the six learning



style preferences to be measured: visual, auditory, kinesthetic, tactile, group learning, and
individual learning. Validation of the questionnaire was done by the split-half method. Correlation
analysis of an original set of 60 statements (10 per learning style) determined which 5 statements
should remain within each subset.

The survey, including instructions for administration, was mailed to 43 university-affiliated
intensive English language programs across the United States, the faculties of which had
volunteered to participate in the study. All NNSs in high intermediate or advanced ESL classes in
those programs were asked to respond on a voluntary basis to the questionnaire as it applied to
their learning English as a foreign language. In addition, 154 native speakers of English involved
in various graduate and undergraduate major fields at Colorado State University voluntarily
completed the survey instrument. A total of 1,234 questionnaires were returned from 39 of the 43
participating intensive English language programs.

Respondents representing 98 countries, 29 major fields of study, and 52 language
backgrounds completed the questionnaire. The individual student variables and the responses from
the questionnaires were statistically analyzed. Preference means for each set of variables were
classified into three ranges: major, minor, and negative learning style preferences. Analysis of
variance and multiple comparison of means tests were run on the preference means (p < .05).
(Significance from the multiple comparison of means analysis was determined on the basis of the
Schefté test because it is the most valid test for unequal sample sizes and the only one of the seven
SPSS multiple comparison of means tests that uses paired comparison of means and maintains
total experiment Type | error at < .05.)

RESULTS AND DISCUSSION

Generally speaking, the results of this study showed that ESL students strongly preferred
kinesthetic and tactile learning styles. Most groups showed a negative preference for group
learning. Graduate students indicated a significantly greater preference for visual and tactile
learning than undergraduates, F (1, 1230) = 29.520, p =.0000, and F (1, 1210) = 23.065, p = .0000,
respectively; undergraduates were significantly more auditory than graduates, F (1, 1225) = 7.147,
p = .0076. Both graduates and undergraduates strongly preferred to learn kinesthetically and
tactilely. Males preferred visual and tactile learning significantly more than females, F (1, 1281)
=4.144, p =.0420, and F (1, 1260) = 5.665, p = .0175, respectively.

Statistical analysis did not provide as many significant differences as anticipated, but the
results seemed logically consistent (see Table 2). In general, responses for all six major fields
indicated that kinesthetic learning was a major learning style preference and that group learning
was considered a negative learning style by students in all major fields except computer science.
Visual learning was selected as a major learning style only by students in hard sciences;
surprisingly, humanities majors were the least oriented toward visual learning. Students in four
major fields preferred auditory learning as a major learning style: computer science, hard sciences,
business, and medicine. Engineering and computer science majors were significantly more tactile
than humanities majors (Scheffé test, p <.05); students in all fields except hard sciences indicated
that individual learning was a minor learning style.

The results of the ESL learning style questionnaire seem to parallel, support, and add to
previous research in several ways:

1. ESL students often differ significantly in various ways from native speakers of English in
their perceptual learning styles.

2. ESL students from different language (and by extension different educational and cultural)
backgrounds sometimes differ significantly from each other in their learning style preferences.

3. Analysis of other variables, such as sex, length of time spent in the United States, major
field, and level of education, indicates that they differ significantly in their relationship to various
learning style preferences.



Text 4.
By Dr Elizabeth Blackburn a nd Dr Elissa Epel PUBLISHED: 23 January 2017

How to slow down ageing

A health psychologist and a Nobel prize winning biologist give their top tips for slowing
down the ageing process

No doubt you’ve spent the first few weeks of 2017 bombarded by different diets. We always
find the sheer variety of weight-loss tips on offer at this time of year astonishing. Scientifically
speaking, though, there’s only one weight-loss tip you really need to learn to get a healthy figure
and a radiant youthfulness. And that’s to ditch diets altogether. You can trust us when we say this;
one of us is a Nobel prize-winning molecular biologist and the other a health psychologist, and
we’ve devoted years to discovering how to slow life’s clock and the ageing process — inside and
out.

Our scrupulous research, which has generated a whole new field of scientific understanding,
has helped us pinpoint how you can glow with health and youth when your contemporaries are
succumbing to wrinkles, grey hair, exhaustion and illness. It adds up to a revolution of sorts.

So what is it? The answer lies at the end of your chromosomes — the string-like structures
that house your DNA. Chromosomes can be found in every single cell in your body, from the tips
of your fingers to deep inside your lungs. At the end of each DNA string lie little-known things
called telomeres. Think of them as the plastic bits that cover the end of your shoelaces. The longer
they are, the more they protect your DNA from ‘fraying” and succumbing to disease, and the more
youthful and happy you will be.

It’s simply never too late to reverse old age. It doesn’t have to be a one-way slippery slope
towards infirmity and decay. For even if your telomeres are short, you can help them stabilise or
grow — no matter how old you are. All you need to do is follow our simple suggestions for turning
back the clock.

Telomeres offer a priceless insight into the foods that are best for us. They show how our
body responds to what we eat at a micro-biological level. So it’s crucial that we consider our
telomeres when we’re deciding what to eat. Encouraging your telomeres to grow and flourish will
protect you against all manner of diseases and the early onset of old age.

Two cans of sugary drinks a day are as bad as smoking

Yes, it’s a something of a cliche to say that sugar is the new smoking. But this may actually
be the case with liquid sugar. The most potent form of sugar in our diets is from soft drinks. They
deliver a sweet hit quickly, with no fibre or any other nutritional benefits to speak of. There are
around nine teaspoons of sugar in a single can of cola, when the recommended adult intake is just
seven teaspoons a day.

When we examined people who drink around two cans of sugary soft drinks every day, we
found that their telomeres were around 4.6 years older than those in people who avoid soft drinks.
That, astonishingly, is about the same amount of telomere shortening as we’d expect to find in
smokers.

And lesser quantities of soft drinks appeared to be similarly pernicious. When people drank
asingle glass of soft drink a day (around 200ml), their telomeres showed two years of extra ageing.
In our study, which included around 5,000 people, we made allowances for other factors such as
diet, smoking, waist circumference and age. But the link between soft drinks and short telomeres
remained.

Frighteningly, the link between sugary drinks and poor ageing has even been found in young
children. One study discovered that three-year-olds who were drinking four or more sugary drinks
a week — whether soft drinks or super-sweet fruit squash — tended to have a greater rate of
telomere shortening.

And the damage posed by sugar isn’t restricted only to soft drinks. Energy drinks or
sweetened coffees, including the peppermint mochas or gingerbread lattes in High Street coffee
shops, are just as sugary. They should be consumed only very occasionally — as should almost



anything considered a dessert or treat. That includes biscuits, chocolate, cakes and ice cream. And
the same goes for refined products such as white bread, white rice and pasta, which are also rapidly
converted into sugar by your body.

What to eat to slow the clock

Rather than restricting calories or food groups, we should just focus on eating a good,
wholesome diet, full of fibre, vitamins and nutrients. Research shows this is the way to maintain
telomeres, to slow the clock on ageing and restore our youthfulness. Platters of freshly caught fish,
bowls heaped with fruit and vegetables of all colours. That’s the kind of eating we want you to
embrace: a healthy, satisfying and filling Mediterranean diet, packed with good quality protein,
healthy fats, vitamins, minerals and fibre.

This way of eating will keep you younger inside and out — no matter how old you are, or
where you live. In Southern Italy, for example, elderly people who followed the Mediterranean
diet had longer telomeres. The more closely they adhered to this type of diet, the better their overall
health and the more they were able to lead a full and happy life. And in another part of the world,
a study of middle-aged and older people in Korea found that those who ate more fish and
wholegrains had longer telomeres after ten years than those who ate a diet high in red meat and
refined, processed foods.

Wholesome foods can help stop time

Through our research, we’ve pinpointed three enemies in our bodies: inflammation,
oxidative stress and insulin-resistance.

First, let’s look at inflammation. This is a cause for many diseases — from cancer to arthritis
and coeliac disease to heart disease. Inflammation in the body automatically increases with age,
so much so that scientists have a name for the phenomenon: ‘inflamm-ageing’.

One cause for this age-related inflammation is telomere injury. As we age, the cells in our
body become damaged. When this happens, a cell reacts to try to defend the precious DNA it
contains. It sends an SOS message to neighbouring immune cells, which try to help it heal. One of
the best ways to protect against the onset of inflammation is to stop feeding it. The sugar in soft
drinks, chocolate and cakes, as well as refined carbohydrates such as white bread and pasta, all
feed it. Healthy foods, meanwhile, combat inflammation. This means foods that are high in omega-
3s, such as oily fish and leafy vegetables, and fruit and vegetables high in flavonoids and
antioxidants, such as blue and purple berries, tomatoes and kale.

The second enemy of good health is oxidative stress. It’s caused when we have too many
free radicals, a kind of corrosive molecule, in our bodies, and not enough antioxidants to mop them
up and stop them in their tracks. Free radicals literally attack our DNA and shorten our telomeres.
Include more antioxidants in your diet — such as vitamin C and vitamin E. Again, fruit and
vegetables are the best source: from plums to leafy greens. Other sources of antioxidants include
nuts, wholegrains and green tea.

As for the third enemy, insulin resistance, as we’ve explained previously it’s caused by
excessive sugar in the diet and can lead to diabetes and telomere shortening. All in all, it makes
our task of reducing the amount of sugar we consume even more vital.

That’s the research behind our plan. Perhaps now you understand more about how food can
directly affect the tiniest components of our bodies — and invite disease to take a deadly grip on
our lives. So here’s our plan for true cell youthfulness: eat more fruit, vegetables, healthy lean
meats and fish, as well as dairy and fats, and reduce red or processed meat and sweetened soft
drinks.



Text 5.
JANUARY 12, 2017 BY JOHN GRAMLICH

Black and white officers see many key aspects of policing differently

Black and white police officers have strikingly different views on a number of important
issues related to their jobs, including recent fatal encounters between law enforcement and black
citizens and the protests that those encounters have sparked, according to a new Pew Research
Center survey. On some subjects, racial differences among the police are considerably more
pronounced than they are among the public.

Black officers are about twice as likely as white officers (57% vs. 27%) to say that recent
deaths of blacks during encounters with police are signs of a broader problem and not isolated
incidents, according to the survey of nearly 8,000 sworn officers working in departments of 100
officers or more, which was conducted on behalf of the Center by the National Police Research
Platform. The general public is also divided by race on this question, but majorities of both blacks
(79%) and whites (54%) say recent fatal encounters are part of a broader problem and aren’t
isolated incidents.

Views of the protests that have followed these encounters also differ sharply by race,
especially among police. About seven-in-ten black officers (69%) say that the protests are
motivated some or a great deal by a genuine desire to hold police accountable for their actions,
compared with just 27% of white officers who hold this view. Among the general public, 79% of
blacks and 63% of whites say the protests are motivated some or a great deal by a genuine desire
to hold police accountable.

On the broader question of overall race relations in American society, the overwhelming
majority (92%) of white officers say the U.S. has made the changes needed to give blacks equal
rights with whites; just 29% of black officers agree. The general public is divided along racial lines
on this question, too, but not as much as police officers: About six-in-ten whites (57%) say the
country has made the changes needed to bring about equal rights for blacks, compared with just
12% of blacks.

Specific policy debates related to policing also bring out important differences in opinion
between black and white officers. Black officers, for instance, are substantially more likely than
white officers (71% vs. 46%) to say that body cameras — which have been promoted as a way to
improve police accountability — would make officers more likely to act appropriately when dealing
with the public.

Even on the more individualized and personal aspects of their experiences as police officers,
black and white officers differ significantly on many questions. White officers, for example, are
substantially more likely than black officers (60% compared with 32%) to say that relations
between blacks and the police in their communities are excellent or good.

White officers are also more likely than black officers to say they’ve been verbally abused
by a community member in the past month (70% vs. 53% of black officers); to say they’ve
struggled or fought with a suspect resisting arrest in the past month (36% vs. 20%); and to say
they’ve fired their service weapon while on duty at some point in their careers (31% vs. 21%).

There are also notable racial differences in the way police officers describe themselves.
White officers are much more likely than black officers to say they’ve become more callous toward
others since joining the police (62% vs. 32%) and to say they are often or nearly always frustrated
by their work as a law enforcement officer (54% compared with 41%).



Black and white officers have notably different views when it comes to the way their
departments handle personnel decisions, too. About half of black officers (53%), for instance, say
their white counterparts are treated better than minorities when it comes to assignments and
promotions; just 1% of white officers agree with that assessment.

While there are racial differences among police on many questions, it’s important to note
that black and white officers do agree in other areas.

Nearly all black officers (98%) and white officers (96%), for example, agree that they are
strongly committed to making their agencies successful. Large majorities of both groups (81% of
blacks and 89% of whites) say their jobs have become harder in the wake of recent high-profile
incidents involving law enforcement and black Americans. And large majorities of black and white
officers (87% and 86%, respectively) agree that their agencies don’t have enough officers to police
their communities adequately.

Police, public divided by race over whether attaining
equality requires more changes
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Text 1. Cousin Tribulation's Story by Louisa May Alcott

Dear Merrys:

As a subject appropriate to the season, | want to tell you about a New Year's breakfast which I had
when | was a little girl. What do you think it was? A slice of dry bread and an apple. This is how it happened,
and it is a true story, every word.

As we came down to breakfast that morning, with very shiny faces and clean aprons, we found Father
alone in the dining-room.

"Happy New Year, papa! Where is mother?" we cried.

"A little boy came begging, so your mother went to see his family and — ah, here she is."

As papa spoke, in came mamma, looking very cold, rather sad, and very much excited.

"Children, don't begin till you hear what | have to say," she cried; we sat staring at her, with the
breakfast untouched before us.

"Not far away from here, lies a poor woman with a little new-born baby. Six children are huddled
into one bed to keep from freezing, for they have no fire. There is nothing to eat over there; and the oldest
boy came here to tell me they were starving this bitter cold day. My little girls, will you give them your
breakfast, as a New Year's gift?"

We sat silent a minute, and looked at the nice, hot porridge, creamy milk, and good bread and butter;
for we were brought up like English children, and never drank tea or coffee, or ate anything but porridge
for our breakfast.

"l wish we'd eaten it up,” thought I, for | was rather a selfish child, and very hungry.

"I'm so glad you come before we began," said Nan, cheerfully.

"May | go and help carry it to the poor, little children?" asked Beth, who had the tenderest heart that
ever beat under a pinafore.

"l can carry the pot," said little May, proudly giving the thing she loved best.

"And | shall take all the porridge," I burst in, heartily ashamed of my first feeling.

"You shall put on your things and help me, and when we come back, we'll get something to eat," said
mother, beginning to pile the bread and butter into a big basket.

We were soon ready, and the procession set out. First, papa, with a basket of wood on one arm and
coal on the other; mamma next, with a bundle of warm things and the teapot; Nan and | carried a pail of
hot porridge between us, and each a pitcher of milk; Beth brought some cold meat, May the "lassy pot,"
and her old hood and boots; and Betsey, the girl, brought up the rear with a bag of potatoes and some meal.
Fortunately it was early, and we went along back streets, so few people saw us, and no one laughed at the
funny party.

What a poor, bare, miserable place it was, to be sure, - broken windows, no fire, ragged clothes,
wailing baby, sick mother, and a pile of pale, hungry children cuddled under one quilt, trying to keep warm.
How the big eyes stared and the blue lips smiled as we came in!

"Ah, mein Gott! it is the good angels that come to us!" cried the poor woman.

"Funny angels, in woollen hoods and red mittens," said I; and they all laughed.

Then we fell to work, and in fifteen minutes, it really did seem as if fairies had been at work there.
Papa made a splendid fire in the old fireplace and stopped up the broken window with his own hat and coat.
Mamma set the shivering children round the fire, and wrapped the poor woman in warm things. Betsey and
the rest of us spread the table.

They ate and smiled and basked in the warm blaze. We had never been called "angel-children" before,
and we thought it very charming. What fun it was! Papa, with a towel for an apron, fed the smallest child;
mamma dressed the poor little new-born baby as tenderly as if it had been her own. Betsey gave the mother
gruel and tea, and comforted her with assurance of better days for all. Nan, Lu, Beth, and May flew about
among the seven children, talking and laughing and trying to understand their funny, broken English. It was
a very happy breakfast, though we didn't get any of it; and when we came away, leaving them all so
comfortable, and promising to bring clothes and food by and by, I think there were not in all the hungry
little girls who gave away their breakfast, and contented themselves with a bit of bread and an apple of New
Year's day.



Text 2. The Story of An Hour by Kate Chopin

Knowing that Mrs. Mallard was afflicted with a heart trouble, great care was taken to break to her as
gently as possible the news of her husband's death.

It was her sister Josephine who told her, in broken sentences. Her husband's friend Richards was
there, too, near her. It was he who had been in the newspaper office when the news of the railroad disaster
was received, with Brently Mallard's name leading the list of "killed."

She did not hear the story as many women have heard the same, with a paralyzed inability to accept
its significance. She wept at once, with sudden, wild abandonment, in her sister's arms. When the storm of
grief had spent itself she went away to her room alone. She would have no one follow her.

There stood, facing the open window, a comfortable, roomy armchair. She could see in the open
square before her house, the tops of trees that were all aquiver with the new spring life. The delicious breath
of rain was in the air. There were patches of blue sky showing here and there through the clouds.

She sat with her head thrown back upon the cushion of the chair, quite motionless, except when a
sob came up into her throat and shook her.

She was young, with a fair, calm face. But now there was a dull stare in her eyes, whose gaze was
fixed away on one of those patches of blue sky. There was something coming to her and she was waiting
for it, fearfully. What was it? She did not know. But she felt it, creeping out of the sky, reaching toward her
through the sounds, the smells, the color that filled the air.

She was beginning to recognize this thing that was approaching to possess her, and she was striving
to beat it back with her will. A little whispered word escaped her slightly parted lips. She said it over and
over under the breath: "free, free, free!" The vacant stare and the look of terror that had followed it went
from her eyes. They stayed keen and bright. Her pulses beat fast, and the coursing blood warmed and
relaxed every inch of her body.

She did not stop to ask if it were or were not a monstrous joy that held her. She knew that she would
weep again when she saw the kind, tender hands folded in death; the face that had never looked save with
love upon her, fixed and gray and dead. But she saw beyond that bitter moment a long procession of years
to come that would belong to her absolutely. And she opened and spread her arms out to them in welcome.

There would be no one to live for during those coming years; she would live for herself. There would
be no powerful will bending hers in that blind persistence with which men and women believe they have a
right to impose a private will upon a fellow-creature. A kind intention or a cruel intention made the act
seem no less a crime as she looked upon it in that brief moment.

And yet she had loved him — sometimes. Often she had not. What did it matter! What could love
count for in the face of this possession of self-assertion which she suddenly recognized as the strongest
impulse of her being!

"Free! Body and soul free!" she kept whispering.

Josephine was kneeling before the closed door with her lips to the keyhole, imploring for admission.
"Louise, open the door! | beg; open the door — you will make yourself ill. What are you doing, Louise? For
heaven's sake open the door."

"Go away. | am not making myself ill." No; she was drinking in a very elixir of life through that open
window. Her fancy was running riot along those days ahead of her. Spring days, and summer days, and all
sorts of days that would be her own. She breathed a quick prayer that life might be long. It was only
yesterday she had thought with a shudder that life might be long.

She arose at length and opened the door to her sister. There was a feverish triumph in her eyes, and
she carried herself like a goddess of Victory. She clasped her sister's waist, and together they descended the
stairs. Richards stood waiting for them at the bottom.

Someone was opening the front door with. It was Brently Mallard, her supposedly dead husband,
who entered, a little travel-stained, composedly carrying his umbrella. He had been far from the scene of
the accident, and did not even know there had been one. He stood amazed at Josephine's piercing cry.

When the doctors came they said she had died of heart disease — of the joy that Kills.



Text 3. A Pair of Silk Stockings by Kate Chopin

Little Mrs. Sommers one day found herself the unexpected possessor of fifteen dollars. It seemed to
her a very large amount of money, and it gave her a feeling of importance. The question of investment
occupied her greatly. A dollar or two should be paid for Janie's shoes. She would buy fabric for new shirts
for the boys. Mag should have a gown. She had seen some lovely patterns in shop windows. She would get
caps for the boys and hats for the girls. The vision of her children looking smart excited her.

The neighbors sometimes talked of "better days" that little Mrs. Sommers had known. She did not
spend time thinking of those days. The present absorbed her. Mrs. Sommers knew the value of bargains.

But that day she was a little faint and tired. She had forgotten to eat any luncheon. She sat before a
counter in the department store, trying to gather strength to charge through an eager crowd. She wore no
gloves. She grew aware that her hand was touching something very pleasant. She looked down to see that
her hand lay upon a pile of silk stockings. A label announced that they had been reduced in price to one
dollar and ninety-eight cents; and a young girl behind the counter asked her if she wished to examine their
hosiery. She smiled, as if she had been asked to inspect a tiara of diamonds. But she went on feeling the
soft luxurious things — with both hands, holding them up. She looked up at the girl.

"Do you think there are any eights-and-a-half among these?"

There were any number of eights-and-a-half. Here was a light-blue pair; there were some lavender,
some all black. Mrs. Sommers selected a black pair and looked at them very long and closely.

"Well, I'll take this pair." She handed the girl a five-dollar bill and waited for her change and for her
small parcel. It seemed lost in the depths of her shabby old shopping-bag.

Mrs. Sommers took the elevator, which carried her to an upper floor into the region of the ladies'
restrooms. Here she exchanged her practical old cotton stockings for the new silk ones which she had just
bought. She was not thinking at all. She seemed to be taking a rest from her responsible life. How good was
the touch of the silk! Then she replaced her shoes, rolled the cotton stockings and thrust them into her bag.
She crossed straight over to the shoe department and took her seat to be fitted.

The clerk could not make her out; he could not reconcile her shoes with her stockings. She held back
her skirts and glanced down at the polished, pointed-tipped boots. Her foot and ankle looked very pretty.
She could not realize that they belonged to her and were a part of herself. She wanted an excellent and
stylish fit, she told the young fellow, and she did not mind the difference of a dollar or two more.

It was a long time since Mrs. Sommers had been fitted with gloves. On rare occasions when she had
bought a pair they were always "bargains”. Now she rested her elbow on the cushion of the glove counter.
The shop assistant smoothed the glove down over her wrist and buttoned it neatly, and both lost themselves
for a second or two in admiring the little symmetrical gloved hand.

There were books and magazines in the window of a stall paces down the street. Mrs. Sommers
bought two high-priced magazines. As well as she could she lifted her skirts at the crossings. Her stockings
and boots and well-fitting gloves had given her a sense of belonging to the well-dressed crowd.

She was very hungry. Another time she would have stilled the cravings for food until reaching her
own home, where she would have brewed herself a cup of tea. But the impulse that was guiding her made
her notice a restaurant at the corner. She had never entered its doors.

When she entered her appearance created no surprise. She seated herself at a small table alone, and
a waiter approached to take her order. She ordered a chop with lettuce, a glass of Rhine wine, and a small
cup of black coffee. She picked up a magazine and glanced through it. There were quiet ladies and
gentlemen, who did not notice her. A soft, pleasing music could be heard, and a gentle breeze was blowing
through the window. She counted the money out to the waiter and left an extra coin on his tray. And he
bowed before her as before a princess of royal blood.

There was still money in her purse, and her next temptation presented itself in the shape of a matinee
poster. It was a little later when she entered the theatre, the play had begun and the house seemed to her to
be packed. She laughed at the comedy and wept together with the well-dressed audience.

The play was over, the music ceased, the crowd filed out. It was like a dream ended. People scattered
in all directions. Mrs. Sommers went to the corner and waited for the cable car.

A man, who sat opposite to her, studied her face. It puzzled him what he saw there. In truth, he saw
a powerful wish that the cable car would never stop anywhere, but go on and on with her forever.



Text 4. My Financial Career by Stephen Leacock

When | go into a bank | get rattled. The clerks rattle me; the wickets rattle me; the sight of the money
rattles me; everything rattles me. The moment | cross the threshold of a bank and attempt to transact
business there, | become an irresponsible idiot.

| knew this beforehand, but my salary had been raised to fifty dollars a month and I felt that the bank
was the only place for it.. | had an idea that a person about to open an account must needs consult the
manager. | went up to a counter marked "Accountant." The accountant was a tall, cool devil.

"Can | see the manager?" | said, and added solemnly, "alone.” I don't know why I said "alone."

"Certainly," said the accountant, and fetched him.

The manager was a grave, calm man. | held my fifty-six dollars in my pocket. The manager looked
at me in some alarm. He felt that | had an awful secret to reveal.

"Come in here," he said, and led the way to a private room. He turned the key in the lock. We both
sat down and looked at each other. | found no voice to speak.

"You are one of Pinkerton's men, | presume," he said. He had gathered from my mysterious manner
that | was a detective. | knew what he was thinking, and it made me worse.

"No, not from Pinkerton's," | said, seeming to imply that | came from a rival agency. "To tell the
truth," 1 went on, as if | had been prompted to lie about it, "I am not a detective at all. | have come to open
an account. | intend to keep all my money in this bank."

The manager looked relieved but still serious; he concluded now that | was a son of Baron Rothschild
or a young Gould.

"A large account, | suppose,” he said.

"Fairly large," | whispered. "l propose to deposit fifty-six dollars."

The manager got up and opened the door. He called to the accountant.

"Mr. Montgomery," he said unkindly loud, "this gentleman is opening an account, he will deposit
fifty-six dollars. Good morning."

| rose. | went up to the accountant's wicket and poked the ball of money at him with a quick
convulsive movement. My face was ghastly pale. He took the money and gave it to another clerk. He made
me write the sum on a slip and sign my name in a book. I no longer knew what | was doing. The bank swam
before my eyes.

"Is it deposited?" | asked in a hollow, vibrating voice.

"It is," said the accountant.

"Then | want to draw a cheque."

My idea was to draw out six dollars of it for present use. Someone gave me a chequebook and
someone else began telling me how to write it out. The people in the bank had the impression that | was an
invalid millionaire. | wrote something on the cheque and thrust it in at the clerk. He looked at it.

"What! are you drawing it all out again?" he asked in surprise. Then I realized that | had written fifty-
six instead of six. | was too far gone to reason now. | had a feeling that it was impossible to explain the
thing. All the clerks had stopped writing to look at me.

Reckless with misery, | made a plunge.

"Yes, the whole thing."

"You withdraw your money from the bank?"

"Every cent of it."

An idiot hope struck me that they might think something had insulted me while | was writing the
cheque and that | had changed my mind. | made a wretched attempt to look like a man with a fearfully
quick temper. The clerk prepared to pay the money.

"How will you have it?" he said.

"Oh" — I caught his meaning and answered without even trying to think — "in fifties.”

He gave me a fifty-dollar bill.

"And the six?" he asked dryly.

"In sixes," | said.

He gave it me and I rushed out. As the big door swung behind me | caught the echo of a roar of
laughter that went up to the ceiling of the bank. Since then | bank no more. | keep my money in cash in my
trousers pocket and my savings in silver dollars in a sock.



Text 5. Hermann The Irascible by Hector Hugh Munro

It was in the second decade of the Twentieth Century, after the Great Plague had devastated England,
that Hermann the Irascible, nicknamed also the Wise, sat on the British throne. The disease had swept away
the entire Royal Family, and thus Hermann the Fourteenth of Saxe-Drachsen-Wachtelstein, who had stood
thirtieth in the order of succession, found himself one day ruler of the British dominions. He was one of the
unexpected things that happen in politics. In many ways he was the most progressive monarch who had sat
on an important throne. Even his Ministers, progressive though they were by tradition, found it difficult to
keep pace with his legislative suggestions.

"As a matter of fact," admitted the Prime Minister, "we are hampered by these votes-for-women
creatures; they try to turn Downing Street into a sort of political picnic-ground.”

"They must be dealt with." said Hermann. "I will draft you a Bill," said the King, sitting down at his
type-writing machine, "enacting that women shall vote at all future elections. Shall vote, you observe; or,
to put it plainer, must. Voting will remain optional, as before, for male electors; but every woman between
the ages of twenty-one and seventy will be obliged to vote, not only at elections for Parliament, county
councils, district boards, and municipalities, but for coroners, school inspectors, churchwardens, curators
of museums, police-court interpreters, swimming-bath instructors, art-school teachers. All these offices will
become elective, and failure to vote at any election will involve the female elector in a penalty of 10 pounds.
Absence, unsupported by a medical certificate, will not be an excuse. Pass this Bill through the two Houses
of Parliament and bring it to me for signature."”

The Compulsory Female Voting Bill was not liked even in circles which had been loudest in
demanding the vote. The women of the country had been indifferent or hostile, and even the most fanatical
Suffragettes began to wonder what they had found so attractive in putting ballot-papers into a box. There
seemed no end to the elections. Laundresses and seamstresses had to hurry away from their work to vote;
female clerks and waitresses got up extra early to get their voting. Society women found their arrangements
upset by the necessity for attending the polling stations, and week-end parties and summer holidays became
a masculine luxury. As for Cairo and the Riviera, they were possible only for genuine invalids or people of
enormous wealth.

It was not wonderful that the female disfranchisement agitation became a formidable movement. The
No-Votes-for-Women League numbered by the million; its colours were everywhere. As the Government
showed no signs of being impressed by peaceful persuasion, more violent methods were used. Meetings
were disturbed, Ministers were mobbed, policemen were bitten. Still the Government obstinately requested
that women ought to have the vote.

Then, as a last resort, some woman wit hit upon an idea. The Great Weep was organized. Relays of
women, ten thousand at a time, wept continuously in the public places of London. They wept in railway
stations, in the National Gallery, at the stores, in St. James's Park, at ballad concerts.

"What are we to do?" asked the Prime Minister, whose cook had wept into all the breakfast dishes
and whose nursemaid had gone out, crying quietly and miserably, to take the children for a walk in the
Park.

"There is a time for everything," said the King; "there is a time to yield. Pass a measure through the
two Houses depriving women of the right to vote and bring it to me for the Royal assent the day after
tomorrow."

As the Minister withdrew, Hermann the Irascible, who was also nicknamed the Wise, gave a
profound chuckle.

"There are more ways of killing a cat than by drowning it in cream,” he quoted, "but I'm not sure,”
he added, "that it's not the best way."



Text 6. Witches' Loaves by O. Henry

Miss Martha Meacham kept the little bakery on the corner (the one where you go up three steps, and
the bell tinkles when you open the door). Miss Martha was forty, her bank-book showed a credit of two
thousand dollars, and she possessed two false teeth and a sympathetic heart.

Two or three times a week a customer came in in whom she began to take an interest. He was a
middle-aged man, wearing spectacles and a brown beard trimmed to a careful point. He spoke English with
a strong German accent. His clothes were worn and darned in places, and wrinkled and baggy in others.
But he looked neat, and had very good manners.

He always bought two loaves of stale bread. Fresh bread was five cents a loaf. Stale ones were two
for five. Never did he call for anything but stale bread. Once Miss Martha saw a red and brown stain on his
fingers. She was sure then that he was an artist and very poor. No doubt he lived in a garret, where he
painted pictures and ate stale bread and thought of the good things to eat in Miss Martha's bakery.

Often when Miss Martha sat down to her chops and light rolls and jam and tea she would sigh, and
wish that the gentle-mannered artist might share her tasty meal instead of eating his dry crust in that
draughty attic. In order to test her theory as to his occupation, she brought from her room one day a painting
that she had bought at a sale, and set it against the shelves behind the bread counter.

Two days afterward the customer came in.

" You have here a fine picture, madame," he said while she was wrapping up the bread.

He took his bread, bowed, and hurried out. Yes, he must be an artist. Miss Martha took the picture
back to her room. How gentle and kindly his eyes shone behind his spectacles! What a thing it would be
for art if genius were backed by two thousand dollars, a bakery, and a sympathetic heart, too.

Often now when he came he would chat for a while across the showcase. He seemed to crave Miss
Martha's cheerful words. He kept on buying stale bread. Never a cake, never a pie. She thought he began
to look thinner and discouraged. Her heart ached to add something good to eat to his meagre purchase, but
her courage failed at the act. She did not dare affront him. She knew the pride of artists.

Miss Martha took to wearing her blue-dotted silk waist behind the counter.

One day the customer came in as usual, laid his nickel on the showcase, and called for his stale
loaves. While Miss Martha was reaching for them there was a great tooting and clanging, and a fire-engine
came lumbering past. The customer hurried to the door to look, as any one will. Suddenly inspired, Miss
Martha seized the opportunity. On the bottom shelf behind the counter was a pound of fresh butter that the
dairyman had left ten minutes before. With a bread knife Miss Martha made a deep slash in each of the
stale loaves, inserted a generous quantity of butter, and pressed the loaves tight again.

When the customer turned once more she was tying the paper around them. When he had gone, after
an unusually pleasant little chat, Miss Martha smiled to herself, but not without a slight fluttering of the
heart. Had she been too bold? Would he take offense? But surely not. She imagined the scene when he
should discover her little deception. He would lay down his brushes and palette. He would prepare for his
luncheon of dry bread and water. He would slice into a loaf -- ah! Miss Martha blushed. Would he think of
the hand that placed it there as he ate? Would he --

The front door bell jangled viciously. Somebody was coming in, making a great deal of noise. Miss
Martha hurried to the front. Two men were there. One was a young man smoking a pipe — a man she had
never seen before. The other was her artist.

His face was very red, his hat was on the back of his head, his hair was wildly rumpled. He clinched
his two fists and shook them ferociously at Miss Martha. At Miss Martha.

"Dummkopf!" he shouted with extreme loudness; and then "Tausendonfer!" or something like it in
German. The young man tried to draw him away.

"Guess you ought to be told, ma'am," he said, "what the row is about. That's Blumberger. He's an
architectural draftsman. I work in the same office with him. He's been working hard for three months
drawing a plan for a new city hall. It was a prize competition. He finished inking the lines yesterday. You
know, a draftsman always makes his drawing in pencil first. When it's done, he rubs out the pencil lines
with handfuls of stale bread crumbs. You know, ma'am, that butter isn't — well, Blumberger's plan isn't good
for anything now."

Miss Martha went into the back room. She took off the blue-dotted silk apron and put on the old
brown one she used to wear.



Text 7. Motivated Seller, Good Neighborhood
by Juliana Gray

This is a good neighborhood. Safe, clean. The houses are getting older, but people keep them up
and we look out for each other. Last summer, when Glen Dieters next door let his grass grow long between
mowings — shorter than the six inches declared a public nuisance by the village administration, but still
ugly — I didn’t say anything. When he finally did drag the mower out of his garage, it stalled trying to
chew through the grass.

Then autumn came, and Dieters didn’t rake his leaves. Everyone else on the street filed out on a
sunny weekend and got the job done — it was like something choreographed, every yard with parents
working, kids screaming as they flung themselves into crunchy piles, songs of leaf blowers. Not Dieters.
Not his son. The row of lilacs that traced our property line marked a division as stark as in a child’s coloring
book: smooth green lawn on my side, crumpled brown droppings on his. In the evenings Dieters always
picked up his son from school and drove straight into his attached garage, but I caught him one evening as
he slipped out to get his mail. “Looks like you decided not to grow any grass next spring,” I called, leaning
on my rake. (I was only pretending; the job was long done by then, leaves spread evenly across my garden
for mulch.) Dieters tucked his magazines under his arm and muttered about being busy, he’d get to the
leaves next weekend.

He didn’t, of course, and then the snow came. Dieters dug out two tracks for tires in his driveway,
tossed a few handfuls of salt in front of his mailbox, but left his sidewalk untouched. There | was, like all
the other neighbors, shoveling the snow plows’ filthy wake, chipping away the ice, keeping the walks clear
day after day. Honest people use that walk, joggers and students and parents pushing strollers. But the path
disappeared at Dieters’s property, his tacky, orange driveway reflectors jutting up like two defiant fingers.
People had to step into the snow and walk in the road — not that there’s much traffic on our street, but still.
There was Dieters’s dark house, with its sagging gutters and chipping paint, no name on the mailbox, no
friendly wreath on the locked front door.

Then, during a February thaw, | found beneath the lilacs four used needles. Drugs. Some kids
tossing their trash. They never would have dared do something like this before. Not here. | pulled on my
gardening gloves and collected the needles. I could discard them; but | had a better idea. Dieters had it
coming. He practically inflicted this disaster on our neighborhood.

I made an anonymous call from the public library, and a few days later, just before dawn, | woke
to blue lights splashed on my bedroom walls. Police car parked at crazy angles across Dieters’s drive and
front yard, and as | watched, an ambulance lumbered through the lawn (tires slipping in the snowmelt and
rotted leaves) and into the backyard. The door opened and the boy walked out, pale as milk and limping
slightly, wrapped in a blanket and supported by two officers. | stood close to my window, my breath lightly
misting the glass. As the sky turned pink, they helped him into the back of the ambulance. They put socks
on his bare feet and gave him a cup of something, which he held carefully but did not drink. A woman sat
close to him and talked. The boy started crying, and she closed the door. Dieters, | assume, had already
been cuffed and loaded into one of the cars, but I hadn’t woken up in time to see it.

And now the house will sit empty until it’s turned over to a realtor, who will fix it up and put it on
the market. Someone, maybe a family, will move in and take care of it properly. There’s no reason our
property values should suffer; the school district is one of the best in the area, and it’s not as if the house is
haunted. No one actually died there. This is a good neighborhood. Ask anyone. They’ll tell you.



